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ABSTRACT 



curriculum for 
group-oriented 



This teacher's manual is one volume in a six volume 
the secondary level, designed to provide a systematic 
, approach to decision-making in areas crucial to 
adolescent development: sexuality and social relationships, drug 
(substance) use and abuse, work, juvenile law, and people and 
government. An introductory section lists the general goals of the 
curriculum, i.e, to. provide factual information, to give students an 
opportunity to anticipate, practice, and reflect on decisions ?hey 
face or will face about sexual behavior, and to legitimize student 
questions and concerns. Lesson -format and- suggested teaching 
strategies, e.g., role plays, collages, brainstorming, are also 
described in the introduction and suggestions for staff training, and 
parenVand community involvement, and a list of audiovisual materials 
and references are provided. The 23 content lessons cover anatomy and 
puberty; changing relationships (decisions, parents, friendships 
dating, sex roles, homosexuality); sexual activity (readiness 
pregnancy, birth control, .disease); and parenting and lifestyle. Each 
lessorrlists goals, activities, needed materials, and references. 
Activities^and. materials^ include vocabulary lessons, confidential 
question boxes worksheets, -strategies for decision-making, homework, 
and lesson evaluations. A final student assessment and course 
evaluation complete the manual. (BL) _7~ 
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PREFACE 



The Adolescent Decisions program represents a cooperative effort amoag 
a group of teachers, school counselors, administrators, students, parents, 
and researchers, under the umbrella of the Adolescent Issues Project 
(funded by the United States Office 1 of Education, Special Education Projects 
Grant G00800.1 9.1 0 , and the. Judge Baker Guidance Center 

We. are. indebted to the. students, staff, and" parents^of the Manville 
School in the Judge. Baker Guidance Center, in Boston, Massachusetts —who 
provided the initial impetus and support for the program. We are also 
thankful for the. support, ideas, and feedback provided by students and 
staff at 15 schools who have tested. components of the program — especially 
the Bay Cove High School, Holden School, Manville School and River Street 
Mini-School , which all served as: replication sites during _the 1982-83 
school year. 

We are thankful for the. support provided by the staff of the United 
States Office of Education (Special Education Projects)., and the staff 
at Program Development Assistance Systems, especially Ms. Julie Becklund. 
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TEACHER'S GUIDE 

The purpose of this guide is not to argue the need .'for sex education, but 
rather to explore some techniques avid methods for teaching sex education. This' ' 
teacher's guide will describe the contents of the : curriculum that follows and 
present some ideas on preparing for and implementing a sex education course. 

The Adolescent. Development and Sexuality curriculum is .a preventive program 
to help' adolescents and adults deal with biological and social changes related to 
. sexual development. The goals of the program are: 1) to provide factually correct 
information in order to correct misconceptions regarding anatomy, puberty, contra- 
•ception, etc.; and provide teens with facts wich which they, can make informed de- .' 
cisions, 2) to give students an opportunity to anticipate, practice and reflect on 
. the kinds of decisions they face, or will be facing, about sexual behavior and it's 
consequences, 3) to legitimize, student questions and concerns regarding sexual de- 
velopment and provide a forum "in which open discussion results in increased 
ness and tolerance for self and others. „. 

y The Teacher's Guide will describe the specifics of. the curriculum, the struc- 
ture of each lesson and the premises behind our approach. There will be a section. 
. on getting. started, involving parents, an ticipating problems, dealing with difficult 
issues and making cyrricular decisions. 

This curriculum is appropriate for use with both special and regular education 
.students. It. was originally written for teens who were reading below grade-level, 
resulting in a reading level of approximately fifth grade, excluding the technical 
vocabulary.' The "interests and concerns, of adolescence are generalizable to most 
adolescent populations, be they students diagnosed as having special needs or those, 

in regular education programs. Our fi^A t-«»V - j , 

. 0ur tield test experiences have shown that special 

needs classes may be -nore conducive to the teaching of sex education because their 
small elaes size results in closer relationships between peers and teachers, which 
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•.. sOpports discussion of difficult topics .„ On the other hand, the larger, group found' 
■ in most regular education: classes offers an anonymity that -many kind reassuring 
.. and' safe. Nonetheless, the curriculum provides a legitimate and controlled way . ". 
for talking about adolescent 1 development. ' . • • 

PHILOSOPHY OF THE CURRICULUM . ' / . 

There are a few' premises that underlie the curriculum design. One is that 
students learn best when a variety of instructional 'methods are employed and stu- 
dents, get practice Baking decisions in a safe . setting. The curriculum will be most 
effective if the range of activities are used and students are allowed/encouraged 
..to take risks, make mistakes and learn from one another. This requires that the, 
adult (s) share some of the power in the group and be involved in helping the stu- 
dents, take some control for their learning. A second premise is that students _ • 
learn best when they become adept at communicating with one another about shared 
information. The curriculum places an emphasis on group work, whereby' students 
and staff are encouraged to verbally share ideas, opinions and questions. Students 
are. asked to work' in pairs , on role plays and in large groups so that they may de- 
velop a facility for communicating about sexuality. The third premise is that 
.there are a range of skills that facilitate adolescent negotiation and decision-- " 
i ma ^ 1 " 8 . ab0Ut SeXual behavior; They need to be able to take another person's per- 
spective, develop alternative solutions to problems, be aware of "consequences, re- 
flect on their own-role in their decisions, ..evaluate -theiT-choices-and-coimnunicate 

their needs,. interests and concerns. Developing these skills takes practice; this 
curriculum tries to provide practice with these skills in a range of topic areas. 
STRUCTURE OF THE CURRICULUM 

I. Cover Sheet ... 

The first page of each lesson plan is the cover sheet. It lists the title of 
.the. lesson, it's goals and objectives. Next is a list of all the activities in 
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'^4W^sson, in o^der of appearance. The "materials" 'list helps the teacher 'prepare ' 
•^for each lesson, by highlighting which materials are not included as part of the 

■curriculum. For example, materials for a collage will need to be gathered by 'the ■ 
teacher; they are not part of the curriculum packet." : "References" suggests selec- 
tions of books that will provide more information on the lesson topic for the 
•teacher, students, parents or colleagues. 
II. HgfeSs For. The Teacher 

The next section is titled "Notes for the Teacher". This includes a descrip- 
tion of and directions for each of the lesson activities'. ' This represents a lesson 

'.. plan. • 

. . . III. . . Student Worksheets 

The final portion of each lesson are the student worksheets.. These are framed, 
by a line border and have no page numbers. The worksheets range from anatomy dia- 
. grams to true-false .sheets to hypothetical case situations that can be role-played, ' 
, discussed or read aloud. Many of the lessons have homework sheets which appear 
as the final page of the student worksheets. There is only one copy of each student 
worksheet, so the teacher must provide student copies. 
LESSON ACTIVITIES 

Vocabulary (Slang- and Medical Terms) 

Althoughjnost people feel uncomfortable discussing sexuality it is important \ 

_fpr_s-tiidents to learn some of the correct anatomical terms, so that they can: get" 
and use medical help, communicate effectively when necessary and be aware of what 
words mean. Some sex educators insist that students use only medical terminology . 
during lessons; others feel that open communication is the first priority and allow 
students to use whatever terms will. facilitate student participation. Each teacher 
needs to determine educational priorities, in dialogue with colleagues", students'- 
and parents.; 
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It is easiest if a ground rule about terminology • is set. from the beginning. 
• Students will learn the medical* terms quickly if, they' are expected to do so. 
Med£cal terms can provide a safety and structure that slang terms do not, but oc- 
casionally the unfamiliar terms block communication. Three activities and strate- 
gies help students, learn vocabulary: First, the consistent use o* anatomy diagrams 
which are clearly labelled with medical . terms will familiarize s tudents with' new * 
vocabulary. The'teacher should always try to use-' medical terms and remind students 
of the correct' word when the student can' t remember or is embarrassed. 'For example, 
if a . student says "dick" you can say" "oh, you mean the^enis". One teacher using 
the curriculum. asked students to repeat each new term out loud. For example, if a 
class on.intercourse, she' asked the whole class to repeat each new term as she'used 
it. Students may be_ reluctant or shy, but consistent, clear expectations will re- 
sult in greater group participation. «. • 

v The Slang Term exercise is a second way to teach vocabulary. This activity . 7 
■allows- students to use the'-'slang -terms ,they know in- a structured and fun way.' «Most 
students have fun with this exercise because' it legitimizes "their" words, in a 
game that feels "forbidden", and at the same tinje familiarizes students wi-th the , 
meanings for commonly-used slang terms.. 

"Hangman" is a third method for teaching vocabulary. When a new term is learned, 
"_ ; ^!.i 6 ^ a term and play 

"Hangman" with it. ^ This is a fun way to learn difficult vocabulary in a non-threat- 
ening and impersonal way. The terms lose a lot of their significance if they are 
used frequently in a variety of ways and as "academically as. possible. 
Anonymous Question Box 

Concerns about defining the limits of personal privacy and maintaining a reason- 
able safety level calls for activities that can be used as outlets /o^mbarrassing 
questions. The Anonymous Question Box encourages student questions while at the 



> • ■ • 

. same time maintaining confidentiality. .We have used oatmeal or shoe boxes , coffee 

« • ■ ' : 'k ■ ■ ■ " ' ' 

cans or wooden ^xes_ with small padlocks... The box should have a slot big enough :• 
for paper but too small* for hands. It'should be clearly marked and accessible 
duriiig class. If eich student has pencil and paper or index cards available, it 
is easy to write down questions during class, Remind students that spelling v 
doesn't count, and that- any queg£ifln is legitimate .for the Question Box. 

Each lesson Jj^ins wi«i.a tiiqe ^o.-ariswer questions from' the previous lessdn'. 
The time lag allows^-the teacher to sort through questions, research answers where 
needed and separate out questions that require personal .answers or are too inappro- 
priate for classroom discussion. ' 

The Question Box lets all students benefit from questions that they might be 

too self conscious to ask out loud. It is a highly successful way. of letting shy" ' 

students participate and gets hidden issues out in the open, ^if'mo dels a willingnes 

on the part of adults to answer questions. UUimatelyf'lt cuts down on provocative 

questions usually intended to embarrass or tease, Urg^ students to. ask anonymous 
questions. " - 

Written Worksheets 

- Many students enjoy and respond to the structure of written work. Most lessons 
include some kind of activity that can be done individually at a desk, -The work-r 
sheets offer a structured and concrete- focus, for students with attentional difficul- 



ties. They are geared toward task completion and give practice in reading and writ- 
ing. The worksheets are materials that students can kep_ as personal resources /for' 
future .reference. They are anotherrtool_f or legitimiz W^ex" education, as an . inte- 
gral part. of a student's workload. 
Five Steps to Make a Decision 

One of the core activities in the Adolescent Decisions curriculum is a simple 
strategy for making decisions about a range of issues. We have called this activity 
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"Five Steps. to Make a Decision". The 5 steps are as follows: •" ' 

Label the decision t hat needs Co- be made . It is important. for students 
to accurately define the decision they need to make, before they can successfully * '•' 
begin to develop solutions. Labeling the decision in a way that is accurate, con- "" 
structive and comprehensible is of ten a challenging task for teachers as well as 
students. This exercise improves perspective-taking and .communication skills. 

(2) Think up two or more solutions . Many adolescents get stuck 'because they 
can only think of one way to solve a problem; if that strategy fails, they have no 
alternative. This exercise is ; designed to help students -think of alternative solu- ■ 

jdaSS. ' It is helpful for individual students and it also provides c'onsis tent way 
for students to help each othjer as part of a group— tacause multiple solutions come 
more' easily in a group discussion. 

(3 ) Think about the con sequences of each solution --for yourself and others . 
Adolescents sometimes make poor decisions because they have failed to -anticipate the 
consequences of their behavior for themselves or others. The 5-step model tmphasizes 
that every decision has a consequenceT ^AnticlpaHnp consequences helps build self- 
reflection, and-perspective-^^ skills, as well as providing practice for real- 
life problems that will arise in peer, parent, /and' work settings. 

« < 

For some, students, we have found it helpful to formalize this part of the pro-* 
cess, by using a table structure that is^mied . out" like this; 1 ' . 

: t- •' '"-v ' " • '", ■■--•■■•■/■■■ \ . • .... — : . 

. The Problem: 

Solution » - . Possible Consequences 

*. ) a. 

' .•■ b. ^."* ; ' •• 

. • C . 



. 2 -„ / , - — . 

/ b. 



a. 
b. 
c. 



3. Q 



a. 
b. 
c. 
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A v .... s . _ ,,.,.,.,, v ,, 

' (4) Choose the best solution. - Ntfery decision process- must end in- an actions •"' 

• choice — for example, .to ask for a date>or not, to. use birth control of not, to . - 

talk to a parent .or notl Through ro,le play, . discussion, and exercises," we have ^V..'-'.^' 

: tried to encourage students, to think about their decisions -- and then try them out. • . 

< 5 ) Evaluate the decision. The frinal step in the process is to evaluate how ' ' 
. * ' • ' • O- • ' 

well the decision (solution) worked. Did the strategy for resolving ,a conflict with ; ; 

a parent -work well or : poorly? Wh.at would . you change next time? We Have tried to eh-- - ^ 

courage students to think about making 'decisions ds a process 'that requires constant 

evaluation, self-reflection, experimentation, and change. The Five Steps are 'intended ^ 

to provide one framework to help improve this process, 0 , • 

; & - •" » •■ -' 

Role Plays 

• - . • • • •" 

,» Hypothetical situations offer one of the most valuable chances to practice 
decision-making and the five core skills (see section pageii ). ,The situations that 
are included in the curriculum seem to be most- age-appropriate for 7-10 graders. - 
-Older and younger students can use the roieplay structure to create their own situa- : 
tions or to a3ap.t,.cases o .to their own level of sophistication. " ' ; 

• o * 

.The following* are some guidelines for facilitating productive role-play: °' ' 
.1) Involve yourself: do the first role-play, make. mistakes , feel a bit self-- • : /[ 
conscious and talk ^ab out it. This models good 'role-play techniques , as well " 
as legitimizes students' anxieties about performing in front of peers- 

2) ' Ask for volunteers: encourage, but don't coerce. Make sure everyone gets 
• a chance. 

3) Try to'create realistic experiences which are comprehensible and identifi- 
able for students. v 

4) Encourage students to think up their own role-play situations. 

. 5) Encourage students to play unfamiliar roles— e.g., parent, teacher— and to* 
try out new. strategies for solving problems. 
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&») Make sure, the decision-expectations" of the role-play are clear: what 
should happen by the end of the interaction? 
^ ?) B . e Clear about ^havioral expectations. Sometimes self-consciousness leads 
_____ to-endless- silliness, which in" turn can destroy 'the cohstructiveness of W 

: " • ' r ° le ~ play technique. Help students discriminate between being silly and 
having fun. . " 

'—- - 8) FoU ° W up the role Play with an evaluation that includes reflecting on the 
" r i: 7. aCCUracy ° f the roles Portrayed, the decision reached during the role-play, 

~"7IIT" ~ e : feC? !- AS " elsewhere- in this curriculum, the balance between structure and •"• " 
flexibility is an important element for success. 
Brainstorming " . 

Adolescent students often have difficulty sharing their ideas with each other 
j^? USe ^ y are overly -elf -conscious or hesitant about what others will r.hink. 
™* b ^ nSt0r " lng a ^ivity is one way to encourage participation and at the same 
time elicit a wide range of ideas, 'opinions' and discussion-starters- from the class.. 
The activity simply involves putting a term or phrase on the. blackboard (for example 
"changes during puberty" or "why teens have intercourse'* and then asking students 
..; . to share one idea that the word Olr phrase generates in their own thinking. This is ' 

.; done as quickly as possible, around-the-room fashion, with little time "for thought' 
- or reflection. JChe brainstorm activity increases student participation, and some' 
• surprising and creative ideas aire bprn. '"""I/* " .** 

. Collages 

Collages are fun for most students \ They can also serve as discussion stimu- 
j.; lators . If you do collages . make sure they have a specific purpose, that they are 
l^ing 'a point by demonstrating something visually . ■ Give an assignment that will " 
^elicit an opinion. For example, ..for sex-role stereotyping, . make a collage that 
^presents society's image'of the "ideal" female^ or male, Once it is completed,' it 
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can also serve as a focus' for class discussion. Collages require extra teacher 
preparation in terms of collecting magazines, glue, paper, scissors, etc. 



Letters 



A riunber_of. .lessons_have. activities .that simulate^Ann Landers ."-type new.sr. 



paper advice columns. Answering letters requesting advice encourages students to 
take a new perspective, consider alternatives and consequences of specific decisions. 
The activity also stimulates thinking about a variety^ issues related to one 
topic (for example... societal attitudes, personal conflict, family values , myths, 
etQ ' ) ' Stu dents can prepare the letters themselves,, answer the ones that are 
provided or rate and evaluate answers given in real newspaper letters. 
Speakers 

Guest speakers can be a powerful and exciting teaching tool. Be clear on your 
reasons for inviting a guest speaker, prepare the guest by sharing some of the 
specific characteristics of the group and help' students reflect on what they would ' 
like to learn from the speaker. ^ Developing questions before the visit is an activity 
that helps students think about the topic, and also provides a simple structure for 
the actual visit. 
Hands On 

Holding and handling "private" ' objects- like birth control methods is an effec- 
tive way to desensitize students. This strategy presents some difficult teaching 
challenges, but is . considered an integral part of the curriculum and" it's goals. 

The lessons on female puberty, birth control and parenting all include hands-on 
experiences. One of the lessons on female puberty suggests showing students sani- 
tary,, napkins', how tampons absorb moisture and where they are placed, (using the 
large diagrams of the female reproductive system) ;< it is designed to help de-mystify 
a very -private experience of adolescence. The birth control lesson suggests show- " 
"ing students various birth, control techniques and explaining how they work. ' 



In general, these lessons require great teacher sensitivity and skill. But 
the rewards are significant, as students begin to feel more comfortable dealing 
with embarrassing topics and practice handling sexually-related objects. 
Homework 



• Many of the lessons include worksheets that are labelled as homework. If 
homework is a school expectation, these sheets can be used in that context. They 
also help to introduce parents to the content of the class. Using homework also 
gives sex education an. academic legitimacy for. some students. If homework is not 
part of your approach, the sheets may be used as review for the lesson or as an 
introductory activity for the subsequent lesson. 
Lesson Evaluations 

Each, lesson ends with a class evaluation. .This activity offers a clear, con- 
sistent ending point for each class. It gives students time to make the transition 
from sex education to their next activity. The evaluations are valuable and import 
tant for a number of reasons. First, they offer the students a chance to evaluate 
(one of the core skills) the lesson itself and their own experience with it. Stu- 
dent evaluations help teachers assess students* reaction to the lessons; and changes 
in future lessons can be made in a planned and collaborative way. Evaluation makes 
the - class a collaborative experience, not one in which the teacher is to "blame" 
for what works and what doesn't. 

The evaluations are also a relatively safe and easy way to begin to share 
power in the classroom; students share more responsibility for the failure and 
success of the class. It offers students a chance to reflect on their level of 
learning, their personal behavior and the interactions of the group. The fallow- 
ing procedure is the one we have found useful: 
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Two areas for focus are: (1) the content of the lesson (did the students find it 
interesting? difficult? boring? what did they learn? how would -they— like to " 
change it?); (2) process of the class (how did the students get along? were expec- 
tations fair?- . were people sharing ideas? r would you like to change the activities 
to include more role play? less* role play?). Each student should have the oppor- 
tunity to rate the class. In the past, we have used -a five point scale, as follows: 

Excellent Good Fair Poor . Terrible 

Each teacher should decide whether rating the class is a mandatory part of the stu- 
dent's expectations; or whether, instead, each student will simply be encouraged 
to participate. Students should be expected to give at least one reason for their 
evaluation. ' 

The class evaluat*:' should last no longer than 5-10 minutes. This will be 
enough time to ask each btudent to rate the class and give one reason for their 
rating. The purpose is to involve students in their education process, help them . 
reflect on their own behavior, and offer thoughtful ideas about changing the program 
Audio-Visuals 

r Use them! ..There are lots of good materials available. Be sure to allow time 
to order and preview materials. A list of suggested audio-visuals is provided at 
the front of the curriculum.) Previewing is especially important if the materials 
are to be helpful and enrich the students 1 learning experience. You may choose to-V 
leave out portions of a filmstrip or select especially salient portions . to stimu- 
late discussion. « Some of the lessons are built around specific audio-visual mater- 
ials. Please plan ahead.. 
Supplemental Activities 

For some groups of students this curriculum will be too simplistic or too ad- 
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vanced. Many teachers have found the materials vary useful as a basis from which 
to plan their own lessons, others have. used the curriculum as is. It is the teacher 
Responsibility to assess the. match between students and the' materials. 

Some teachers choose to give more tests, quizzes and written work, others, focus 
on the discussion. aspects. There are other available curricula', audio-visuals and 
texts that will supplement these' lessons so that they can be appropriate for. any . 
age-group; 

GETTING STARTED 

Teaching about human sexuality is an ongoing process. Getting started re- 
quires; support from colleagues, a level of concensus among all the adults who are 
involved, and involves several different phases . This section focuses, on four im- 
portant considerations: (a) clarifying goals;, (b) staff training; (c) the role of 
parents; (d) firft decisions. . ~ ' . 

Clarifying Goals 

The most important "first step" is -to clarify goals and priorities— with the 
recognition that you will '-'re- learn" your' goals and priorities as a result of. the 
fi " t attempts t0 - teach and evaluate. Here are-several things to think about in ' 
clarifying goals: 

1) There are so many important concepts and. skills to teach in this kind of 
course that you will most likely face conflicting priorities. Reflect on 
why you are teaching sex education. Is your course a response to crisis 

. ( rising numbers of teen pregnancies) or preventive in nature? Given the 
amount of time available (6 weeks, 8 weeks , semester, etc.), what are. the 
most important. goals you want to accomplish ? Remember that you won't be 
able to cover all of them in the first year and that all of them have. some, 
importance. 
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•2) Use other adults to help. establish priorities. Small r group staff exercises 
(like priority lists) , parent questionnaires', and surveys of other courses' 
• • will all help establish some directions and goals. Use this information to 

select several priority goals for your school and your students. 
. 3) Student assessments can help. clarify goals, ..Questionnaires and structured 
interviews. are one kind of assessment. But informal, conversations, careful 
listening, and communication with other adults are also important ways to 
find out what students want and need to learn. 
Finally, it is important to use what- you learn from teaching, including student 
evaluations, to help re-clarify goals and re-establish priorities. Students and 
teachers both go through many changes in the course of this process; goals and '"' 
methods will reflect those changes. 7 / ^ 



Staff Training - J$j& 

■ ~ ~~ — ■ w 

Staff' readiness and willingness are important determinants when planning a sex 
education course. If staff levels of discomfort are too high, it is impractical, . 
and often harmful, to try to implement a program. It is entirely , natural to feel 
uncomfortable discussing Sex with students, but our, anxiety need not be a barrier 
: to effective sex education." Training for teachers and administrators should- be of 
the highest priority for those planning to implement and teach, sex education, as it- 
can reduce anxiety and move us from confusion to -clarity. 

Teachers receiving training will need the support and encouragement of admin- 
istrators. We urge that- all personnel take advantage of the skills of sex education 
trainers, so that there is a common experience on which to base . discussions , planning 
and. decisions. There are well-qualified trainers in most communities. Call the 
Adolescent Issues Project for recommendations or contact your local family planning 
agency for ideas on who. to "call. 
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; There is some. preparation which can be done without outside trainers, but 
which requires a high level of committment and group support. Anyone can learn 
the basic facts and concepts relat ed to sexual development. There arejome excel- 



lent books on the subject, many of which are listed . in the Reference section. Read- 
ing the books and using family planning libraries is an important first step in 
. training. ' Reading educational material on sex will, help accustom staff to medicXL 
vocabulary and begin the long process . of de-sensitization. 

- Some groups use each other as oh-goihg resources in addition to training sess- 
ions. One., staff group. at a special needs, school followed their training sessions 
with their own development activities. They chose a book, assigned chapters and v 
reported on their reading at each of their meetings. They listened carefully to 
their students and discussed what they were hearing and what issues seemed to pre- 
dominate. Planning sessions were characterized by a conscious effort to practice ■ 
using medical terms in their discussions. Desensitization and the slow rise in 
comfort level is a long and difficult process as well as a necessary first step. 

•Trainers can be especially helpful in other terrain. It is imperative that 
sex educators be aware of their own values and concerns regarding sexuality; If 
the educator has strong but repressed feelings about, for example,- the use of • 
birth control or the issue of homosexuality those. values could impede the trans- 
mission of facts and give mixed messages about the intent of the course if they , 
happened to spill over unexpectedly during class -meetings . Awareness of one's own 
biases,; beliefs, values and areas of lack of knowledge, will help staff be- more 
effective as sex^educators . Training does not necessarily require" changing. staff 
feelingslraFSut sex 1 but, rather, bringing them to consciouness 'so staff, supervisors 
and parefits_ can make .decisions about who would be best suited to teach. 

• In-sem>'^ and training should b.e a prerequisite to the implementation of any 
sex educarfe urogram. Some staff choose not to teach about, sex as they come to 
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realize hoW their deeply-held beliefs might influence students. Other staff gain 
. valuable perspective, become more comfortable with new and sometimes intimidating 

__ mat ^ ria1, devel °P a sen3e °f humor about o ur sexuality and begin to re solve some 
values questions that allow t6r mutual support . . ' 

.It -is imperative that anyone planning to teach sex education receive' some 'pro- 
fessional training. 
The Role of Parents 



Rules governing 'sex education differ among schools and between public and pri- 
vate institutions. One resource they all have in common is parents. 

Parents often have the desire and should always have the right, to be involved 

r * 

in their child's education. Some parents feel worried, concerned or downright 
outraged at the thought of sex being discussed openly in the classroom. Parents 
fear that the teaching staff may not share -the family's values, or that their , 
children will learn too much, too fast, before they're ready. .Parents need to 
know about the goals of sex education . in their child's program, in the broader 
context of adolescent development. . • ,~ 

Some schools have found that the only tenable position for them is to insist 
that all students get written parent permission. Usually this guarantees over a 
90% positive response in most schools. Those parents" who refuse sex education for 
their child must be assured that their child will be given an alternative lesson 
with no loss of credit. 

Most parents seem to feel more supported by a school that helps. them in their, 
own. attempts to help their adolescents deal with these issues. Try to inform , 
parents of your goals; invite them to ask questions, raise concerns and help plan 
the course. Even so/ many parents will choose not to interact with you around 
these issues. One way to extend sex education into the home is . to develop a series 
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^ ... ° f P^ent education workshops . The workshops-can-be-destgned to' include the parents 
in their child's sex education program by describing the planned course, asking 

for their input, then^hariifgttije, content on th e course throng ^he monthly-meet- 

ings. Responses from parents in our work have been uniformly constructive, even 
when critical. Parent?; I^ave appreciated being prepared for comments and questions 
. their child will bring home^, • * 

--' ' . Three comments we have collected from our parent education workshops suggest ' 

--thj ways in which parents approve of this kind of. course: 

"They really have to know these things, . .i lot of older people got 
lost by the wayside by not knowing about sex... If I knew then what / . 
I know now. I wouldn't have had seven children. There are other 

" 7" "' ' Choices. " ■ 

1 "If they don't get it in the schools, they can get it in the streets, 

and, they get it ali wrong." 

"We need. to have our own class on this. . .like the kids!" ' 
First Decisions 

Planning ari^educational program requires making. difficult decisions,: which 
topics; for how long, who. should teach; who should be in the class; how the course 
should be structured. — 



T)<-cisions regarding .the selection and sequence of topics, should be based on 
three issues. 



CI). An assessment^df your students' needs ; and "skills. 

Social ideas, interests, and skills change dramatically during the years on . 
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.either side of pubescence. It is important to assess the developmental capacity 
of your students, especially in regard, to their ability to think about the social 

^^iL e i- a Aed^^ 

populations,' where there is often great variance among cognitive and social skills, 
and/or -major developmental delays. Selective questions and written assessments . .' 
will help you understand your students' needs and"skills. This information will 
"help you determine and direct the scope and sequence of the curriculum. 

Here are some questions to ask about your students. Can. -they reflect on their 
own behavior and/or values? Do they have friends, and/or do they think about poten- 
tial conflicts in friendships? How well can. they communicate their thoughts in a. 
small group? Are "they already dating or sexually active? Do they talk about 
friendship and dating? Do they ask questions about pregnancy and birth? Do they 
initiate conversations about the. changes of adolescence?. Do. they talk about these 
things with peers— during lunch or recess or in the halls? 

(2) Given your students' needs and skills^ start where you feel' comfortable and • 
competent. 

A first course in adolescent sexuality, like a. first course in anything, will 



not cover all. topics equally well. In fact, one major goal of a first course in 
sexuality, is to provide a supportive experience— an that you and your students 
will want to learn more. Start where there is common ground between your students' 
needs and your own experience. For example, if students know little about anatomy, 

;J.ii S .i^^^-~r-" there ' Ho ^yer... even -if students know anatomical" terms 
and concepts, vou may want to start with a review to give yourself some time to 
warm up and settle in. (Don't let yourself get into areas where you are so uncom- 
fortable that it impedes your teaching.) Use your colleagues and references to '■ 
respond to student questions. Be sure to consider how your values. interact with 
those of students, parents and' other staff. r Be ready to say, "Idon't know the 
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answer to that question.' 1 

(3) The amount of class time available for a sex education^courser'a-slirw^eV 

^ . - — $y - - — 



course will require more careful sequencing and topic selection than a year-long 



course. 



This curriculum covers niany of the most important topics, though not all of 
them. -Below is a copy of the table of contents with some possible lesson group- 
ings by topic area. ' WeTecpnmTenT i^ludi^g a few lessons from each group in order 
to provide a broader experience for the students. The sequence presented is the 
suggested order of lessons if there is enough time to cover all of them. 
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Teacher' s Guide , ^ 
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Print 

Audio-Visual , i 
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Choosing an Emphasis:. Information or Decisions 

A curriculum that places equal emphasis on the learning and retention of facts 

e» - 

and the development of social awareness and decision-making skills puts teachers 
In a bind. It is difficult to find the appropriate balance" between the two, but 
is an issue worthy of consideration and discussion. Most teadhers leading a new 
course tend to do what comes most easily and naturally to them. Tor many teachers 
this is often the facts and information portions of a curriculum which require 
less attention to values arid, thus, less potential conflict. I, 

■ Teachers should try to evaluate what they are teaching and use their super- 
visors and colleagues to help them achieve a balance between the two. Try to make 
a conscious decision with peers and others of your support ^roup to attempt to 
integrate the teaching of facts with the development of a classroom setting that 
is conducive to discussion of difficult issues and safe for practicing decision 
skills. . * 

Co-Teachinq . 

. Sex education is not an easy topic to teach. Co-teaching is valuable for the 
sake of support alone. But there are many other reasons to try to organize the .. 



sex ed classes so there can be two teachers for each group of students. It is 

especially valuable to students if the teachers can be of opposite sexes, to the_ 

male and female students can have a person readily labelled as someone they can 
turn to for answers and support outside of class, if need be. 

Two teachers can support each other's learning and training, they can use 
one another as peer, e'valua tors and observers who can offer constructive advice on 
technique. The 'model of two adults teaching and. talking about sex together is an 
important one for students who are struggling to do the same. Each teacher's 
skills can be more effectively utilized with the team teaching approach. One teache 
-can: have the primary responsibility for. leading the class and facilitating dis- ' 
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discussion, while the other can attend tc students' special needs for extra . 
attention, help with the assignments or nip disruptions in the bud, with no loss :' 
of continuity for the remainder of the group. Teachers can trade roles for' each 
teaching period, sharing the responsibility for lesson preparation and organization. 

It is often easier on teachers' and students for a male to teach the lessens 
on male anatomy and a female the female. Mostly, it is comforting and educational 
to model the sharing of a difficult process. 

t . Many teachers believe that it is impossible to co-teach in their Setting. We ' 
have seen administrators' limits and agency policies be stretched when a convinc- 
ing argument for co-teaching ±s- presented along with other planning ideas for the 
-Xburse.:.^ for success is allowing teachers a choice about 

Jwhether-ko - co- teach and-with whom, - - - • - . -—pr — _. 

Class Groupings 

if sex education is going to be integrated into- the existent science, health 
.or'gym class, then the groupings will be determined by other forces. . If the sex \ 
class is. going to take on it's own identity then student groupings are another de- 
cision that teachers and administrators will have to make. 



Above ;aTl, try to teadfTex ed. Toxica tiolially. One of" thT'goals^f 1 ex *•. 
education is to help students learn to communicate in an appropriate, healthy and 
concerned way about development and sexuality, If schools Lee sex education un- 
usual and different by .separating kids by gender, a valuable opportunity will be 
lost. . Students are curious about the experiences and thoughts of their peers ( 
and can us.e each other for support and practice with the difficult issues of talk- 
iiig ab.out sex. The greatest virtue of coeducational classes is 'this chance to 
practice talking about sex with the opposite sex. ].".?• !' 

. Separation by sex carries an air of mystery and intrigue; s tude^ts^can' t wait . 
to get out of class to find out what the other group was discussing. The goal of 
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sex education is to de-mystify this very natural part of the life cycle. 

There might be a small number. of situations where single-sex classes have 

some utility. Teaching boys about the intricacies of using sanitary products {3 

probably unnecessary and embarrassing for girls, nonetheless they should -learn 

about menstruation irf a co-ed setting. Discussing the issue of nocturnal emission 

and the embarrassment of erections in public should be taught in a co-ed setting, 

but could be explored further in . a boys' group. Generally, there are very few 

topics that do not lend themselves to co-ed class .groupings. 

Another issue is the one of class composition related to. maturity level. Some 

educators believe that students should be grouped according to their maturity and 

experience level, others believe that all. students prosper most when the. groups 

• • - . ■ . • " / - a .. \ 

are mixed and more peer teaching and learning occurs. There are arguments for 

both points of view. With your colleagues, make a decision, try it out and eval- 
uate the results. Try another approach with the next group, compare the two ' : 
groups. . Both, types of groupings have their merits and drawbacks. 



ANTICIPATING PROBLEMS 



Dealing with emotionally charged issues in the classroom is not an easy task.' 
• Sex education raises topics that are widely disputed in our. society. Some of 
them include: .sexual harassment and violence, homosexuality, teenage use. of con- \ 
traceptiv.es, abortion,, etc. Most teens and adults will have strong reactions to 
•discussions about these topics, and often feel uncertain about their own stands. '. 
The teacher, with support from other staff, should try to anticipate some of the . , 
•problems that might be encountered and develop strategies ahead of time* < 
Values ' . . -• : ■ ■ \ ; 

The teacher should know where he/she stands on issues of sexuality so" values 

don't. creep out unexpectedly. Decide how.. much personal information you feel com- J 

fortable sharing and work with the students on setting up safe classroom rules. 



Teaching sex education requires a willingness to discuss complex values questions. 
Some approaches that facilitate this process include.: awareness <of 



one's own 



ass- 



values, openness to discussions and disagreen|nts about students"' -values and~thl 
jwa^s in^hjtch.they-conflict with our own, tolerance of diversity within the -cl 
in terms of opinions and values differences , and a consistent Emphasis on providing 
■ reasbnS f °r values statements, i&king for>easbn^s_one_s trategy. toJielp_adoles-_. 

r ! — ^ ; -J "Wa^"*** ""^ " " ' " J ' " " 6 . . 

-cents continue to refi^ne'ind develop -their self-awarerie^ss and responsibility as 
well as thsir communication skills. 

Difficult classroom situations can be dealt with by eliciting student help, 
role-playing . alternative solutions with colleagues and by careful observation and 
evaluation of classroom occurrences which, might provide clues' for- preventive inter- 
ventibn. ^ * , 

Anxious Students & 

• • • • .' ' V ' ' 

Most students, though' anxious at times," look forward to the chance to talk 
'and learn; about their .sexuality; they are glad, that their concerns and questions 
are being supportively. acknowledged and dealt with. • -, ' .-^L- 

Nonetheless,' they should be -provided withouUets if they become ,t'|o uncom- - 



fortable: time-out from the classroom, time with another staf f 'person ,"^}^atch 
pads for^doodling or writing (swear words f or ^example) , planned b'reps'./ .Think 
about, the support systems available outside the 'group. If there aren ' t' any indi- 
.viduals available for support work, y ou need to develop^ a' plan for -working through 
student discomfort. 

It is. crucial to know when to press on and when to pack', off, This is. espec^. 
ially iinport\int when working with special needs students. "Graceful exit" tech- 
niques include 'time-limiting certain topics, allowing a student to leave the 'room ' • 
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on request, planful ignoring of non-disruptive avoidance behavior, and finding 
comfortable ways for each student to participate". For example, you can ask a 
particularly -anxious -student, to simply, read the instructions for a group task, or 
write down other students' solutions—rather than forcing him/her to participate 
more verbally. 

Some strat egies for encouraging reluctant students include: (1) verbalizing 
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respect "for their right to privacy, (2) modeling openness and an appropri* 
, language for discussing sexuality, (3) ensuring a safe environment so they do begin 

to participate, and (4) verbalizing concerns "for" the more- reticent students. For 
example, you can share typical stories of young adolescents. We make general 
statements like: "Most teenagers worry - about. . Ve use role-plays to open up 
discussions. 

There are some students who need to be pushed. There are also students whose 
.discomfort can be used productively. For example, the curriculum provides many 
hypothetical cases for role-play and other activities in which students who feel 
restless or impulsive can channel their energy to help themselves and others. 

- . ' • ) ^ 

Think about- the specific needs and limits of each student. Let yourself watch 
and listen, .or (better yet) ihvite a colleague to observe. Use what you see and 
.hear to help make decisions about specific teaching and limit-setting strategies. 
Working with the Group 

_ Group ru^es.vexp^cta^f^ and discipline have a significant impact on the 
success>of a sex education course ...A range of teaching styles can be used-includ- 
ing structured, individualized formats , like written worksheets , as well as more ■ 
open discussion sessions. In all cases , an obvious structure with clear, co nsistent 
expectations and consequences will help build a safe and productive learning. en- 



vironment. 
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I The classroom experience win have more meaning, and be more motivating for 

the students, if they are actively involved in determining the group's rules. Some 
rules that have worked in the past include:- no put-downs or "killer" statements - 
everyone has a right to tl^Lr own opinion; there's no such thing as' a dumb question; 
all questions are legitimate, everyone has the right to remain silent or decline to 
an swe r a questi on, ^eluding the t eacher; no onejrtli be put on the spot to answer 
a personal or sexual, question; etc. Again, the - anonymous question box gives great 
results in conjunction with these rules. 

Be clear with each other about what will not be tolerated, develop appropriate ' 
.. consequences for those who ei^bsft the group rules, then proceed with lots of posi- 
tive reinforcement for the group and individuals who work cooperatively. Use the 
lesson evaluation time at the end of each session to evaluate how the group did 
; with the rules and' how the rules are" helping or . hindering the group process . ■ 
' — Encouraging Dialo gue 

Learning about the sexual and social changes of adolescence is facilitated by 
some' opportunity for dialogue' among students. A circular seating arrangement' en- 
courages and enhances student discussion and interaction. Structured-activities 
like role plays, debates, interviews and brainstorming are one kind of strategy for 
fostering dialogue. Open, time-limited discussions, small problem-solving groups 

-.. _ V-' 

and discussions of films are also productive. Remind students that. they are part 
of a group where everyone has skills and knowledge to share with on/another. Show " 



f 

interest and respect to students who discuss issues together I 

/ ■ 

Lessons on social relationships will tend to stimulate more'dialogue than ■ r 
those on anatomy and intercourse. Changes in relationships with parents, friend- 
ship and dating, sex in advertising, sex roles and stereotypes, alternative life- 
styles will all be conducive to student dialogue. . \ •' 
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Ready, Set, Go. . , 

Give yourself time, but do get started^ 

, .Feelings like, "I'll never get it all done, there's too much to teach," or 
"I don't know enough yet," or "the parents will never put (up with it"' often stop 
the process before it begins: Although these feelings are real and legitimate ( -it 
is important to get started in whatever way feels , comfortable for you. Remember: 
you will never know it all, or cover everything in one course— Especially the first 
time! And you probably won't feel, totally comfortable before you begin. But re- 
member also that it is fine tojstart where you are comfortable—first, because your 
own comfort' will be transmitted tofyour students! and second, because any jump in g- 
off spot will lead to questions that will in turn expand the scope and direction of~ 
the class. Start slowly and safely, but start. 
.Enjoy yourself and be patient . 

Perhaps the best indicator of the "success" of a first course in sexuality, 
is the willingness of all involved to try it again. From this perspective, teach- 
ing is like a long-distance jog rather than a. flat-out sprint; it is important to 
slowly improve your performance — lap by lap! "• 

Give yourself time. -Use available resources— whether they be guest speakers, 
films, or other staff members. Pace yourself and learn from your mistakes. Col- 
lect ideas and promise yourself you will try it again-^next quarter or. next year. 

Like most good things, your performance and your students' understanding of their 

"own changes, will both improve with time. 

Keep evaluating . ... 
. Evaluation serves many purposes and comes in many forms. Evaluation helps 

you (as che teacher) see changes, anticipate problems , and modify the curriculum. 

It helps you make more informed decisions- about goal's and priorities . It helps . 

the evaluators (including students, administrators, and parents) become involved 
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in and empowered by, the learning experience. It reminds you why it has been impor-. 
tant and worthwhile to try this new. curriculum. And it provides help for colleagues 
who may be interested in similar work. Here are some ways to evaluate the course: 
student evaluations of each lesson (see Program Manual;) parent and staff question- '. 
naires; parent phone calls, parent workshops, and PTA meetings; brief interviews 
with students, parents, and staff; logs o.f your, own thoughts and impressions; col- 
lections of student questions; use of an in-class observer (guidance counselor, 
colleague, student teacher, etc.) or audiotapes of classroom sessions. Presenta- 
tions jat staff meetings or in-service sessions are also ways to collect suggestions,- 
evaluations and ideas. 



Conclusions 



The basic goals of this teacher's guide have been to:, (a) acquaint you with 
the curriculum and (b) to facilitate implementation by describing some of the first 
steps. and presenting some potential problems that require advance attention. 

The curriculum intends to expose. students to a relevant set of facts combined 
with process skills that result in. a focus on making personal decisions about sexual 
development and behavior. We believe that adolescents need to discuss these issues, 
and practice making decisions about them in a structured and supportive setting. 
We have tried to remain neutral about most of. the values questions inherent in a 
course on sexuality. We have tried to help students think about broader social ' 
issues (like changing relationships, responsibility to others and stereotyping). 
However, the basic thrust of the lessons is to provide information and encourage 
the group to think about some of the difficult decisions they will face or are al- 
ready facing. It is our belief that this approach, win help adolescents become • 
more responsible toward themselves and others- and more comfortable with one aspect 
..of their personal development. 

The curriculum is just oneLof a number of interventions that can improve 
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student responsibility. Combined with a whole-school approach to student decision- 
making, this curriculum can contribute toward more thoughtful and responsible be- 
havior among adolescents, — • 



. " ' ■ ^ . xxviii 

References and Res purees 

For adults 'and adolescents desiring more information than 
what is provided in each lesson, the following list will suggest 
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There are many excellent sex education films and film- . " 
strips. The ones listed on the following pages ' have been used 
and previewed by the Adolescent Issues staff but are not' an 
exhaustive list. Check- your local libraries . (public and pri\ 



vate), family "planning centers and hospitals for others. The 
materials can be ordered by calling . the numbers listed with 
each film, but first try contacting your . local .Department of 

_^u^Ux_He al th-,— f-am i-1^^ hospital 
libraries, etc., which will p rob ab ly^ave -some of them avai lablej 

- to -the "public . Al low "enough time to res^and preview each 
audio-visual. Most of the film companies, will' send a -catalogue 
if you request one. x 

Audio-visuals tend to be well-received by most students 
and are Usually effective alternative teaching tools. It is 
important to" preview films and f ilms trips before. using them 
with students so they can be integrated smoothly into the 
lesson an-d the teacher can anticipate student questions .and ' 
concerns . 

Most of the films, strips and slide programs listed here 
have been used successfully with teens diagnosed as having 
special needs, particularly learning disabilities and "emotionai 
prob lems . 
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Audlo-rVisual 



FILMS 



"AM I NORMAL ? " 

(maje puberty) 
. New Day Films. 



(.20 1)891^8 240; (6 17) 56 6-5 914 



(23 minutes) 



■"AREl-Y-OU-RE-ADT— FOR SEXT' r 

(decisions about pre-marital intercourse pre- 
sented in short skits-; multi-ethnic discussion 
group follows) 
Perennial Education (800) 323-9084 



(25 minutes ) 



J &H~ri;D~B TICT H n " 

(gentle,' live birth film) 
Polymorph Films (6 17)5 42-2004 



(17 minutes ) 



-"DEAR DIARY" 

(female puberty) 
New Day Films (201)891^8240: 



(617)566-5914 



(25 minutes) 



"DECISIONS ABOUT SEX" • \ 

(Interviews w^th teens who had experienced 
intercour se'jf the! r 're a s on s ) : — — : 



"HOW LIFE BEGINS" 

(process of fertilization and birth). 



(46 minutes ) 



"HUMAN GROWTH. Ill" 

(anatomy, human reproduction, birth) 



'"PRISONERS OF CHANCE" 

(3 teen par en t s-the'ir choices 



decis ions) 



(20 minutes) 



(2 0 minutes) 



"TEENAGE FATHER" \ 

(a teen couple who get pregnant, story 
^and decisions) ' \^ 

California Children 1 s Home ' Society (2 13) 39 0-.895 4 



(25 minutes) 



"V.^D.-WHY DO WE STILL HAVE IT?" 

(V.D. as an epidemic. Impor tance \of 
...getting treatment stressed.) 
Perennial Education (800) 32 3-9 084 



(20 minutes) 
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Audio-Visu al 
: -p 0 * 



FILMSTRIPS 

. ^ . J • \ - * C» 

"ANATOMY & ATTITUDES;" 'UNDERSTANDING SEXUALITY" 

•Where and how our attitudes are formed; sexuality 
as parttof the life cycle) 
Sunburst Commini'cations "(800)431-1934 



"INSIDE MY MOM" 

^ / (frtrom fetus T perspective, animated 
for pre-natal care) * 
March of Dimes - . ■ * 



- stresses need 



"LIFE BEFORE BIRTH"/ * 

' ^i?"! 1 ?* 0 ^ C ° lor photos of conception, fertilization, 
implantation and fetal development:) 
Time-Life Varies ffi , 

"OKAY TO SAY. NO: -HE CASE FOR WAITING". , 
(3 t^ages^res-ent the case ;> f or 'abstinence) ' 
bunburst Commun'i.catlons (800)4 31-19 34 



"SEXUALITY AND THE MENTALLY HANDICAPPED" 

Tt«nfle^ d ?JT ■' a aSp ^: CtS of sexuality-requires adult narration) 
i>tanfield_FiJ.m_ Associates (213)578-1658 (call collect) 



'S. T..D. 



s - AN UPDATE" • 
(animated strip with excellent information) 
Sunburst Communications (800)431-1934 



-^ E ^L AGE _^. I 5_ TH CONTROL: WHY IT DOESN'T WORK" ' 

(Why teeirs-f-atlT^o-ttse birth control-how to change that) 
Sunburst Communications (800)4 31-19 34 ... T t; 



••"UNDERSTANDING HUMAN REPRODUCTION" 

Gu^ a ^ na r my ', hUman ,o eP f OduCti0n ' fertilization, conception) 
Guidance Associates (800)431-1242 V 
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Introduction to Adolescent Sexuality 



1. 
2. 



To develop- a sense cf structure, security 
and openness in the classroom. .' 

To help students begin to feel more comfortable 
with their questions, fears arid embarrassment- 
in the area of sexuality. ••••• ' • 



activities: 



1. Teacher introduction 

2. ; Grpup Rules 

3 . Question Box . 
* 4. .What is "It"? 

5. "Sex" - What. does it mean? 

6. Collage 

7. Class Evaluation 



materials', 

included: 



Inferences *. 



What is "It"? Story Discussion Questions 



Anonymous Question Box-Materrars^foT 
Coll a ge r — 

Paper and pencils for each student. 



Comfort, A. and Comfort, J. The ^Facts of Love pgs. 25-29. 




Adolescent Devel- 
opment and Sexual i.1 



Activity 1: Teacher Introduction 
__^..This._s.tatemeht-should-include a welcome to the group 7 - an-acknowledge- 



talking about sex/ and a 



ment of the difficulty, we Kail experience 
commitment to work together through the issues raised 'by the group. 

With enough background in-service and j introspection, you should be 
able to enter into; thirs lesson feeling reasonably ready to' deal 'witT 
the groups 'feelings of uncertainty and discomfort. 



Activity 2: Group Rules 

Please read the section in the Program Manual and/or Teachers' 
Guide on "GrouD Rules". ■' 

It is important to involve students in the formulation of the 
classroom rules. The students .tend to be more committed to the dis- 
cipline system if they have had" a part in. its development. . 

First; ask each student to name one rule for the classroom. Try- 
to. phrase the rule in Positive language. "For example, instead of 
"students may not interrupt each other", try, "students will wait 
their turns". Next, the group decides on consequences" should the 
rule be broken. Help the group to set clear - limits . It is, helpful 
to post the rules in- the classroom and to review classroom- rules * ( 
every so often. / 

Encourage ongoing evaluation of the classroom rules and conse- • 
j^uen&e^ might include: • 

1> Try. to use medical language 

2. v Students will raise their hands 

3. Everyone's opinion counts 




Tor 



Adolescent DevelOD* 
LESSON went and Sexuality; 



Consequences some schools have used include: _ 

1, ; "Warning leave the room. 

2. Losing. free time during the dav ' 
3 t Doing the group's wor*k after school 

s ; " ■ . • 



Activity 3: . Anonymous Question Box 



The Anonymous .Question Box encourages student questions whfie at 
the same time maintaining confidentiality. We have used oatmeal or 



show boxes, , coffee cans or wood^ boxes with small padlookfUfephe 
box should have a slot big. enough for paper but too small for hands. 
• It should be clearly marked and accessible during class.. If each - 
student ^has. pencil and paper available, it is easy to write down 
questions during class. Remind students that, spelling doesn ' t^count , 
and that any question is legitimate for the, Question Box. 

Each lesson begins with a time to answer questions from the ore- 
vious week (or lesson) . The time lag allows the teacher to sort- 
through questions, research answers- where needed, and separate out ' . 
questions that require personal answers. . . 4 • .' 

• The Question Box. lets all students benefit from questions that ' 
they might be too self-conscious to ask 'out loud . ' In this way , it 
prbvides useful information as well' as modeling an approach to the '. 
topic of sexuality. ' '.""/'.' . ' 

Sometimes, it is helpful to insist that every student write some- *. 
thing on their paper so that the person asking a question will be. 
totally anonymous .. Another method to stimulate questions is to .:' :'■ 
start off by putting in teacher <oues€ions. - 



W^^ : f^ r W ^&h V e^ J ( m Ado^ SC ent Develop 

■ : . ■ ' ^ . .. ~ LESSQNanent and Sexuality 

Activity 4; What is "It"? 



j ; —This is an activity designed to get the group to think -about the 
difficulty inherent in talking about sex. ' o ' 

A. ..Pass: around the story. Either the teacher can read it through 

or ask that students choose one of the roles in the story and 
read that part aloud. 

B. Discussion Questions 

1. Go' over the ques tibns attached to the story. 

2. Other discussion questions include; ' : . 

- ,Jhat else could "it" stand for? Possibilities include 
trying a drug, kissing, getting a job, having a. home- 
- sexual experience 

b. How it feels to take another's perspective (ex : George's) 

c. How. people, in. general, feel about discussing sex! 



Activity 5: Mea nings jo r the word "sex " 
" A. Brainstorm words or meanings that the group has for the word "sex" 
B. Look "sex" up in the dictionary 
i-^-v C, [ Ask / wh Y are there so many meanings for the word "sex"? 

$'-.~\-X- : '' " Are there other meanings for: boy, "girl, person, run, ' 
■ knee, etc.? - „• .' 

Activity 6 : Collage . '• / 

Individually, or in small groups, students can create a callage. 

Ask students to analyze what, about e^fi^cture^s sexual. is 




frgg Ta r Tz&cfcers , c «n M Adolesbent: ^^p- 

— ■ ' y J± LESSON menV and Sexuality 

it clothing, body, pasture, facial expression, location, termino\gy etc? 



: Activ ity 7; 0^ cher Statement 

• Something to this effect: 



Statement legitimizing discomfort- 
As we. have seen people are . of ten uncomfortable discussing sex. 
They have- trouble using medical terms as well as getting answers to 
their questions. It is hard to. talk about sex in a grown up way. 
But most everyone is interested and has questions about sexuality; 
it is, normal and natural. Everyone has questions about "it"; that . 
is what this class is all about. 



Activity 8; Class Evaluati 



on 



(See Progpam Manual ) 



Six students were walking home from school, A few of them were 
talking about . their weekends: 



Gene: 
Jessica: 
Gene': 
Bob: 

Jessica: 
Bob: 
Debbie: 
Bob: 

Jessica: 
Gene : 
George: 
Bob: 



.Hey, I had a great weekend! 
Oh. yeah? What did you do? 
I really -went for ! it this time, " 
Really? WowI'N 

Yeah, he finally did it. - 

Aw, big deal. I've done it lots of times. 

Get out of here, you've never done it. 

How do you know? You don't know anything about*, it. 

Was it fun, Gene? 

What do you think? That's a stupid question, ' 
Come on, , what are you guys talking about? 
Don't you know anything? " 



What are these students talking a obutl 



How do you know? 



What does. "it" stand for? 



Do you think all. the students are enjoying that conversation? 
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Why? 



Why not? 



Do you believe Bob and" Jean? 



How do you think George feels? 



af Bo^and^ene? 55103 talk±ng ^ the Same thin ^ 



After Erica and Jessica split up and went. Home, . 
George was upset. Ke knew lots of things, .but what 
were his pals, talking about? How couldlhe find out? 

How can George find out? 



How does George feel now? 



Why. does he feel that wav? 
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lesson 



g oals 



Student Assessment and Course Overview 



• 1. To complete the pre-assessment 

2. To help teachers determine the direction and scope for 



the course 



activities: 



1 - Question Box ' •'" 

2. Sex Education Pre-Assessment 

3. What Do You- Want To Learn? ' 

4. Introduction to Reproductive Anatomy 

5. Slang. Term Exercise 

6. ; Class Evaluation 



materials', 

included: 

other. 
references*. 



Pre-Assessment 
Student Poll 

Anatomy Chart 
Question' Box 

Pictures of Reproductive Anatomies 



Activity I: Question Box - 

Answer the questions tfhat were placed in the box during the previous 
lesson, by reading the question and stating the answer. 

Sometimes the questions and answers presented here lead the group off of - 
the topic for the day.: As the group's leader, you must determine what the 
priorities are for each of the group's meetings. Explain the reasons for 
your decision/action to the. group.. 



Activity II: Sex Educ ation Pre-Assessmpnt . 

.If stuaeftts are anxious about the asses****, help them realize that it 
is not attest". It is designed to help the teacher plan the best course for 
students -without skipping important. information or boring students with 
information they already know. Please keep all assessments to serve as a 
measure for how much students learn. ..(Please see the section on Evaluation ' 
in the. Program Manual.) 

A: Read each question aloud to the group. 

B. Collect them when students finish. Then take your cues from the 
group. Do they want to review the assessment immediately? or. 
wait for you to return them? 



*Y5 



Student Assessment" 
LESSON :and Course Overview 



ActjviaLi n-:' What Do You Want to Learn ? ■ 

A. Take student suggestions orally and record them on the board.' Check 

off the topics that will. definitely be covered. 
B\ Pass out "What Do You Want to Learn?'' Collect these for teacher 
reference. 



Activity IV:- Introduction to Preprodurt.j ve Anatomies " 

A. Pass out "Male and Female Reproductive Systems" • 

B. Explain that the reproductive systems will be the next topic areas. 

C. Teacher verbal ly rcads through the drawing so students get acquainted 
with medical terms, or - . . . ■• i 

D. Collect and show drawings 6r photos of "books and magazines. 



Activity V: Slanci Term Exercise . 

This exercise is a great ice-breaker. It has four purposes. The firsf 
is to give students, an outlet for 'their slang terms. Hopefully, the 
exercise helps the students begin to get these words "out of their systems", ' 
so they won't need to use them so often in class. It removes the shock 
value of these words so students know they won't be able to say anything -V 
that will embarrass or upset you. Second, this exercise legitimizes the' 
terns with which many of the students have grown up. Third, it helps teach 
medical terms by pairing them with words in the students' vocabulary. Fourth, / 
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it encourages self^ reflection; by listing the many street words for certain 
body parts, it focuses on the importance of sex (and therefore sexual ' . 
words)., and the difficulty. we aJi have in talking openly and clearly about 
our bodies. 

A, Teacher intrndnrtinn. Wny we do this exercise. 
■ B. Brainstorm . Write a medical term at the top of the page (i .e. , 
. - breast, vagina, intercourse, etc.). Ask students to. call out slang 
terms for the. word. Write them all down. 

C. Remind students that the slang terms will hot be used in class, 
except in cases where, it is the only method the student has for ' 
communication. . 

D. When all the words are done/write down the word "leg" or "arm". 
Do the same .exercise -again. \ ' 

E. Discuss why the,, are no or few slang terms for arm or leg. Refer 
to previous lessonon discomfort. 



Activity VI: Evaluate the Class 

(see Program Manual) 



ADOLESCENT DEVELOPMENT AND SEXUAL ITY • 
. PRE- ASSESSMENT 



Directions : This is NOT a test, "'it. is only to find out what * 
we need to teach -this year. For many of the questions there i s 
MORE THAN ONE right answer.- Circle whichever answers you think 
are right. Don't forget: circle as many answers as you think^- 
answer "the "question." Have fun. Take your time. ... " ^" 



Name: 



Date: 
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Field Test Copy 



ERIC 



/ 

ease circle the answer you choose. 

Have you ever had" a Sex Ed. class before? 
YES NO • 



Do you ever talk with people about sex? 
. YES NO 



With whom? 

Brothers /sisters 
Counselor 



Friends. Parents 
Therapist 



Teachers 



How do you feel about talking about sex? 

scared good . embarrassed 



What does the word ADOLESCENCE mean to you? 



okay 



shy 



v. 



SEX EDUCATION ASSESSMENT/^ . . 

/ ' .,' . •; . • • '• .. v •. 

t .1. A baby grows in a woman's: . . •• • " .. 

a. fallopian tubes b. uterus • c. stomach 

2. The ovaries 1 .-job is to: 

a. make sperm b. make babies. . c*. stonfand release eggs ■• • 

« 

3. A man's sex organ is called ek- 

a. sperm ^ b. penis c. erection 

4. For a baby to -begin, a man's must meet with a woman's egg. ' 
a. testicles m b. urine . c. sperm 

5.. Puberty is: ' - 

a. hair. on your body b. having a baby ' c. a time of changing from a 

child -to a teenager '* 

6. Another word 'for having a period is: ' 

a. birth, control b. menstruation c. yagina 



7. Fertilization happens when: \ ^ 

\a. sperm and an egg meet ; b. baby comes out c. a boy and girl ki§ 



8. How long does it take for a baby to grow inside the mother? 
a.. 12 months b. 6 months c. 9 months 

9. Sexually transmitted diseases (.VD) are passed betweeji people by: 

a. dirty toilets„ b. having sexual contact with someone who has the disease 
c. masturbation 

10. -Do you think. adolescents make good parents? YES NO ' why? 



sex education' assessment/3 . : ; V' •'-"••'-S^ 

V \ • ^ TRUE or FALSE * ,'. • ' ' 

1. In order for a, baby to start, you need a. sperm and an. egg. . / . .T , 'f : ; 

2. A girl can' get pregnant the first time she has intercourse . . , .1" T i 
*' 3. Contraceptive foam kills sperm ................ .>. j : f--^ 

4. Boys ,know more than\girls about sex. \ . . . j , p ^ 

— S^A^homosextral-fs^meTm^ sexual relat ions .■',-■* ■ ■■■■.[.■[ j-.', 

with people \of the same^sex . . . . .... . . . . \.T p 

6. Syphilis and gonorrhea can be cured with penicillin. ... J •••• : p .. 

■ ■ • ■ ' I . : " . 

7. Many people have sexual feelings toward people of the same sex 

~ J (Strls for girls, boys for boys). . . V . .... . . ;t p 

8. Raising a child is cheap and easy to do. . . . .. . . . . . . '., . .j f 

9. Birth control is available for both men and women. . \ . . . . . .T .' '''F-\' : ^fl 

-10. Many teenagers have intercourse before. married . . . ... .T F 

11. Everyone's body changes at the same age-. ......... f ' "f ^ 

. 12. A b;oy can be. a virgin. ". . . . . . .. . . ... T p 

13. There are many different kinds of birth control. . .. . . . . . . ;T F 

14. Most .adults know everything about sex. . . . ...... j p 

' •' ' '/'*"•'.'.•••. '•: ■ •-• ' ' . " " .. •. ... • .' 3 

15. Boys, never use bjrth control; . . ... .. . . j F 

• ' / - :. - ■ , * ' « '• • '• ■■■ ■ ■ . * ' • ■ ■ - 'M 

16; Most teenagers grow pubic hair . ..... . . . . . . ; . ; ; . j p 1 ^ • 

17. 'Condoms help stop the spread of V..D. . . . ... . . . t p 

18. ; You. will not get an S.T.D.Jas long as you keep clean . . . ; ;. .T -'W 



SEX EDUCATION ASSESSMENT/4 ' : 

PROBLEM-SOLVING: What is your opinion? " ; . 

1 . A friend has the symptoms af. an S.T.D. (sexually transmitted disease). 
What would you tell them to do first ? 

a. ' take aspirin 
.b. forget about it, : wait to get better 

_ — : c. ca-U-^heaith-c^-wic- — , — . 

d. get more information 

' ' ' ■ ' • . c 

2. Your brother or sister wants to have intercourse . ■ What would you! tell 
him/her is the most important question-they have to ask themselves? 

a. Do they love the person? 

b. What kind of birth control should- they use? 1 

c. Will they feel badly. afterwards? • 
. " d. How, do you have intercourse?^ ,.; 

3. Circle the 3 most important reasons why you think teenagers try intercours 

a. to feel good . 

.... b. to get pregnant and have a baby 

c. to make their parents mad-* 

d. because their friends have tried it 

e. to see what it's like 

f. to act grown up .. ~~ _ 

g. so they don't lose the person they're with 



SEX EDUCATION ASSESSMENT/5 



4. / Susan and Jay have been friends for a long time. Lately Jay has been G 
/ acting as if he would like Susan to be his girlfriend. Susan' is not , 
suire how she feels about Jay, but is not ready to "be romantic or 



sexual with him. 



What do you think Jay could do to find out how Susan is feel ing?___Ll£±_ 
some things he could do_i_ 



a. 
b. 
c. 
d. 
e. 



What do you think Susan could do to let Jay know she is not ready to go 
further? List some things she could do: 



b. 
c. 

dy 

e. 



5. For the. past two years your parents wanted you to be home by 9:00 p.m. You 

» * 

would - like to stay out until 11:00 p.m. . Which of the .following wouTd be 
gcbd ways to deal with the rpoblem?. (Circle 1 or more of the letters.) 
a. \stay out until 11 :00 p.m. '.' 
b-. Suggest a compromise of coming in at 10:00 p.m. V 

c. Ta^k to your parentis ) about why you think you should be allowed to 
stay, out later. 

d. Come in at 9:00. p.m. and wait for your parents to change' their minds. 



SEX EDUCATION ASSESSMENT/ 6 

6., George and Joy have been dating for a few months. George Tikes Joy 
alot, but wants to be able to see other girls also. He's pretty sure 
that Joy wouldn't go for that. What is a good way fo r George to handle 

^ri^-stlniaTfon?" 



Why would that be a good idea? 



7. Mary goes for a check-up and finds out from the doctor that she has an 
S.T.D. Her doctor says that in order to stop the disease from spreading, 
she should tell her former boyfriend, Lenny, so he can be taken care of. 
Mary is not sure if she wants to because 7 it "was a long time ago. Besides, 

\- Lenny broke up with her for another girl. What should Mary do? 

L a - Have a friend call Lenny, for her. 

— __ b. Not worry because boys always know when they get an S.T.D. 

c. Find out who Lenny is going out with now and tell her. 

'~ d - Not tell him because he's the one who gave it to her, so he 

deserves it. 

e. Ask the doctor to call for her. 



■ What Do You Want' To Learn ? 
Please check the topics you would like to learn about thi 

_male reproductive anatomy (parts and jobs) 

male puberty (how and why bodies change) 

female reproductive anatomy (parts and jobs.) 

female puherty (how and why bodies change) 

masturbation 

emotional changes in puberty (how are teens" diffs 

__ changing relationships with family, 

changing relationships with friends 

changing relationships — dating 
__ sex roles and stereotypes 

. deciding about sex ! 

homosexuality 

intercourse 

fertilization, pregnancy s birth. 

; parenting and families 

birth control 



male reproductive system 




FRONT VIEW 



female repiroduc+ive. system 



bladder 



faltap'avvTube 




SIDE VIEW 



ovary 
Uterus 



Cervix 



ova 



try 



Fallopian Tubes 




ovary 



IMerus 
Cervix 



FRONT VIEW 



Vernal opening 




J Male Reproductive -Anatomy 



.goals 



1. To de-mystify and familiarize students 
.with the male reproductive anatomy. 

2. To practice using medical terms. 



activities: >. 



materials*. 



Question Box 



2, Teacher Introduction 



3. Male Reproductive Anatomy - Parts 
and Functions 



4* ■ Slang' Term Ex 



ercise 



5. Class Evaluation 



IflCluclccf* Male ReproductiT/e Ana tomy Material; 



Inferences: 



Question Box 



9 

ERIC, 



Bel1 ' Chanqinq Bod ies, Changing Li yag. p, 12, 
Katchadourian, Fundamentals of-Hn^ ga^ali^y ChJp 1 

_ McC oy, Wibbelsman, The Teenage Bo dg . n™- * ., p gSi 35.-36. 
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Male Reproductive 
LESSON: Anatomv" 



There are films and filmstrips available^ to supplement the repro- 
ductive anatomy lessons. Be sure to preWiew an? you mav' 5aS P £. 
consider. Consult the audio-visual listUhat accomoaniL the 
curriculum. "Sexuality and : the -Mentally \Handicapoed" ^ esolciallv 
* bUt extremely clear. We used tnis slide^how in same -sex 



ACTIVITY 3 



Question Box 



Answer questions in the box. 



ACTIVITY 2: Teacher Introduction 



ACTIVITY 3: 



Explain the necessity of learning about the reproductive/ 
sexual organs in order to- understand human sexuality... 
With this information we will all have a common vocab- 
ulary. Also, knowing more about 'pur own bodies will 
assist us in being healthy. 



Learning medical terms is one goal\ of this course.. 
Students are expected to call body barts by their med- 
ical termsT .'Without a knowledge of \ proper vocabulary, 
it is difficult to (a) discuss sexuality, (b) take 
care of one's own body, (c) get helplwhen you need it. 



Male Reproductive Anatomv 



\ 



Try to have some-large anatomy charts 'on hand. They 
are available from. the Adolescent Issues Project. 
Large charts can serve to focus the groWs ' attention 
and are helpful reference ooints. You lay choose to 
hang the charts on the Wall as one more 'way to accli- 
mate student sr to the terms and diagrams. 
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. cc . nM Male Reproductive'-' 
LESSON Anatomv 



Two suggestions for helping students feel, more 
comfortable with the medical terms are (1) ask the 
whole group to say each word as you get to it, much 
as a foreign language teacher would; they^should 
repeat after you; "(2) Play "Hangman" with the new 
terms. 



B. 



C. 
D. 



Pass out male diagram- "Male Reproductive 
Systems" with attached sheets "Jobs of the 
Male Sex. Organs" , Ask students to place 
the diagram side-by-side with the worded 
sheet f> as the numbers correlate. 
Go over each organ and its function bv: 

1. going around room and asking for' volun- 
teer readers or 

2. teachers reading aloud. Teacher uses & 
large diagram in front of class. 

3. as each part is named ask students to 
repeat it out loud. 

Answer questions as they arise. 
Ask students to fill in the blank anatomy 
diagram as a review. You may not reauife - : 
. the students., to know all of the organs . . .V 
Penis, 'scrotum, testes and urethra seem 
especially imnortant. 

1. Students can write from memory, or 
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trczs Hr teacher* 



f fccom " ale R eproduct i ve: 
.LESSON: Anatomy 



2, Teacher reads, out the function and 
students label the organ. 

E. Circumcision 

1. ' Ask students if they know what this word .. 

means. 

2. Pass out picture of circumcised and un- 
circumcised penises. 

3. • Circumcision means cutting off the foreskin 
. of the penis. When a penis has been cir- ' 

cumcised. it ends in a smooth knob, whereas 
an uncircumcised. penis ends in a tube of 
skin. In terms of sex, it doesn't matter 
which type of penis it is. A circumcised 
penis is easier to ksep clean. ' 

Remind students that both types of penises 
are normal. Circumcision was originally 
done for religious purposes but has become 
.a widespread practice and occurs when a- 
boy is born. Now, though, many doctors 
think it is better to leave the penis as ' 
it is, (uncircumcised). 
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Male Reproductive 
LESSON: Anatomy . 



Activity 4; Slang Term Exercise 

(Please see "Notes for the Teacher" from previous lesson before 
doing this exercise) . 

A. Put. the word "penis" at the top of the page. Ask students 
to call out slang terms for this word.\ Write them all 
down. When finished, remind students that these are the 

. . \ ■ . .y ■ . 

■- words that will not be used in class. . \ 

B. Do the exercise again with "testes". \ 
Write the word "arm". Do the exercise again. 
Discuss why' there are no slang. terms for arm. 



C, 
D. 



Activity 5: Distribute Homework 



Activity 6: Evaluate the Class " (See Program Manual) 



\ 

■ \ 

■ ' V 
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LESSON: Male Reproductive Anatomy - #3 

JOB OF THE MALE SEX ORGANS 
-the male sex organs are on this- outside of the body so they, are 
easily l seen - 
1. Penis - The penis has .'2 jobs: 1 

A) Urine lea ves the bodv through the penis. 

B) — is the male sex oraan. Most of the time', the penis is 
soft and limp. When a boy or man gets sexually excited, <~~ 
or sometimes for no reason at all, the penis s£j,ffens ' 
and gets hard. This is called an erection .. Some teenaoers 
have an extra fold of skin at the tip of their penis. 
This is called foreskin. Other boys don't have the" ext;ra 
skin because their parents asked the doctors to remove it 

..when the boy was born. This is circumcision .' 
2. Testes - The testes have 2 jobS: . . '*'•'. . 

A) Thin .-.. where millions o f sperm are madV PVPryri^, . Sperm 
• begin to be made during puberty and are made everyday 

after that until the man dies. Sperm. are' so tiny that it 
would take. 600 in a line to make an inch. 
What is sperm? Sperm is the male reproductive cell. ' 
Sperm is what meets with a woman • s egg to create a baby J 

B) . The second job of the testes is to make hormones, Hor- . 
mones are the chemicals that cause a boy ■ S body to change 
into a man's bodv. 



3. - Scrotum - The scrotum protects the testes. It is . a wrinkled 
• pouch behind the penis that keens the sperm in the testes, at 
the right temperature. ' 
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LESSON : / Male Reproductive Anatomy - #3 (cont') 



4. Vas Deferens - These tubes carry the sperm"" f rom the 
testes into a sperm 'storage' area and then into the pros 
tate gland. ' 

5. . Seminal Vesicles -Where sperm are stored until a man 
• ejaculates and the sperm leaves the body. 

6. Prostate Gland - The fluid, called semen is made here. 
This is also where the sperm mix with semen. 



Urethra - The tube that carries semen down through the 
penis and out of the body,' This tube also carries 
urine out of the body. Semen and urine never pass out 
of the body at the same time. because of a special 
shut-off valve near the bladder. • 



When the penis is erect , the valve shuts off and no 

urine can pass out of the bladder. L?,, 

Bladder - Where urine is stored. 
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the MALE ' R E PRODUCTI . S\ilEM 

, t Ikl these terns . fn labtl the, 
_ ... parte of f/jg reproductive sysfm 

v pea is teifidfe" ~ 
seminal vesicle ure+hm ladder 




Home work 
name : _ 



1) What are the two jobs of the penis? 



a. 



b. 



2) What is sperm? 



3) Where is sperm made? 
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Adolescent Developw^t- ■ ow4 seKwalHy 



lesson: 



Female Reproductive Anatomy 



To de-mystify and familiarize students with the 
female reproductive system. 



activities: 



1 . Question Box 

2. Female Reproductive Anatomy - Organs and 
Functions 

3. ^ Anatomy Review 

4. True or False? 

5. Class Evaluation 



included: 



All 



Oij lCy"* Question Box 

Inferences; 



Bel !> Changing Bodies, Changing Lives! pp., 25-29; 
Comfort, A. and J. .. The Facts of Love , pp. 56-60; 
McCoy, Wibblesman, The Teenage Body Book , pp. 8-11. 



Answer questions in the question box. 



ACTIVITY II: Female Rep roductive Anatnmv 

the .sal^U^'excejwoVt^e Zlllll^ 6 H that a11 bodl ' es are 

^out the female^^fvJ sjst^ 1VB SySt&nS ' ^ W6 Wl11 learn 

bod1es.°a n re: Ptl * 0n " t0 d6V6te SOme tl-me *° ways in which male and female ' 

(a) alike 

(b) different " 

Do the same for kids vs. adults. ' '* 

Tmporta^ ?i; C Sh£^Srt2jT!I a :"il^;K differences regarding sexuality is 
(marriage, etc.) P especially homosexual fty, choices of lifestyle 

External female genitalia diagram may cause some' problems for" students . 
Be prepared. There is not too much to do to anticipate these problems, 
except to model a reasonable level of comfort yourself. Practice saying the 
body parts alone or with peers before teaching this lesson. 

A. . Pass out female diagrams with attached sheets. Ask the students to . 

place the diagram S ide-by-side with the worded sheet, as the numbers 
correlate. 

B. • Use large t\acher charts to show placement of organs during 

•lesson and to keep group attention. '. 

C. Go over organs by cross-referencing the diagram with the sheet. 



Female Reproductive' 
LESSON : Anatomy 



D, . Go over external , then .internal organs and their functions . 

1. Ask for volunteer readers, or „ 

2. Teacher reads aloud. 

3. As each organ is named, ask the students to repeat it out loud. 

E. Answer questions as they- arise. 

■ If you. are a female and feel comfortable enough, try to show Dlacement 
of the nnternal organs on yourself. Hold your fist on each dvary and place 
perspec^ve ; *" of the ute ^ e ««• Thlrwf.11 help students get some' 

. jymen - Students may want to know about a girl's "cherry" or what 

'JiJI-T^! 9 *! b r 0 u ke D" ln ^ de ^ first intercourse. The hJZen is a thin 
piece of ski n. stretched across the opening of the vagina The hmln cfrfe^ 
Xn "°"?««e) at any point in a girl's life. 9 Tin s stn? MhpTale 

2f! hi 91 i!*ir iai *° " se a tam P° n ^ ^ve intercourse for- the first t me it 
may be a little painful and she may bleed a little. • ' 1 



ACTIVITY III - Anatomy Review ' 

A. Pass out blank A^tomical drawings - 

B. Students will fill-in the organ names, either writing from memory 
or as leader states an organ's function. 

. C Try to glance at students' work to assess their knowledge", or collect 
their sheets. 

ACTIVITY IV - True or False ? 

A. Pass out worksheets. 

B. Read each sentence aloud. 



A/org? -far Teach e?$ 



Fasmle Reproductive 
LESSON : Amtmy | 



C. When completed, go over worksheet as a group. 

D. Answer Key - True or False? 



T. F (in the uterus) 
2. T 

4. r (from the ovaries) 



5. T 

6. F (urethra) 

7. F (in the fallopian tubes) 

8. T 



ACTIVITY V - Evaluate the Class 
(see Program Manual ) 



—Don't forget to ask for anonymous questions- 






the Female Reproductive Sysiem 
outside (external) organs 



0 

ERIC 



the EXTERNAL PARTS of 
the FEMALE REPRODUCTIVE SYSTEM 

L outer labiq 

2. clitoris 

3. urethral opening 

4. vaginal opening 
& anus / 
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**Most of the u female sex organs are on the inside of the body,' 
so they cannot be seen very easily.** 



The first sheet you have is a drawing of the outside part of the female 
genitals (or sex organs). . Starting from the front you will see a 
soft, fleshy mound. Then there will be two lips. 



1 . Lips or Labia 



2. Clitoris: 



The lips protect the inside of a woman's genitals 
(or sex organs.) . , . . 

Under the lips there is a clitoris, a urethra and an 
opening that leads to the vagina: 

A little pea-shaped bump. The only purpose the clitoris 
has is to make a woman feel good. When this little bump 
is gently rubbed, a girl may have an orgasm. 



Women have three holes between their legs. The front one' is the 
urethra, the middle one is the opening to the vagina, and the back 
one is the anus . 



3. Urethra: 



A tiny little opening where urine (water) passes out 
from the bladder. 
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4: gRening.t^ This opening leads to the vagina : 

a. put of this opening comes babies, menstrual 
blood, and some normal liquids. 

b. This opening is also where a tampon goes in and 
: where the penis goes in during intercourse. 

The opening for bowel movements (waste) to pass 
through. 



5. Anus: 



/ 
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the EXTERNAL PARTS of - 
+be FEMALE REPRODUCTIVE SYSTEM 

Use -these ferns h label the' ■ 
\ pqrt$ ot fhe reproductive sys-fm- 

. . cli-toiris urethral opening 
anus vaginal opening 
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,e FEMALE REPRODUCTIVE 

SYSTEM 

-these imm ih label -Hie 
par-h 4ft t Wf 'reductive system 

Z- cemx 5. owries 
3. aferus 
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Female Reproductive Anatomy 

#5 , 1 * . • 

* ■ ■ 

Now look at^your second page. We are looking at the reproductive 
organs that are- inside. * ' 



1 . 



Vagina 



This is the passage that leads to the uterus. The walls of 
. the vagina are moist, because there is mucus in the vagina. • 
' Whe " a ^ uses a tampon, it sits in the vagina. ..'when a 
. . woman has intercourse" with a man, the penis is in the • 

vagina. • 

2. Cervix: The lower part of the uterus. The hole in'^he cer4 is tiny, 
so the uterus will be protected. 



3. Uterus : 



4. 



An organ about the size of a small fist. The walls are strong 
and stretchy. 

a. The uterus is where the baby grows in a mother. ' : 

b. Sometime during puberty a girl, will start^ens^ruating. ; 
Then the uterus, lines with blood evejrv. mdnth -just in case " 
one of her eggs was fertilized by a ' sperm and^a. baby ' 

„ was started. ,' ' " / ' 



Fallopian Tubes : • •• 

a. The tube sucks up an egg when it U let ao . by the ovary . 



5. Ovaries 



b. A woman's egg moves through these tubes, 
C Where sperm usually meets the egg. • • 

There are two ovaries, one on each side. : 
a. Where eggs are stored and , released . - 



■■:-U^ih^ v 1^^^h''l^ -the 
fftrfs of Hie reptodudit/Z] sysktit 

' V/aji^ " cervix 
uterus ovary - 




True 'or False?? 




1. A buuy grows in the ovaries. 

, j 

2. The clitoris is the organ that gives a girl pleasure. 

3. A girl's vagina is usually moist. 



/■ 



4. Eggs are let go from the 



uterus 
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female Puberty - Part I 



For students to learn about the physiological cha 
that occur at puberty. 



activities 



e _ 1 . Question Box 

*' 2. Anatomy Review 

.3. Puberty:^ Definition and Brainstorm 

4. The Role^of Hormones ... .„,. _ „. 

5. Quotes from Teens/Rating Exercise 

6. Introduction to Menstruation 

7. Class Evaluation 

8. Optional: Film— "Dear Diary 1 ' 



materials! 

included: 
other. 



All worksheets 

Question Box ------ 

Film "Dear Diary',' 



references : 

Bell , et. a I . Chanqffig"5odies . Changing jj^es , pp. 19-25. 

Ke.Jly. Learning About Sex, pp. 19-24. 

McCoy. Wibblesman. The Teenage body Book ., pp. 11-14. • 



Female Puberty 

LESSON : 



"Dear Diary" is the female counterpart to "Am I Normal?". Although 
it is not as complete in its coverage of puberty (omits masturbation) and 
continues to "star" ffiddle-cl ass teens, ft is a first-rate film. Students, 
parents and staff wi 11^ enjoy and benefit from a viewing of this film. 

ACTIVITY I: Question B ox 

Answer questions in the question box. 



ACTIVITY 11 : Female Reproductive Anatomy.Rev.1ew~ _ 

A. Ask students to take out diagram of female reproductive system from 
» previous lesson. . % .-• 

B. Ask for any questions about the system. 

C. Oral review 

1. Teacher questions class about the function of -edcn. organ! 
.2. If they've forgotten, review organ functions briefly.. 
• 3. Say terms aloud and/or play Hangman (see previous J assort) / 
4. Remind students that they will be- quizzed on this material , if you ' 

are planning to do so. 
Some sex educators think it Important that students know the terms 
and functions of the reproductive organs before moving beyond the- anatomy 
lessons. The students will learn more about puberty, conception, disease * 
and other topics if they are completely familiar with the anatomy information; - 
You and your colleagues will-have to determine If students must pass a quiz on 
^O^ore continuing with the classes. A quiz is included W the: lessons 
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LESSON * Fema l e Puberty- 
! Eartl 



A. Ask: Who remembers what puNsKy means? 

B, Brainstorm > ■ „ 

K Generate list of bodily changes that occur over the course of 
puberty. * 

Pubertal Changes - Female: 

a. breasts grow 

b. hair will grow under arms, and thicker/darker on arms, leqs 
etc. ; 35 

c. pubic hair on outside of genitals 

d. grow taller °. 

e. hips will get bigger, weight is re-distributed 

f. inside, uterus and vagina will grow 

g. eggs in ovaries mature , they begin to be released once per 
month 

h. menstruation will begin, though irregularly at first 
1. skin gets oilier (pimples) 

j, start to sweat more 

k. sexual feelings may get stronger 

Changes 'do not occur all at once; typically, they will happen 
sometime between 9-16, 

How do these changes afreet personal behavior - hygier^ self- 
consciousness, dating, athletics, etc. 



ACTIVITY IV: The Role of Hormones 
• A. Pass out student worksheet 

B. Review role of hormones 

C. Go over sheet verbally 



A/OlfeS ibr T&&rPl?Y'C Female Puberty 
! LESSON: ' Parti 



ACTIVITY V: Quotes from Teens 

A. Read quotes aloud to students, or they can read them. 

B. Rating Exercise. Ask students to rate their own reactions to 
growing up. Use the class evaluation rating scale (excellent, good, , 
fair, poor, etc.) Remind them of the different reactions to changing 
that tne * saw 4fi-^mH[ Normal?" Ask, "Why did you rate that way?" 
Always try to ask students to give reasons for their responses. 

Many students may not want to rate themselves publicly. If that 
is the case, try one or both of the following: 

1. students rate how teens they know feel about growing up. (especially 
bodily" changes) 

2.. students do the exercise in written format, privately 



ACTIVITY VI: Introdu ction to Menstruation 

A. Introduction. Menstruation is one of the changes of pwi v . it means 
that a girl's bod^ is ready to produce and nurture a b^y imo knows' 
some slang terms for menstruation? 
t>. List slang terms. 

C. Ask students to repeat the term out loud. 

* 0, Ask: 

1. What do you already know about menstruation? 
• .. 2. What do you want to learn about it? Elicit questions and Tfst . 
: ... them publicly or ask that each student write down a question they 
• have ar,d place it in the anonymous question box . "•' 
, E. Hold up large teacher diagram of female reproductive anatomy. Show; the- 
uterus,, whe^e the bloody lining develops. 6V 



ACTIVITY. VII: Evaluate the Class 
(see Program Manual j 



NOTE: -The slide. show "Sexuality and the Mentally HandicacDedXhas two 
secTnons on Male and Female Puberty.. 1cappea X V* S two 

v. The si ides; are photographs of real people and are very qraohic Thev 
require teachers-ration from a script, wrhavTshown ihen, \\ W-sex 
groups and urge a. .lete preview of the slides before use it 1s an * 
excellent teaching a id. '. . -V - 



FEMALE PUSERTV 
■Hie !"olc of \ht hormones 



(IJHefaM-' 

2 (v\CrtHi€i 



f 




(T) Voice' 
voice, gete 



■Sreaste 
1 grow/larger 

[g]Hips you; 



K/i der 



@jRcur o*\ 

pubic *mefl 



(bokmon/gs 



Hypo+Mamuj... 

senate message - 
■fe ihe oi/ttries t> 
produce. hormoKes 



Hormones 
e^ter bl ood z\rtMn 
cause chafes 

ito the body. 



av\d (Krmi gels. -(Kicker 



. * . " QUOTES " 

Janet: 



v "I°started maturing physically when I was very young. And~I never 
wanted to. When I was about nine I already started having breasts' and I 
hated it. I was still a tomboy, and I used to do anything to hilgfmy 
chest, like wear baggy shirts and overalls all the time. Now that I'm 
older, I realize that I just didn't feel ready to grow up then. My body 
was leading the way and my feelings about changing were about a mile..-., 
behind." — — " ~" 



Judy: 

"When my breasts first started growing I used to wear really super-tight 
shirts - my J ittl.e sister's T-shirts.' I'm serious - to flatten me. Then 
I'd wear another shirt over that because I was really self-conscious. I 
was only in third grade and every other girl in the class was flat as a 
board ." 

( ' 

"I must have been about- ten or ^eleven when I first started getting 
breasts - well, not exactly breasts, but. swellings on my chest I was so 
proud I went around showing everybody who was interested, you know, every- 
one in my family and some cfose family friends ." 



Quotes reprinted with permission from Random. House, - Inc. 
Taken from Changing Bodies!.' Changing Lives Jav Ruth Bell et al 
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• Male Puberty - Part I 



-9 



For students to learn about the physiological changes 
that occur in males, at puberty. 



activities: 



1 . Question Box 

2. Anatomy Review 

3. Puberty: Definition and Brainstorm 

4. Quotes from Teens 

5. "What's Really Going On?" 

6. " Class Evaluation 



materials', 

jyvclucted: 
otfaen 

Changing Bodies, Changing Lives , pp. 9-18. 
V. Learning About Sex , pp. 9-19; 
J-% Wibblesman. The Teenage Body Book /pp. 37-39, 



All 



Question Box 



Male Reproductive 
LESSOM: Anatomy - Part 



ACTIVITY I: Question Box 

Answer the questions from last lesson 

V 

" "ACTIVITY II: Male Reproductive Anatomy Review 

A. Ask students to take out diagram of male reproductive system from 

I previous lesson. * 

• V ' * . • 

B. Ask for any questions about the system 

C. Oral review 

1. Teacher questions class about the function of each organ. 

2. If they've forgotten-, review organ functions briefly. * - 

3. Say terms aloyd and/or play Hangman (see previous lesson) 

4. Remind students that, they will be quizzed on this material., if r 
you are plannjng to do so./ 

Some sex educators think it important that students 'know the terms 
and functions of the reproductive organs before moving beyond the anatomy 
lessons. The students will learn more about puberty, conception, disease 
and other topics, if they are completely familiar with the anatomy information. 
You and your colleagues will have to determine if students must pass a quiz on 
anatomy before continuing with the classes. A quiz is included after the ' 
lessons on anatomy. 



ACTIVITY III: "Puberty 
j Defining puberty- 

1. Write "puberty" on the board.. ' 

2. Ask students for their definitions-. 

: 3: Look up the word in the dictionary. 

0 (z) Adolescent Issues Project -1982 ' 
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I Male Reproductive 
LESSON ; Anatomy 



• . . "\ - : ' 

- - 0ne of the amazing things ; that the reproductive system does is to chanqe 

as a person changes, and grows. j / 

The mos- important time of change for the reproductive system occurs 
between the ages of 9-16.. This is called- puberty. During puberty, a person ' 
changes both physically and emotionally. 



B. Brainstorm . j 

• . . .\ .„ . ' / . / 

1. Brainstorm a list of bodily changes, that occur over the course 
of puberty. ' / 

Pubertal changes include: 

a., perns and testicles grow bigger 
. b. a boj/ grows to almost full height \ 

C " longer 0 ^" 965 ^ deepens) due to the larynx (vo icebox) growing * 

d. skin becomes "oilier" - this sometimes leads to pimples or acne. 

e. . teiicles start to make millions of sperm 

f- pubic ha^ir grows - around the penis, scrotum and anus 

g. body hai\ gets "thicker on 1 egs , arms~etcr 

h. ejaculation begins ■ 

i. stronger sexual feel i ngs occur . . 

*k ■ j. sweat glands work more - more perspiration * 

- k, muscles and-strength increase / 

• ' ' j 

ACTIVITY IV: Quotes from Teens . / 

A. Read quotes aloud ta students, or they can read them. 

\ ' ■' ■ v* 

B. Discuss the quotes by rating them as to their realness and'/or 



prevalence.; 

Emphasize that rates of change differ between people. Just as people's 

bodies change at different \times, so do their feelings. Sci^e people 

are heterosexual , others are homosexual; some people have sexual feelings 
a lot, others hardly notice \them at all. ' • 

It is important to include mention and djscussion'of homosexuality from 
the very beginning of the coarse. Just, using the ten? in every iesson ; 
will increase students 1 level of comfort with the concept of homosexuality 
as one type of lifestyle. . \/. - — 
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Male Reproductive 
LESSON: An stomy - Part I 



ACTIVITY. Vi "What's Really Going O n?" 

A. Read this through before class to gain fami'l iarity and plan for method 
of discussion. 



B. Pass out cartoon 

1. Ask for student volunteers to. read parts or- .. ' • 

2. Djvide cartoon into what is being said and what is being thought . 

V^heM^^pv These changes don't occur all at once, but most of them will 
happen sometim between 9-16; years old. . » w wn i 

Emphasjze that^the changes take place at different times, for. different ' 
people Begin to talk about the effect of these changes on personal behavior 
e.g., hygiene, self-consciousness, dating, athletics, etc - 



ACTIVITY VI.: Evaluate the C lass 

~ i '. : ' : 

(soe program Manual ) 



2. 



. % ' .. " QUOTES " . v. 

. Steven, a. seventeen-year-old from Los Angeles, speaker many bbys( • 
"Well, for me it,was weird because I didn't even start growing untir • 
last year. Everybody thought there was something wrong with me because 
I still, looked like a ten-year-old up until I was fifteen or s1^ / 
That has been real ly a bad experience for me because everybody wiis l; 

' changing around mejand, I was standing still, 1 I was -changing in* m y. 
head but not 1n my !bpdy. My Parents .were eventing to t&e ^ to ; tne , : 
doctor to see if i was deform ed or something 1 ike^hat, but ^ey,y ; 
didn't, and finally last.year T Parted .to, gr0 w. > voice started ' > 

.changing and everything , so I guess I'm no ma l a f ter al l ^t i th1.nk ' 

; ; 1fs going to be a while before I stop feel ing 1 ike r 'rn different f rom . 

everybody else . " !- A * ■ :\ ... - J ;.-v : .-. A\:^"V'-v .1- '>•.•■■ 



Jeryy/who 1s twelve, was surprised- a t first: ' * 
"When my penis first started getting hard, Hke aVa n,ov ; te Uring.. a 
1 o,ve scene , I remember thinking, -Hey,* what - s this? Why is this 
happening?" \" / . /,<■ '".-'H "* . Avf-V' -. ' 



3. Eric (fourteen): "When i , get a hard-on in the.'subwa*, I thinJc, » Oh* no 
, everybody's !noticing,me: • f don't have any fcontri over it, a «i it ' 
^ makes me want to si ink 0 ff without even waiting for my sto^X M 
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QUOTES " (cont.) 



4. Joe says: . 

T .'„" r th0Ught . 1 had a real P^lem because I would get. hard-ons about -. 
; /Ifteen or twenty times. a day, for; no reason at all . I'd be sitting 
at my desk, and maybe my mind would be wandering and all of a sudden, 
ZAP! There it would be. I used to put a book down in my lap and read 
it from there. When I asked my friend. how many times he would get hard 

. during- the day, he said not so much, so I was sure there was something 
wrong with me." 



y 



Dennis had a wet dream: 

"I was about thirteen, I felt like I had. this total sexual experience 
in my dream and I woke up and thought, -.Wow, did this really happen 
or not?- It blew mymind It felt so real.. After a second I realized my 
pajamas were wet." I sort of knew what it had to be, but still I was 
a little surprised." 



Teen quotes are reprinted with permission from RandomHouse, Inc: 
They are taken from Changing Bodies, Changing Lives by 
Ruth Bell, et al. ' Copyrijht 1981. 
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1. 

2*. 
3. 
4. 



What is being said ? Name what the guys are talking about. 
Whatsis being thought? 

Do you think most teenagers have these thoughts?" ■ : 

Would a girls' locker room scene be like this one? Why? Why not? 
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Adolescent Ve^o^eifr cwJi Se&uiUHy 



lesson: 




1, Am I. Norma] ?" — . A Film 



1 . To review male, puberty, 



2. To provoke students-' thinking about x adolescent 
stereotypes . 



® 




1 . Question Box 

2. Show film 

3. Reaction/Response 

4. ^ Small -group Brainstorm 

5. Large-group Sharing and Discussion 

6. Class Evaluation 



mgfreriaLsv 

m eluded; 

r 

otker. 

references; 



Discussion" Sheets , 



"Am I Normal?" •■ > • ' 

1 ■ • 

Projector, screen- - . ' ^ 



this is a list of pi aces you can call or go to if: 

1) you have any questions about sex 

• 2) you need advice about birth control 

3). you want to talk to someone about choices 

. 4) you get pregnant? - r 

5) - you get someone pregnant 

6) you think you may have an S.TiDL 



PLACE 

Planned Parenthood, Cambridge 

Preterm, BrookMne 

Charles CirclejClinic, Boston 

iCiritten ton' House, Brighton 

^Bejh . Israel Hospital, Boston r 
Bunker Hill Health Center, Charlestown 
Harvard Street Health Center, Dorchester 
So. Jamaica Plain Health Center, Jamaica Plain 
Mattapan Community Health Center, Mattapan 
Dimock Street. Community Health Center, Roxbury 
Somervi lie Hospital , ""Somervi'lle S: „ 
Operation Venus (S.T.D. Information) 



■ PHONE 

492-0518. or 492-0777 
738-6210 

723-5400 or 262-3876 

782-7600,, 

735-3736 

241-8800 ext. 78 
Us, 



S 



825-340(r 
524-3500- 
296-0D61 
442j-8J00 
666^4400 '.' 
1-800-272-2577 



(c) Adolescent Issues Project 1982 



ACTIVITY V : Large-group Sharing and Discussion 

A. Reconvene as a group 

B. Go through each of the six topic area's and share responses. 

C. Student or adult spokesperson shares their group's answers. 
0. This may lead to an animated discussion between the males and 

. females, so try to allow some time for this activity.' • 

; E. Urge a comparison of responses . ' Were, they: similar, different , why? 

ACTIVITY VI: Evaluate the 
(see Program Manual ) 
J' ■ ■ . '% 
--Distribute homework 



! class 




o 

ERIC 
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9 

ERIC 
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. . "Am I Normal ?"/3 •'• 
For GIRLS ■ ' ■ /.V. 

1 . The. best ; th i rig s a bout being a girl are: 
a . •• 



b. 



c. 




•2: The worst things about being a girl are: 



a. 



b. 



c. 



<? d. ' 

3. The best things about being a boy are: 

a. .■• 



b. 



'd, 
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lu 



V 



"Am I Normal ?"/4; 

4,. The worst things about beings boy are: 

: a'.- 



b. 



c. 



Vs. 



d. 



* . 

What -are some of the things boys do to impress girls? 



a . 



b. 



c . 



d. 



6. What are some of the things girls do to impress boys? 



a . 



b. 



d. 
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1.' List 3 places or people a teenager can go to get answers to 
questions they have : about growing and changing': 



2. What is one new thing you learned from the : film, "Am I Normal?" 

V ■ 



<5 



I. True or False (Circle one) 

A. Friends will laugh at you if-you a?k questions about sex. T < F 

B. . Friends can answer all your question's a'bout sex. T F 

C. An erection c.on.be caused by thoughts, dreams and ideas. T F 




lesson : 




. ■ ■ - - * —ir 

Male -Puberty - Part II ' v 



To integrate anatomical information with students 1 
interests and concerns about puberty. 




* 1 . Question Box 



2. The Role of Hormones 

3. Myth or Fact?. 

> ■ 

4. Rate the^Worry — Small -Group Discussions 
'5. Class Evaluation ' -1-'.- .... 



Materials*, 




• All 



other. 

references'. 



Question Box 



Comfort, A. & J, The Facts' of Love ) pp. 33-41.. 
■Kelly, G. Learning About Sex , pp. 29-33/ 



ACTIVITY- I - Quas t ion : Box '7 " ' - : ." 
v;; ; Answer- the-qu es 1 1 o n s~ i n the ques tjo n box 




ACTI^TY\-4I - --The -Rol e of Hormones - • 

Teacher Introduction : why and how changes begin. 

" h y Peopl e must reproduce to keep people on earth. The body 
is.ma"? in ?. way that makes reproduction easy. 

How, ; r^ ready to change, a part of the brain (the — 

•ftyp^pthalamus) sends a signal to the testes to start working. The - 
hCrmones (loofc.back.-on- organ -definition sheet) carry the signals from 
the testes to the other parts of the body, to tel 1 them that it is 
v. time to change. The hormones are carried* by the blood through the- 
..body and start most of the changes of puberty. 

B. "The Role of Hormones'* ' 

1. Pass around handout . 

2. Review definition of "hormones" (see previous lesson). / •' 

3. GoWer h/ndout, emphasizing the Important role of the testes. 



ACTIVITY III - Myth or Fact? 

A. Pass around handout. 

B. Read eacjh sentence aloud as.stugents mark T or F. 
C Go over handout as a group ._. — 



D. Answer Key, Myth, or Fact 



1%: F (erections are often random) : 

2. F^ (during sexual excitement;, a. valve blocks the opening from 

..'........the bladder to urethra) _ : r ? ... 



: y# '■' T: : J: ;•/'! .,;./;/ , ; 

j ' : 5..; F (sperm 1s made everyday).. 

7 * 'f (this . 1s. a 1 ine^often used by males to coavi nee others to get 
" Involved sexually) '•• :• : • 

■rV~ - : -8v T (ewn 1h uter1js)i : - ' 

9. t f , ■ . • ■■ / - -i.:- 

.- 10. guess..,. . . ... -. ... 



This is a difficult activity. It involves sorting 8 different concepts 
at one time. Try to get around to each student or group of students to 
clarify their questions^and facilitate the exercise. Good luck! 

A. Pass out handouts. 

B. Teacher reads entire sheet once through. 

7 ~ C. Directions to class: c * ' 

1. ££ch boy is to mark a number 1 in the box. of his biggest worry, 
.1 nQmber 2 by his next worry, and onwards up to numtjpr 8, the 

change that he's least worried about. The girls mark the sheet 
according to how they think the boys are marking it. 

2. If boys feel too embarassed to do this for themselves, the rating 
could be done according to v*hat each student thinks most boys 
worry about. 

D. ° Small -group Discussions ; : - — 

) ' , ....... . . '■ 

1. Boys and girls divide into separate groups. 

2. Within the groups they compare their ratings . Vlf the boys are 
feeling uncomfortable, suggest they compare their least ' 

• worries . 



" ~~ 3v ~~ Both groups share and compare their ratings! Suggest that the 

sn' rls 9° first. Did they guess boys' concerns .correctly? Were 
the boys in agreement with each _ot her? 1 - . 

Teacher wrap-up: Remind; students that all people change at different ' 
rates and that most kids worry about whether they're normal This is a ver 
important concept. 

Tell students tjiat we hope these class discussions will lead to a more 
open communication, between boys and girls, t$ well as .help students feel : 
more at ease about their own development. ° 

ACTIVITY V - Evaluate the Class 

v .- r ■ < . ;.. v .. • • • , f v 

{see Program Manual). , 
r-Don't forget to ask "for anonymous questions— 

- > Pass out homework. 



MALE PUBERTY * 




increases 



[6jVo icebox 
^rou/^, Voice 



gvn?W wider 



pubic- area 
•H>icKe*\ 



S3 

Hypothalamus 

sends mess 

•fe> testes "to 
produce 

hor-vworyes 




t 

2j Hor-woKes 



and cause cKa^«5 
iV> the bddy m ' 

(§) Hair on 1^ „ 
a.V\c(. arms Increases 



Facts aW/ 

MYTHS • 
•fae mate 
reproductive 
system 

People have many ideas about the male 'reproductive, system. 
Some of these ideas are true. Some of them are. myths::-— thi rids that 
people th nkjire true butTaTe false. • Marfc a "T^Wjou think 9 ?he 
sentence 1S true, mark an »F" if you think it is false 





about b °ex haS erect1on 1 * means ; he must be thinking * 
A^boy can ejaculate and urinate at the same time"' 

The male ^productive system is the same in all different 
Kinds of men -fat, rich, gay, athletic, sexy, blind. 

the penis' 5 j °' ' t0 Carry Seffle " or un ' ne ^through ■ 



If a boy ejaculates a lot, he will use up all his" sperm. 
The scrotum helps keep the sperm. at the right temperature, 
It is unhealthy for a boy to have an erection, but not * 



_8. Erections occur in male babies 
_ 9. Sperm is made in. the testes . 
JO. - Semm Bre men who work on ships. 



9 

ERIC. 
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Rate the Worry 

What do teenagers think about? Everyone can tell when their body Is 
changing and most people worry about being normal; Use ^this sheet, to think, 
about what worries you most. 

?henT°;- : for a voi Z^t * he ^.i* tM "9 that fink about most,' 
w?th other MdsT^'t^': 0 '- T °" " 8 " • C ^ ire 



□ 



It bothers me 
to be shorter 
than other 
kids. 



I wonder 
whether my 
body is changing 
like other kids' 



I'm 

embarassed 
when my voice 



cracks, because 'it 
is changing. 




The size of my 
penis is something 
I worry about. 




I 'm worried 
about having 
oily hair 
and. skin 
(pimples). 




1 ^Growing (or 
not growing) 
p u bier ha ir 



bothers me-. 



It's embarrasing 
/to get an erection 
when I'm with 
other people. 



t worry about 
./whether I am 
growing and changing 
in a normal way 
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HoVYieVV/OrK Male Puberty II 

name: 




1. What are the chemicals called that. cause the body^ to change? v 




1.2. • List five changes that take place when a boy reaches pufcerty 

• i . •• ... •": ■ • ' '. . :'f • 

• 2. 


' X ' " i " ". 1 
' 1 


; — — ■ — , . = ! . ■ 

5 - - * ' ■ : ' M 

■ ■ ' .... * y 


1 


3. What do you think is something most' boys worry about when they're 
about 14 years old? „ 








ERjbii 
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# Female Puberty - Part' II 




1. To correct misunderstandings concerning menstruation 

2. To review r e pr bid u c 1 1 v e a na t omy 




(figterialsv 

included: 
other 



re-feren 



unangin^t^ie^, CTTanging Lives , pp. 29-39. 



s 



Question Box 

Menstruation : 

Description of Cycle: 
physiological/qhronological 

Protect Ion-- • 

Myths oof Menstruation 

"Myth"or-Fact?--7— — — 



5. Quotes from Teens 

6. Glass Evaluation 



Description of cycl e 
Myths of Menstruation 
Myth or Fact? 
Quotes . 

Question Box 
Calendar for any random 
month • 



"Belt _ 

Kel 1 y . Learning AHbli^ Sex > -pp. ^26-29- 
McCoy, Wibblestu&a ~ ^he Teenage Body Book , pp . 1 9-29 



Boxes of Sanitary . - 
products (tampons, pads) 
Dictionary 




Answer questions in the question box. 



V 



ACTIVITY II: Menstruation 

. • \ f* - ; . . . . • • ; 

■ \ ~ A.. With the large anatomy_charts , explain, describe and chart the process 

of menstruation —teacher introduction 
Description of physiological process: ° c o 



" 1 • when ovaries start releasing "eggs ^ tFe 7hy^ 

hormones). 1t means the woman's body is now ready to produce and 
nurture a baby. ^ 
f, 2 . each month - when. the egg pops out - .the' uterus is already getting' 
ready in case that egg is fertil ized by a ma'l e sperm. 
'® 3.^ when the uterus "gets ready" it develops a bloody, fleshy lifting 
1. . .that a baby-can -grow-in. — — — — — — 



4. . until a person starts having intercourse, /the egg cannot.be 
fertilized, so the lini'ng isn 't needed. 
' 5. this lining drips out through the cervix and vagina. This is the 
blood that people call a period . 
_;....... 6 .'. sometl ' me . s a girl maj/ have some pai n i n the uterus, feel a 1 i ttl'e 



tired, have more oily skin and tenderness in the breasts, as a result 
of "the" body changes due to the cycle. 



NOTE: Some of. the negative aspects of getting a period , like depression, pain,* 
and low-energy are now considered part of a syndrome called preVmenstrual syndrome 
l!?„«r r ^ y ° f !u e + SJm,pt ? ms vary widely among r women, but PMS is now considered an 
nc^fc4. a ^S L thL Can ****** with medication. Girls and women who feel 
incapacitated by their symptoms can be hel ped by seeing- a doctor and taking: pills 



» B. The cycle - chronological c • 

• ■ . ■ •* ■ - f 

1. Pass out student w&rksheets • • - ' \ 

jt 2. Talk about the concept of a oycl e . 

a. Look up the term in the dictionary. 

3. Go over diagram as a class. Use a month out of yearly 
-calendar and mark off .the. days as yoli review the diagram y so - > 

students can" see it "visual ly~. " . - - _ ^ 

4. Teacher Review - 

— — — Remind ...student sit hat during-puberty, ^when menstruation is just 

'. ' ^ * 

beginning, a girl 's periods will probably be irregular 'and erratic - 

a skipping months, or having short/long periods. After a year or 

two of irregularity (or none at alV in many cases)-/ the cycle 

usually becomes very .predictable: 

One egg each month, one lining each month, one period each mont'hT — 
' This starts at puberty and lasts until a woman is, 45-60 yea>s old. 

A^eriod usually lasts between 3-8 days. They come every' 28 days 

~~oF^so7~The-p"eriod-stopsH'f 4 

sperm meets with the egg, Then a baby is started and grows in the 
healthy, -blood -filled lining of the uterus. . :':rT::r~:.: 

Students may- have trouble grasping all the information about days 

- v - and ^ tle ? ; Urge student|^to ask for..more help inside or outside 

'fff class if they need it. Mo^st importantly, students should ' 
understand that .menstruation is normal , healthy and has a purpose. 



Female Puberty 

LESSON: 

. Part II 



v 



ACTIVITY III - Menstruation; Protection 

A. ; Teacher Introduction. Because it i s blood and lining that drips out, 

something needs to catch it, so the girl's clothing doesn't get 
soiled . Blood stains clothing. 

The two most popular means of catching the blood are sanitary^napkins 
and tampons. * . * 

B. Hands-on - • 

1. Show a sample tampon, a sanitary napkin, and a mini-pad, and 
the boxes they come in. • 

2. Show where they are placed on large female diagram .. Many students - 
worry that, the tampon can get lost -inside the girl . Show them how 

* " 

• • tiny the cervical opening is, so a losing a tamporf 1s an impossibility. 

3. Pass examples of each to students. Put .tampon into a jar . of 

water, to show how it expands, 

■ >. . . j " • „■••".*'.• 

4 " : Co 11 ect--t he -ma terj.aJ.s^_S^m^_gro u ps may enjoy seeing how the 

napkins and tampons^artf disposed of. 



ACTIVITY IV : "Myths ~of Menstruati on 

Read. the myths aloud to students. (See last page of Notes for. Teachers) 



Tor 



ers 



LESSON: 



Female Puberty - 



■Eaci tj_. 



ACTIVITY V: Myth or Fact ? 

A. Distribute and read aloud. 

B. Go over answers as> a group. - V'" 

C. Answer Key - Myth or Fact? 

" F Cglrls can carry on. as-usual) 

T ' * ' ' > * 

T. . 

F Cit is a possibility , though less likely) 
F (girls should clean themselves everyday while menstruating) ' 

7. F (the cervical opening is too small) 

8. T • . ■ ." -'- "- . ';. 

9. F (a 9|H can follow hel\^ 
PMS symptoms) -...*' 

"10. T. 



Z:. 

3. 
•4. 
-5. 
6. 



ACTIVITY VI: Quotes from Teen g 

~ Read-a^-oui_flr_students: can volunteer 



~ ACILVITY VII^ Evaluate the Class 

(see Program Manual)* 




--If you are: planning to quiz the group on the reproduct1ve~anatomies , 

then pass out the homework. -Take a few minutes to go over the homework.and 
answer questions. Refer to anatomy lessons for blank diagram practice sheets. 



THE MENSTRUAL CYCLE 



til If the egg does 
not meet a sperm, it 
fertilized. It dis- 
solves and disappears 
The lining of the ut- 
ems passes out 
(menstruation) . r 



£Q The 1 ining of the 
uterus passes out. 
This is called 
. menstruation . ■ 




' Here the 



egg* may 
or may not meet a 
sperm eel 1 . 



CD 



A ripe egg leaves 
the-ovany_and enters & 
the fallopian tube 



'..Uterus lining grows 
— .thicker., . 




Z) Then the cycle start 
again: the hormones 
make the lining of the 
uterus grow thicker. 
Th en i t is ready to 
accept a fertil ized 

*gg. . 
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The Menstrual Cyc>e 



Days of Cycle What Happens How Long 

Days 1 - 7 The lining of the uterus passes out as 3 - 7 days long 
. menstruation. » ' . ■ 



Days 8 - 16 Then the cycle. starts again: the hormones 7-10 days long 
tell thejjning_af -the- uterus to get 
thicker. That wayMt is ready to 

"...„.._. ... accept a fertilized egg. " ~ 



Days 17 -23 A ripe egg leaves the ovary and enters 4 - 8 days long 
the fallopian tube. Lining gets, 
thicker. 



Days 24 - 3.0 Here the egg may or may not meet a 4-8 days long 

sperm eel 1 . 



Days T - 7 If the egg does hot meet a sperm Cycle begins 

and is not fertilized it dissolves again. 

] and disappears. The lining of the . ^ 

uterus passes out (menstruation). 



~fflK *T&&fP) "PYX* • Female Puberty - 
« LESSON: ' 

~ It II 



. • "My ths of Menstruation" (for A'CTIVITY IV) *' 

Primitive man simply could not understand that month after month women 
lost blood and neither illness or death followed ... .Nothing comparable happened- 

to men. Consequently, many supernatural and mysterious qualities were 
attached to it. 

If she was healthy, walking around, working and yet not losing blood, it V- 
was natural to hint she had. super -natural powers. They believed she could stop 
hailstorms, whirlwinds, or lightning. if^slre-Vnt out into the open unclothed 
^ Centuries ago* a, Roman scientist wrote: If a woman strips herself naked 
while she is menstruating and wal ks around a field of wheat, the cate* p ni ar 
worms, beetles and other vermin will fall off from the ears of corn. * \ 

But most tales have it that the influence of the menstruating woman on 
vegetation and growth is harmful: All plants will turn yellow on the approach ' 
of a woman who has the menstrual discharge upon her. The glance of a menstruous ' 

At* ". ' ' 

woman takes the polish out of a mirror and the next person looking into it will 

* * '■»''• " ° \jf ..' ••• 

be bewitched . .. , 

There are places even today where a menstruating woman is forbidden to 
participate in religious activities: " For. example, women of the Russian 
Orthodox Church are forbidden to attend church, for if a drop of the menstrual • 
flow should fall on the floor oVground , the place would become impure. _■ 

The Indians of Bol ivia ''bel ieved fchat menstruation' was cuased by the bite 
of a serpent or snake. After a woman's first menstrual period the Indians "held ; 
a ritualistic ceremony. In a trancelike state they beat on all household objects- "' 
, to kill the snake which had harmed the girl.. 

/toong some peoples, menstruation is a shameful thing,- to be concealed at . :.• 
all costs; in others , it is open and a matter of common knowledge. ..In some 



^t T >.;.^'.:; ; - y ' : - " Myths of Menstruation " (cont.) . • 

parts, of. rural Qnited States today, a menstruating-woman must not touch cut. 

- .flower sV else they will wilt; if she touches pickled meat, jelly or pickles,* 
: they wi 1 1 be . spo 11 ed. 

, Certain French women carried red flowers during their period., some Italian 
y] Women-wore a' red 'kerchief qn their heads while menstruating . And. today, among. 
}fy,^J^9]'of^i!kB;.^yi^ Congo, Africa, a woman, during menstruation, may not cook 
her husband.' s food nor another man 's; neither touch anything belonging to nen, 

- andlnust not, return the everyday greetings of/any man. J If she has to pass near 

" Sbme meh^who " ^e 1 1 kel y to say. "Good/morn 1 ng " or "Gooo^evening" she wi 11 del i ber 
ately put her pipe in her mouth as/a sign that. she cannot answer as she is 
unclean. 

The myths carry over: a girl , of fifteen, "in a. New York City high school 
:in 1946, ^refused to carry, the flag 1n the color guard at an assembly. Upon 
questioning, it was learned .the girl jwas menstruating |nd thought she would 

harm the flag 1f she touched* It. / - . - V^L_ii 1— - 

Some ; say that because of the changed conditio^ of She body the fingernails 
.are. said to' be brittle and tend to split. Another piece of nonsense is that if £ 
tooth 1s filled at this time, the fillings won't set properly or stay in the 
cavity." " • - ::r •/•^• : — v" r 

WM'MMk ••" ■ ' ■ ■ ;;' '" ' •• ' 

., • t . - - - '•• • ; : .■ ..." . • / ... . ; ■ ... 

: . Reprinted. with : ,p McKay Company 

4 from . Twenty-Eight bays by Elgin and Osterri^ter • 




MYTHS AND FACTS ABOUT MENSTRUATION 

A myth is a story, ft is mostly FALSE . "~ 
A fact "is TRUE . 
Please write true (T) of false (F) for each sentence below. 
(When we write "girls", it could also mean "women".).. 




1. _Gi'rls should -not swim if they are menstruating. 

2. Most girls' periods come about every 28 days. 

3. Almost all women - fat, rich, gay, athletic, sexy, blind - 
menstruate. 

4. Tampons. and. sanitary napk^is are the most common ways to control 
the flow of menstrual blood . 

5. Girls can np_t get -pregnant during menstruation. 

6. Baths and showers are bad for a girl while she is menstruating. 

7. Tampons can get lost inside a girl. 

8. Menstruation is a sign that a girl 's body could have a baby. 

9. A girl should not go to school when she has her period. 
10. Most girls start to menstruate between the ages of 9-16. 



V 
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"QUOTES" 



Two girls talk a bout" waiting for their first period: 

v - * 

Lisa (eleven): I'm glad I haven't gotten my period yet. I'm still a kid. 
No. way do I want to worry about that every month. 

Torn' (sixteen): I wish I would get It already. Just about everyone I 
know has It and I feel like a freak not having- It yet. Like friends 
come up to me and say, "Oh, do you have a Tampax I could borrow?" and 
_then they'll say, "Oh, sorry, I forgot you don't have It yet." 



-v 



When your period comes for the first time, It can be a big event. 
Sally, a. twelve-year-old from Buffalo, described her first time: 

The whole •week-end I had this terrible stomachache', . but I just thought 
It was a stomachache. Then on Saturday night while I< was irr the 
bathroom-, I saw this brownish stuff in my pants, and I thought, No, it 
couldn't be... because it was brown and I thought a period was red. So 
I didn't put a sanitary napkin on or anything. Then in the morning I 
had this big mess in my pajamas and that's when I knew for sure. I 
was really excited. I was sort of waiting for 1t to come, because I 
. have an older sister who got her period around her twelfth birthday. 



Crystal : I didn't know what was happening. I had these cramps and a 
■ headache, .so I went- to" the bathroom, but it wasn't l ike I had the flu or 
anything. I didn 't know what I had. When I goti-up from the toilet I 
noticed this blood in there and then I ;saw some blood on my thigh, 
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" QUOTES " (cont .) 



so I startled to scream. I thought I was bleeding to death'. Nobody told 
me about periods, nobody told me about anything. I was in the fifth 
grade and I still thought babies grew in your stomach and came out 
your beUybutton. I can't believe how scared I was. 




Quotes 'reprinted with permission from Random House, Inc. 
Taken from Changi ng Bodies , Changing Li ves by Ruth Bell et al . 



RoWlCVVOrK Female Puberty - Part II 

name : _ _ : ; 



Quiz Review for Anatomy 



1. The homework is: to study for the ..-quiz. 

2. You will need to know: 

a. For the male - all about 

the penis - where it is, what it does 

the testicles - where they are, what they do 

the scrotum - where it 1s 

the urethra - where it is, what it does 



b.. For the female - all about 
the clitoris - what Its job 1s 
the urethra' - what it does 
the vagina - where it is, what it does 
the cervix - where -it is 
the uterus - Its job 

fallopian tubes- their jobs 
ovaries - their jobs 

3. Use the sheets to study and practice filling in the blanks, 



A teacher will help students stttd^ at thise times: 



Adolescent Pev€lopw\n\t cW seymtHy 



lesson 




Reproductive Anatomy Quiz, and Introduction to Masturbation 



1. For students to come through a testing situation with 
a sense of achievement and accomplishment. 

2. ' To help teacher to plan, remainder of module by 

assessment of students' knowledge about the anatomies. 




1 . Question Box 

2. Reproductive Anatomy Quiz 

3. Introduction to Masturbation 

4. Class Evaluation ■ 




4 
4 




other. 



Quiz ' 

Masturbation worksheets 

Question Box 
Dictionary 



references; 

Bell . Changing Bodies , Changing Lives, pp. 75-83. 
. .Comfort, A. & -J. The Facts of Love , pp. 48-50. 
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Answer questions in the question box, 



ACTIVITY II: Reproductive Anatomy Quiz 

■1 A. Teacher introduction. Some students are.anxious in testing situations. 
• Introduce the quiz in as non-threatening manner as possible. Remind - 
students wh^ they must know the -anatomical information before they move 
on to other-topic areas: 

1. good discussion of other issues will depend on their ability to 
use vocabulary properly. 

2. understanding anatomy is an important part of self-care skills. 

3. if students need help it will be. helpful to know names and "adult" 
vocabulary. f 

It is also possible to arrange special sessions for students who find it 
impossible to test in a group. - 
Remember, the goals are: 

a. a successful experience for students who are new to the area of 
human sexuality education. 

b. gathering useful data about the students ' recall of specific, 
important information. 

c an additional opportunity to review basic facts and concepts. : 

B. Fill-in sheets . - 

l'. 'Pass out fill-in sheet. 

2. Read. each sentence aloud twice. 

3. Allow students enough time tp complete the sheets • 
.4. Col 1 ect f i 11 -i n sheets ^ : ' ' . • ' . 



C. . Label 1 ing 

1 . Pass out sheets 

2. : Give clear directions - only use the words at the bottom of the ~ 
„ sheet.— — ."" "" 

3. Collect. labelling sheets 
Ta - a 5-m1nute break. 

„ r 

Options: ... 

D. Go over quiz as a class 

1. Students correct own. 

2. Students answer verbally, or 

E. Review 

1. Is there anything students would Hke to get back to that's already 
\ been covered? .-'.< 

2. Do mid-module evaluation. 

This evaluation period can serve the same purpose that the class evaluations 
do. Use the class evaluation rating scale to determine students' feelings 
about the course thus far. Ask for suggestions and ideas to Improve the 
classes . 



ACTIVITY III : Introduction to Masturbation 
A. Introduction to masturbation 

1 . ' Who remembers what "Am I Normal?" said and showed about 
. . ' .. . . masturbation? ■:]■ v-V;.^ 

2. What were-some of the myths and facts presented in the film? 
/.-... 3 - Why didn't "Dear Diary" discuss masturbat ion ? 

• 4 C ?V U - • " ma f r ba * * o n " ^ 1 n the dictionary. . 
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• LESSON: 



Introduction to 
sturbation 



5. Myths and facts (do hereW^n next lesson) 




a. teacher reads a>loud 
|( b. students answer orally- or by- writing 
c, go over the sheet. 



Myths and Facts Answer Key : 



1. 
2. 
3. 
4. 
5. 

6. 
7. 
8. 
9. 
10. 



T 

T . "' 

F (unless 1t is all you do and you feel like you're doing something wrong) 
F (masturbation might help later by making you more familiar with your 
own body) J t 

F (there will be more sperm everyday) / 
F (both heterosexual and homosexual people masturbate) . ■'.../ 

F (many married people masturbate) 
.F (some people think it is wrong). 



ACTIVITY IV: Evaluate the Class 
(see Program Manual) 



--Note: Order and preview audio-visuals for remainder of modul 



e— 



the MALE REPRODUCTIVE SYSTEM 

pQrts of ihe reproductive systm 
penis fesftcfe \ 
seminar Vesicle urethra \ bladder 
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the EXTERNAL PARTS of 
the FEMALE REPRODUCTIVE 5YSTEM 

Use r fee \tms h label 4he • 
parte of fte reproductive system 

cYtiorls iire\h*a\ openmg 




the FEMALE REPRODUCE 

: SYST-EM- 

Use -f^se -ferns fo Iahe( -the 
parts of +he nprodudiut sysfetn 
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Sex Education Quiz/2 



8 . A woman 1 s" eggs are stored in the " ; 
>■ a., vagina v fa. fallopian tubes 



c . ovaries.. 



V: 9 - T carries the sperm is called 



a . - urine 



b:. semen 



?. urethra 



JO ^' ; When; a° woto n uses a tampon dur i ng her period, she 'puts it into 



a^ cervix 



b. uterus 



c. vagina 



'7 



ERIC 




;■ - V 



\ f 

FACTS, AND MYTHS ABOUT .MASTURBATION :. 



Directions : Please write .£ if you think the statement is a FA^CT, and M if 



/you think the statement is a MYTH. 



^• Masturbation causes pimples. 



2v Many people who are teenagers masturbate. 



3. All kinds of people- (male, female, gay, rich, deaf) masturbate, 



4. If-you ^astiirb^te too much you dan ga crazy. 



5. If you don't masturbate,* you won't know how to have sex later. 

■ v ••; ; I : . ' ■ , 

6: If a man masturbates too much, he will use up his sperm. 

.7. If a woman masturbates it means she 1s -gay. 



8. Most girls rub their clitoris. when they masturbate. 



9. People don't masturbate after they are married. 
10. Everyone thinks thst masturbation is all right. 





g oals 



Masturbation 



1. To review facts and misunderstandings about 
masturbation. 

2. To open up discussion about values issues related 
— --to-masturbation. 




. Question Box 



2; Introduction to Masturbation 

3. Slang Words Exercise " .-/ 

4. Myth or Fact? 

5. "Dear Lee" Letters 

6. Class Evaluation 



materials', 

included: 

other. 
references: 



Introduction. 

Myth or Fact? 

Letters 
Question Box 

Dictionary 



Bell .,. Cha nging Bodies, Changing Lives , dp. 75-83. 
ComfortT TKe Facts of Love , pp. 48T5QV 
Kelly, Learning About Sex , bp 47-Bfi 
McCoy, wibbelsman, The Teenage Body Bnnk T PP " 149-150. 




This lesson signals a shift in the curriculum. We move off of anatomy aJid 
physiology onto more values-type issues. 

The "values" lessons tend to be more difficult to teach as there 1s usually no 
~ . right answer to fall back on. 

We urge instructors to be aware of their own feel ings/biases/prejudlces as they 
relate to the upcoming topic areas. ' 

•■ l '— * *- — ********* . ^_ 

ACTIVITY I: Question Box 

Answer questions in the box. 



ACTIVITY II: Introduction to Masturbation 

Introduction: As people's sexual feelings grow stronger during puberty, people 
deal with them in .different ways . Some teens explore their sexual ity with other 
people in dating or friendship relationships; some people ignore, their sexual 
feelings. Others choose masturbation as a way to deal with. sexual urge^ and feel 
good. Many people masturbate. 

Masturbation' means touching or rubbing the penis or clitoris to give yourself 
: sexual pleasure. Many people, adults and children, choose to masturbate. . Lots 
of people think sexual thoughts when they masturbate. 

• ' . . • . .... • . . k -' \ '. 

Review "Am I Normal?" and "Dear Diary" (if shown). What did the movies say 
and show about masturbation? What were some of the myths and facts presented? 




LESSON: Masturbation 



ACTIVITY III: Slang Words Exercise 

A. Do brainstorm exercise. What si ang words does the group know for "masturbation?" 

B. . Look up ''n>astujrb^^nj|_in_the dictionary.. '_ - ----- ; ■ - 



ACTIVITY IV: Myth or Fact? (unless done in previous lesson)' 

A. Pass out worksheet. ~ 

B. Read each sentence aloud. 

C * "he" students are finished, discuss their answers. (For answer key, 
see previous lesson) 

■'. For example— S aPPr ° Pr1ate ' wra P~ u P. and review the - information thus far. 

1 ' 7f S !nn b w tl0n I 5 l°T on even tnougn m any People say that it is wrong . 
If you do masturbate, you're normal, if you don't, you're normal. 

2> ■•fiSrSH!! j i L a .BSESSinai. decision . If you feel uncomfortable about 
So^l do^o??' i^pFobibly better rmt to do it. Some people choose to, 

. 3. Masturbation will not hurt your body. 

r 5 ' K^ISm!" f U done in private, never in public. It is a private 

°stly for two reasons: you don't want to be disturbed and it 
freaks people out. .• : 

6. Sometimes good. friends or groups of friends choose to touch each other 
in^a sexual, way. This is also a private decision between thos^peopfe 
Many boys and girls play "doctor" as children. As teens, they may 
masturbate each other, or masturbate themselves in a group. As grown- 
ups, masturbation is sometimes part of love-making; Three reasons for. 
why teens might masturbate with friends are: curiosity, feeling close 
• Tee 1 1 ng good . ' ■ 




g; ACTIVITY V; "Dear Lee" Letters 

Students may prefer to make up their own letters. If not, some are 
provided for the activity. 
Options: . 

.A.. Pass out "Dear Lee" sheet to whole group. 

1. Read each letter aloud. 

2. Discuss an answer to each letter 

B - Ask students to choose one letter and answer in a written form as if they 
.were Lee. Read responses aloud to group. 

C. Divide into groups of 2 or 3. Have them work on one letter each. 
Make certain the students can state their reasons for. responding as 
W. : ' they did. 



ACTIVITY VI: . Evaluate the Class 
(see Program Manual ) 



FACTS AND MYTHS ABOUT MASTURBATION 



Directions: Please -write F if you think the statement is a FACT, and M if 
. you think the statement is a MYTH. 

1- Masturbation causes pimples. _ 



2. Many people who are teenagers masturbate, 



3. All kinds of people (male, female, gay, rich, deaf) masturbate, 

4, If you masturbate too much you can go crazy. 



5. If you don't masturbate, you won't knowhowto have sex later. 



6^^^ he will usj^up^ 
-7. If a woman masturbates it means she is gay. _ 



^jU-Most girls rub their clitoris when 'they masturbate. 

• * ^ " »> *■ ■ 

9.. People don't masturbate after they are married ... 

■• * ' • • /' 
10. Everyone thinks that masturbation is all right. 
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HERE ARE SOME LETTERS THAT WJJLD_B_E_INJ_ NEWSPAPER . _ THEY COULD-HAVE" BEEN" ~ 

WRITTEN BY TEENAGERS WHO HAVE QUESTIONS ABOUT SEX. 

**Th1nk about what people have said is fight and wrong abou^mastufTa'tTon . 
Decide what the teenagers should do.** 



Dear^LeeT^^ 

I am thirteen .years'^ld andj'm worriedl I hear my parents talk a lot 
about teenager; getting pregnant and things like that. Now all of a sudden 
I am starting to riave weird feelings. The other night I had a wet dream '. 
What worries me is this: does this mean I will start : to want 'to masturbate 
or get involved with girls? Will I get in trouble if I masturbate and . . . 
someone catches me? 

Scared Sol 




Dear Lee: 

1 have a frie\id wh^ithlnks It 'Is cool to masturbate. She is older 
than me. She is 18. I never heard of that before with a girl But my 
parents say kids who do that are wrong. They would never let fe hang 
with her if they knew. But. I like her a lot. I'm really confused. Who 
Is right: my parents or my friend? 

Mixed Up Marc ia 



■\. 
. \ 



\ 



\: 



-PA 
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.. Dear .Lee: 

My friends were talking last week. They were making fun of some guy 
who they said was "jerking off" all the time. I'm worried because some- 
times I do that too. Do you think it is right or wrong? How can I find 
out? Who should I ask? ' " 

Curious George 

Dear Lee: ' •' •.• ~ 

When we were little kids, we played doctor a lot. Just this past 
summer a twcamp- some of the kids wanted to do it again, so I did. My 
brother tells me that he and his friends sometimes masturbate each other. 
I liked fooling around with my -girlffi ends a t cam^ anTmy brother >seems~ ~ 
okay about it, so why do. I feel like I 'm not supposed to like it? 

Uncertain Ursula ' 



Adolescent Devgtopw\^vt g*A seytmt Hy 




Changing Selves 




K To introduce the topic of emotional change In puberty. , 
2* To think about^ the changing self. 



activities: 



1. 
2. 
3. 

5 ■ 



Question Box 
Reflection Exercise 
Changing Selves; Then, 
Brainstorm 
Class Evaluation 



• Now 




4 



included: 
other/ 



All 



Question Box 



Bel V Changing BodiP*. r.h*nni„ r , chapter II. 

McCoy, Mibblesman. The Teenage JSody Book. Chapter IV. 



.-.Teacher. Introduction; Everybody is always changing . Adolescence is a time • ' 
IZ !^° r C T gB l- K e > e \ Mrned about physical changes in people's bodies • 
Now we're going to begin th\nk1ng and talking about changes In feel inas Intent 



Activity 2 ; Refl ection Exercise 

^ Ask students to close their. eye* or put their heads down. 

2. Ask them a list of reflective questions, that will help them to get an 
historical sense of themselves, and see themselves as changing people 
in an on-going, dynamic way. Some quesYioTs~'may include: 



a . Try to picture yourself when you were in 3rd grade. Can you see 
yourself in front of the mirror or somewhere el.se? What did you 
look, like? -v; V"',; \ 

• b. Can you see yourself in school ? 

c. Picture yourself at recess. What are you doing. \ Whom are you with? 

d. Now try to see yourself at home. Are you with your\ family? 



e. : Can you see yourself there? 



activity 3: Changing Selves; Then... Now 

1. Pass out student hand-out "then" sheet. 
, 2, Explain directions; emphasize the attempt to recollect; being certain 
1s not important for this exercise, students need to try. to remember. 
3 . • Reati. each topic. Encage students to draw next to their responses. 
. if they'd like to. : 'T v 1 "^'?" 
4.. Students put "then" Isheet away. ; . ^ v 

5. Pass out "now" sheet} 

6. Follow same procedure. 

7. Ask students to take out both sheets. 



Activity 4; Brainstorm 

; i.-ch^ 

: " relevant, (For example: Dream Jobs, What is Cool, Favorite. School 

Subject, Bad Habits). Make colur^. on the board^ . : ,' 

''■f"""' and for now. '■//■■- /•• : /V ; "-' ..iv- y - ; j \ \'. 

3. F r0 m these lists, develop a list of changes that seemed most universal / 
. to the group, o ! 



A/ofe -for Ttaehtrs 



LESSON: Changing Selves 



(4 . Brainstorm — cont . ) ' 



4. Brainstorm a. list of Teenagers' Changes *■ ' ; 

5. Summarize by stating some of the. reasons that underlie the chafes 
For example: ■ : ., ' 

a. As they get older they desire more independence and don't need 
as much support from family. ; 

b. More years in school opens horizons and results in new interests. 
c - Friends outside of family offer- new views on relationships, 
d. More experiences lead to clarification of self's needs, so interests 

are one's own, not only those of family. - 




CHANGING... THEN and NOW 



Directions .: Try to remember back to 2nd, 3rd,, or 4th gride (when you were 
... about 8 years old). Fill in each. section with what you ' 
remember. If you can't remember-,* take a guess. \ Feel free to 
draw next to your answer. • 



"Then" 



' Likes 



A food I liked: 



A T.V. show I liked; 



My favorite subject in school 



My hero: ' 
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Likes 



Clothing I liked to wear: 



A person I liked: 



Somethj/ig I liked to do: 



\ The best thing .about me: 



ERIC] 



Mm 



. "Then" (cont.) 
S ; Likes ^ > ;•/• . * >:: " 
My favorne thing to do on the weekend: 



A jo b I dreamed of ha vi n g : 



Whit I thought was cool 





\ 




: f^•■vV'.■ : .•'•:•';'•••• - , .' V /;v* r 

>• ,; .MvU'> V ' '" •">,,••'.•''-•••' • : s'Jr','"'-. 


• • & ■ \ 











© Adolescent Issues Project ; 1982 



,.•:.•:< ■.•.•i»"?-.K 



"Then". 



Dislikes 



A food I disliked: 



A job I didn't like to do: 



Something I was scared of : 



/Th 



The worst thing about me; 



Dislikes . . c \" C . % ff 
What I didn't like in people: ' 



What I fought with my family^ bout 




A bad habit I had: 
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ERJO ^ 



Sal 




A T.V. show I like: 



Something I. I.Ike to do: 



My favorite, subject in school. 



My hero: 



The best thing about me: 



My favorite thing tQ do bn the 

weekend : 



Clothing. I like to wear : 



A job I dream of having: 



What I think" is cool 
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frits ^ ; - ^'-Miw 



" Now " 



Hbwevv/orK 
, name: 



1. List two things you think most teenagers fight about with their 
parents : 



b. ' 



T7~ 



2. List 3 things you would look for in a friend: 



I would want a friend to be: 

a . ■ ' ■ ■ . 

b. " 



ERICl 
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f Decisions, Decisions 




1 . To introduce students to the concept of decision- 
making as a core component of their lives. 

2. To present a formula for thinking about decisions 



activities: 



materials', 

other. 
references : 



1 . Question Box 

2. Large and Small Decisions 

3. Five Steps to Make a Decision 

4. Lonnie's Decisions 

5. Around My Way 

6. Class Evaluation 



All 



Question Box 
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Notes -fbr Teachers 



LESSON: 



Decisions., Decisions 




. decisL ! m k g" VTw of tVZn a ? the concept of 

\ as whether to be s£ua 7y act le d iTL n? — ^\?*f d1ff1cult decisions, such 
\ etc., the primary case tudf ^thif e S 9 son 9 ?^ n^° n "%^r fc \ Contro1 responsibility! 
\ Students' response to this examole of tpfnll H RUrp ? seful y less ^eatening. 
\ on their level of social LSrWo teenage decision-making will depend 
\group's needs and ask t he Xents for IS",?! s ^?^apt the lesson to your . 
feel their peers are faced with suggestions of the kind of decisions they 



Activity Tj Question Bnx 

Answer questions in the box. 



Introduce the lesson, perhaps this way: 

Teacher Introduction Every day you make decisions. Some of them are small, 

like which show to watch on TV, or "what to wear to school . Other decisions are big : 

-and important, like: which job to apply for, whether to obey your parent (s), or if 

you're ready for sex. Take a minute to think of one small decision and one big ' 
decision you have made in the last month. 



Activity I: Large and Small Decisions 

A. Ask each student to think of one small and one large decision they mve 
made in the last month. 




( Activity 2 : cont-.) 

•i Bi Make 2 columns on the blackboard to record students' responses. Ask 
students to come to the board and write down their small decisions in 
one column, and large. decisions in the other. If students would prefer, 
you can record their decisions,. ' ' 

C Choose two of the topic areas kids listed to serve as examples for 
the next exercise. . — 



Activity 3 [ Five Steps'" to Make a "Decision 

A. Distribute "Five Steps to Make a Decision" sheet 
\ B - Point, out that all decisions have some things in common: a 
Deci|s i Q n that Needs Making, Solutions, and Consequences. 
C Use the 5 "steps to analyze the two targeted areas selected earlier 
■,; . , by calling on students to fill in each step for each decision. 

.. For example, some of vthe small topic areas mlqht be- fnnd tn ni~+h a + 



/Vote -for Teachers 



1 . Q: Name the decision, this person needs to make. 
A: To go to school or to skip~ .school . 

2, Q : What are two possible solutions to this dilemma? 

A:. To go to school,, to skip school. • - " ' 

•- 3. Q : What" are two consequences of solution #1?' 

A: To miss out on a day off ; to stay out of trouble. 

"Q: What are two consequences of solution #2 for you? 
A: To have a fun day; to get in trouble. 

Q: What are the consequences of solution #1 for others? - 
A: Your friends, played without you; your parents didn't have to 
punish you. 

Q: -What are the consequences of solution #2 for others? 
A: Your teachers had to turn your name in; your parents got called 
by .the school ... 

4. Q; What solution do" you think is best? 1 
A: The best decision would be... 

5. Q : What do you think of this decision? 
A: Open-ended. . 

any o^'Jhe's^^uSn-ons 6 ! 31 " 3 ^ ^ and P^lems associated with choosing 
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A, Distribute, then read, Lonnie's story. 

B, . Ask students to go through the "5 steps" to help Lonnle make her 

decision. This can be done orally as a group activity or individually 
as a written exercise. 

C, Ask students to share their solutions and explain them. 



Activity 5; Around My Way 

A. Ask students to name the kinds of decisions their peers are dealing with 

B. Perhaps the group. will want to shars stories about making decisions, 
going to parties, etc. : f 8 



Activity 6 : Class'Evaluation 

Evaluate the Class (see Program Manual) 



**Collect anonymous questions** 



5TEPS TO MAKE A DECISION! 



Uq Ask ', Wlaai deds^oiA Was -fc ~b<2 w\ade ? 





0 , Lisjr two or more alternate solution. 





I^t. ^ a bou ^ ^e ^ec^mces of each sota 

-far i|ourse(-f and -for others ($|^5 



Lk> "Decide 



°^ we Solute ,W fry if ouh 

"Yes 1 





b Evalmit your decisi6n 7 ad ^th. 






\ 



LONNIE'S STORY 

Lonnle had been looking forward to this party for weeks. Finally 
her mother was ready to drive her over. "Oh , I hope Rene 1s there tonight. 
Maybe he'll ask me to dance," she thought . n 

Promptly at 8:30 p.m. her mother dropped her off. "I'll be home- 
all night, honey. Make sure to give me a ca|l 1f there are any problems." 
"Have a nice time" her mother remembered to say as. she drove away. I 
As Lonnle went Into the party she noticed that^ome people were 
already dancing on the dark sldeYof the room. 1 There were a few couples 
sitting close together on the couch laughing at something she couldn't 
quite hear. One guy was drinking a beer. 

"HI, Lonnle, glad you coyld make It/' 

"Oh hi, Joe, you. sure have a nice plac* fr«r a, party. But won't 
your Mom mind If she comes 1n and sees how low the Ughts'are?" 

"Oh, no need to worry! My parents are out^tonlght. See you. ''; 
Have fun." 

At that point Lonnle remembered stories 'she had heard from other 
kids about what, happens at parties when there are no adults around. She 
heard her mother's voice: "Give me a call If there are any problems." "Oh 
boy, what do I do now? Maybe I should call Mom and leave before there Is 
any trouble." 

"Gee Lonnle, you sure look pretty tonight." 
\: "Oh, Gene, hi, youj startled me." 



\ 
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( LONNIE'S STORY -- cont.) 



"Well , you go back to your dreams. I 'm going to say hi' to a 
fevy of the guys. "aybe we could dance later, or go for a walk or 
something ." 

V Lonnle thinks to herself, "Oh boy, now what should I do? Gene wants 



:to 'dance with me, but Mom would be mad 1f she found out Joe' 



s parents 



aren't home." Lonnle wanted to see Gene, but now she was worried about 
what might happen at the party. 




Lonnle needs help making her decision, 
a -solution by following the five steps. 



See if you can come up with 
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cw>4 Sextmtf-fy 




_Q odLs : 



Changing .Relationships -. Parents 

5 



To give students an opportunity to think about. typical 
areas of conflict with parents and alternative methods 
for resolution of conflict. 




1 . 
2. 
3.' 
4. 
5. 
6. 



Question Box 

Group Census 'v.- z 

Five Steps to Make. a Decision 

Parent and Teen Quotes 

Case Studies/Role Plays 

Class Evaluation V 



hwfcluicteis 



All 



Question .Box 



Sell , Ruth. Changing Bodies . Changing Lives,-' pp. 41-5.6 
McCoy, Wibblesfyjn . The -Teenage Body' Book , pp . 55-57 , 




Answer the questions in the box; 



Note; 




... . 



•£.y •*".•»:. •: •.. 

•• •• . 



Try^to introduce this lesson by reminding students that their Interests and 
behay1ors,change duringadolescenee. These changes give mesLles to alter " 
.people and ofher people are affected -by the new behaviors 3 

One of the first relationships to change during the teenaae ve*r< ii „„* 

fmn y ™ 1n foc "*- Now: friends and °-" £™»y o«; ly 
J«r^= a ^MmMn^m urns?- • 



> ^rr ' A V,i-- ; ^ COlUmnS ° n the ^rd,' Label one ^V.tji-:d^^li^\ Ask class 
frhat do Jaan. think ds the right age to: , - : '. 



. ; T. Go out with^a group" of' friends •. al^»1ght>.;: 
? 2-_.-6o but' on -a date with nne Afhn» n A M ~~ n 



C. Record their responses on She board, 

D. Ask the same. questions but direct students to answer from'a parent's 
perspective, .' What would your parents say is the right age to: 

(use questions in M B, M ) . i 

E. Record these responses next to the others, J- 

F. Ask students to compare thfc responses of the two perspectives- Are they 

different? Why? . Wh*t are needs 0f o the two groups? / " 

-' ■ - * 

Some issues might include: 



Parents '/ 
Keep child safe 
Go si owl ,y witf\ changes 
Scared of others ^influences 



Teens 




Waritjo-try nej* things . 
Do. everything /all at once 
Break away fr<*>m family values 



Activity 3 : Five Steps- to Make A Derision 

A. ...-.-Pleas* choose one^of the case studies found on a -student sheet. -Do 
■ this before class j \ 
tJ,- Pass out student "hand-cut, 5-Steps to Make a Decision 

Read aloud the situation you chose. . y 



( Activity 3 : cont.) • 
D. Options: ^ 

1.. Students go through 5 steps" orally.j^a ^groupr Wh^lTteacher 
., records on board, or_ 

2. Students apply Srstep model in a written mode, individually. 

The easiest way to use the S-step model with a large group is to use 
individual student hand-outs as references and write each step on the board 
as the students decide. 

For example: ~ 

Step 1. Decide what decision has to be made. 

Step 2.. a . One possible solution.. b. Another possible solution. . 
Step 3. a. 1. Consequence b. 1. Consequence 

2. Consequence . 2. Consequence 

Step 4. What is the decision? 

Step 5. Evaluate the decision; how did- the solution Work? -/ 



\ 
\ 
\ 



Activity 4; Parent and Teen Quotes 

The quotes are on a student sheet. You may choose not to distribute them 
but rather, read them aloud to the group. ; 



««— : 1 . Lcroouu, ships - Parents 



Activity 5 : Case Studias/Role Plays 

A. Pass out sheet with case studies/role plays. 
B v Read the six cases aloud. 
. C . Options : 

1. Divide class into small- groups. Each group works on one' role play, • 
then presents it to large group. 

2, Class selects-one case at a time.' Students volunteer to play each 
role, class watches, then comments on, decisions presented* in 
each-role play. Draw the groups' attention^ to the negotiation strategies 
used by each case character. 



Activity 6 ; Class Evalution ' 

Evaluate the Class. (See Program Manual) 

1 



Collect anonymous questions. 
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51 EPS -TO MAKE DEC IS !OM 



flo AsK j What ded^oiA kas -fo b<2 made? 





o ust two or more al jema^yg solutions; 





Jurik about *e Wequewes of each solution 

-for Cjoursel-f and far others 



4}o Decide ok one solution , W fry if p uf, 



HI 







Parent and Teen "Quotes " 

Elizabeth said: .'. 

"One minute my mother treats me like I'm old enough to do this, this and 
this— like help her out at home by doing the marketing or making dinner or 
babysitting for my brother. And she's always telling me, "You're thirteen 
years old now, you should know better than that!" But then the next minute,' 
when there's something I really want to do, like there's a party that 
everyone's .going to, she'll say, 'You're too young to do that."' 



"Is it normal for a person my age (14) to have mixed feelings about her 
parents? One minute I'll think they're terrific. The next, I can't stand • 
them. They do things like come up from downstairs and tell me I left my coat 
down there. They couldn't bring it up for me, of course! But they can come 
to my. room and tell me. They drive me crazy!!!" 

Lost and Alone 



er|c 



"I have a teenaged son, 15. During an argument over curfew the other day, 
he said, "I hate you, Mom!" Five minutes later, he came back with tears in 
his eyes and said he didn't mean it, I tried to tell him that it's OK to 
feel hate at times for the people you love. I'm not sure he really believed 
me. I do know that I have suffered greatly because no one ever told me when 
I was young that I coulddislike or even hate my mother at times and so the 
furies Were buried, only to engulf me in later life. I think this whole 
love-h^te thing is so important' for kids to know about-and feel OK about." 

. ' A Loving Horn 

Adolescent Issues Project 1982 



Quotes reprinted with permission from 
|imon and Schuster. Taken from 
The Teenage Body Book . 



0 



Case Studies/Role Plavs 



.1, A teen, wants, to stay out. past the 8:00 p.m. curfew, S/he feels s/he Is 
old.enough to decide .when to come In. The parentCs) disagrees. 

2. The parentCs) want their kid, age 14, to get off the nhore. when s/he 
does, the parent- is angry, saying, "You're always on the phone!" What 
should the parent and teen do? •. * » 

. a • 

3. The teen's bedtime, is 10:00;<m. S/he wants to be allowed to go to bed 
whenever they want to. Parent(s ). need to.be convinced. •, . • 

4. The ParentCs ) tell their child that the pants they wear are too tight. It 
looks bad, and is bad for the body. The teen wants to wear whatever ' 
s/he wants to. \ ' " - 

• \ ' • • ' • ' •. • 

5. The teen. wants to go out before finishing the dishes. The parent tells 

, him/her that the friend the teen is meeting: is no 'good, so the i teen can't 
- go out. The teen says s/he should be able to be friends with whomever 
they 1 ike. ' 



6. The teen isn't hungry at dinner time because s/he has been snacking on 
candy and chips -all afternoon. • The parent (s) says that they are cutting 
down the teen's allowance so s/he "won't have as. much money to spend on 
junk food". • ■ \ 
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1- AHolg9ba\f Patelopw^t ^ -sewa tiHy 

I- lesson: 




Changing Relationships .- Friendshio 



♦ Students will see friendship as something requiring 
reflection and choice. 



activities: , 



Question Box 

2. "Choosing a Friend" 

3. Brainstorm 

4. Rating - "What's Important?" 

5. "Friends. ..What's it all About?" 

6. Friendship. . .Dating; What's the Difference? 

7. Class Evaluation 



materials-, 

included: 
v other. 




An 



Question Box 

Possible filmstrips from Guicterfce Associates 



Bell, Ruth. Changing Bodies, ChaQg - ing^iTives , pp.. 57-66. 

DeSpelder and Strickland... .. ^FanfTTyTife Education, Resources for the Classroom , 

_ " _ p 121 1 36 

Selman,J?obert.- The Growth of Interpersonal Understanding . 




Note: The purpose <0 f. this lesson is to help .students begin to see friendship as 

less of a given and more as something worthy of reflection and decisions * 
Also, many students have fewer friends than they would like. It is our hope that 
^Hends S Mps! clarify some of the issues faced by people dealing with 

You may choose to introduce'this lesson in the following way: 

A^ItaSt?!?!! ; b ° Ut c {2! 9 - 1n !u- A ? we Change ' our relationships change. 
Ask students to state something they learned or thought about as a result 

of tje 1; lesson on changing relationships with parents. Today we will talk about 

another kind, of relationship that changes as we grow up friendsh p Ask 

r3 d v^ t0 r^h? ne T„ that **i changld Z'tfm ?n thS'lait : ■ 

£-6 years. Do this quickly, in an around-the-room manner. 



Activity 2: Choosing a Friend 

1. Pass out worksheet. 

2. Read directions. 

3., Read categories as- students circle their choices. 




D.iscuss or brainstorm some of the following questions: 
1. What is easy about making a friend? 
What is hard about making a friend? 



2. Why? 

3. Do people choose friends? How? 



Activity 4: Rating "th at's important? " ^ 

1. Distribute student sheet \ 

2. Read directions, then items aloud to students 
- 3. Tally the group's rating. 

Unless the students would like their responses kept confidential .they 
* . mi ' 9ht 11ke t0 see/hear h °w their peers responded. Write the items on 
the board. and tally the responses or write #1, then list what the 
students rated as. most important: Tryto get the students to give 
reaSona for their ratinns, expecially for MOST and LEAST, important. 



Activity 5: Keeping a Friend 

.1. Pass out worksheet, "Friends... What's it all About?" 
.2. Read aloud or role-play. 
. . 3. Ask group how to resolve the conflict. 



Activity 6 ; Friendship. . .Dating; What's the Difference ? 
A. Try to define- dating with the -group. ' 



As we grow up, our friendships change. Sometimes we feel sexual feel inas for 
To°ecu\ E"' 2 the J. t ^ es / e ^nt to spend more time witfa person ? eel 
^ JgJJj] ab0Ut - .Sending extra time with a special person is -often cabled 

B. Listing/Brainstorm '. . 

1 . Generate a list of differences between friendship and dating. 

C Class Poll 

1. Ask students what they think of or one thing they think of when you say ■ 
the word 'Idating". 

2. Do this quickly, in arounti-the-room style. 



Activity 7; Class Evaluation 

(Evaluate the class — see Program Manual ) 

**Handout Homework** 



Name 



\ . 



Choosing a Friend — 
How Do I Choose? 




Directions «- Circle the words that are important when you are choosing 



a friend. 



/• 



Interests ■ playing sports, talking, drinking, * 

going to monies, going shopping, cooking, smoking, 
watching TV, \ hanging out, biking,. 



. reading, 
school , 



driving , 
\ dancing, 



\ 



skating , 
bowl i ng 



camping, ^ 
parties, 



Looks : 



Kind of 
Person: 



Age : 



• clean hair, \ nice clothes, 
same size as me, i •. nice smile, 

funny, shy, \ friendly, 

smart, honest l mean, 

tough, * kind '. \ . 



younger than rse,. 



same age, 



One of my friend 's '-names is 



I have more friends whc are: 



same color skin, ' . 

good lookipg,, neat 

loud, " ■ ' cool, 
brave, -gentle, 



older than me 



boys 



girls 



A friend . is 
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What's Important ? 

. . I 

Directions: Rate the iems below by deciding which is most important 

when thinking about who you can be good friends with.* Put 
/ a "1" next to most important, "2" next to the'second most 

r ' important, and so on, until: "8(L" 

! 

sex (male or female) 



religion 



age Colder, younger, the same) 



a 



personality (what the person is like) 



looks 



interests/hobbies (what the person tikes to do) 
grades in school 



How rich 'or poor they are 



Friends.. .What's it all A bout? 

Directions: Try to figure out what to do with these dilemma's. Role-play 
or discuss . . 

1. Ronnie„your best friend, ts 'having a. hard time. You and Ronnie make 
plans to get tbgethe*4i;1day night so you can talk over-the problems. 
YNat week in school a new friend, Chris, asks you to a party. You 
really want to get to know Chris, but you've made plans with Ronnie. 
What do you do? How do you handle this? 

V • 



■ .9 , . • • 

2. A person who has been a good friend for a couple of years has been 
giving you a lot 6f nice gifts.lately. They are things you like and 
need, but you find out that your friend has been steal ing a lot of, 
the things. What do you do? 



3. One of your friends has been showing a lot of interest in the person' 
you are: dating. You're pretty sure that they might go out together 
sometime. What do you do? Wha^are some feelings you mU \c have? c 



• Choosing a Date - ' 

Directions : Circle the words- that are 'important. wh£n choosing a date . 



drinking 



I INTERESTS " : ;, ; ^ pi aytntt ■ s bbrts - talking ; 

'-V - , : listening to music : ' . - .going shopping cmokimj 

camping driving ' . =• reading 

skating parties v school 0 ■ 

bowling ' • "v^-^ c^P' 



LOOKS: 



clean hair 



well -built 



clear skin 



ERIC 



|§|f 

~i;;<2j??"" 





:V. : "fee clothes', sarRe^color sx1n 


same size .' r 






^^;:V'nic:r : ^Wi : je " > •■ godc[ looking - 


neat '' . ' ;; ' 




KIND 7 OF 


",;'funny-. ( shy ' ' {--friendly/. 






""PERSON: 




.r--y../;d' : ;-'b^avje^-V- : 






^ntl€ ;: ' T •• '• tough- • 






ASS: " ,; • 


younger' ;tfM^ ; nie^'- : -- ; ; ? ' "^^iTre-'age « '■ •> r 


older than tne ° 





mm \ ' 



A 
• \ 



lesson: 



g oals 



Changing Relationships - Dating 



X ; To take anot perspective and begin to distinguish 
between dating and friendship. j 




1 ; Question Box 

2. Choosing a date 

3. Picture Activity 

4. "Vicky -and Lee" 

5. Around My Way 

6. Class Evaluation 







uae* 




. Choosing a Date 
Vicky and Lee v. 

Magazines Cor pre-cut pictures) . 

• " - j - . 

5 Question Box 



Bejli Ruth, Changing Bodies , Chang j ng Lives, pp. 65-66; 



A/frfer -for Teachers 



Changing Relationships 
LESSON: Datt " 9 



Activity 1 : Question Box ' 

■j 

Answer questions in box. 



Activity 2: 'Choosing a Date 

A. Go over the homework or complete the hand-out in class. 

B. Students take out their sheet on "Choosing a Friend" (previous 
lesson) and compare the two sheets. 



Activity 3; Picture Activity 
Two Options : 

'■ **• ■' ' *••'■'".*_ 

1. The first option is for the teacher to have pre-selected pictures of 
couples- (same and opposite sex), and groups of people. ° 

2. The second option is that students are divided Into two groups;, one for 
friendship, the other for dating. Each group is assigned to choose 
and cut out pictures out of magazines that show the relationship they 



LESSON: Dat,n9 



( Activity 3 : cont.) 

represent. Make sure to remind -students, of same-sex relationships 
when choosing pictures. .**'' 

When the pictures are selected (either by the teacher or by the groups of 
. ~ students) the students will "have to label each picture as one of friendship 
or dating, ^sJateJ^ffiiy 'think each picture represents either a dating 
oju friendship relationship. How can we tell? 



Activity 4: Vicky and Lee 

1 This exercise Is provided as an open-ended situation with the Intent of / 
walking students through a negotiation with another. Try to focus them on the 
feelings of the othe; as well as some of the Internal concerns of both characters 
Urge the, students to, think, of as many options as possible. 



Options : • 0 . 

A. This situation can. be role-played, talked through or written out. 

B. Help students discuss alternative strategies for negotiating relationships 



Activity 5; Around My Way -r" 5 "" 

-Activity 6; Class Evaluation/. 

Evaluate «the class ( s ee Program Manua 1 ) 



Vicky and Le e 

Vicky and Lee have been classmates since September. Vicky would 
like to get to ~ knowTee better. 

1. What are some things Vicky can do? 



Choose one. 



2. How will she do this? 




^jjj Vicky sees Lee eating lunch by • 

~~ m ^"' himself. She decides to sit with 
him. 

1. What are some things Vicky can 
say to get some time with Lee? 



^©^ Ad o|esceS Issues Project 1 982 



ERJClISIl! 



2. What might Vicky be thinking when she 
Is talking to Lee? 



3. What are some things Lee might say to Vicky? 



4. What might Lee be thinking or feel ing while Vicky is talking with him? 



If Lee does not want to get together with Vicky... 
1. What are some things Vicky, might say? 



2. What might Vicky be thinking or feeling? 

?&. 



\ 

\ 




If Lee is a female, will Vicky deal with hei* in a different way? 
Yes? No? ; 

Why? " 



2. If someone wafits to spend time with someone of the same sex, how do 
„ they do it? List five things s/he can do. : 



a. 



b. 



" d. 
e. 
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A-taoiesceyvr yewopww senium ty 



lesson : 



Sex Roles. and Stereotypes 




# 1 . To introduce students to the concept of roles 

and how they are shaped by gender in our society 



2. To increase studentsj awareness 'of the stereotypes^ 
we hold. 



activities: 



\ 

\ 



1. Question Box 8. "My Dog is a Plumber" 

2. Terms and Introduction 9, Collage 

3. The Roles We Play 10. Cultural Differences 

4. Gender Fill-in; "Shim" Stories 11. Class Evaluation 

5. Sex-Role Stereotypes « Listing 

6. Masculine or Feminine . . .or Both 
7 \ Role Plays 



materi 





J All , except 



; Bell, R. Changing. Bodi es ; Changing Lives pp . 66-67; 
, Comfort , A. &j. Jhe""Faets of "love, pp: 134-1 37 . 
Kelly, G. Learning About Sex, do. 34-40. 



Question Box • 

Magazines, scissors, paper, glue (for collage) 



AArfe -fbr Teachers 



LES »Sex Roles 



Activity 1 : Question Box 

Answer questions that were in thebox" 



Activity 2 ; Terms and Introduction ' 

A. Ask: What do you think is a "se1< role"? 

,B. Introduce, the .topic -- you may want to look up "sex" in the 
v . r 

. dictionary. 



de. S enllfl^J b !^cK^f^L-"1i; e n n :I''f ; s«r. Kids .re 

refers to whetEer persorT " mal or rt&T "nn».f an, V? r the »«!,•««,• , 

wants to play w 1th do Is „It w1 J h v ev jry girl r.as a choice about whether she '.. 
IWwant P io y speJ! r:2?il%?r y 7g^-biaS^|f%^i ton ■ »»* a h choice, a bout >hether 
how we act) is learned it is Sot set fJ^ Jh/Sr*- 0ur be J av1or (what we do, . 
how we behave is called our n i m r ? * y we , are b °™. What we do and 
Play and how be?^^ roles people 



' . , a ■ ■ ■ . 



Activity 3: The Roles We Play ' . • ' 

A. Ask, students to take out a piece ofpaper. 

8. Instruct them .to list some of the roles that they play in thjsir lives. 

Suggest a minimum of three and a maximum of ten . (For example- child, son, 
daughter, student, athlete, artist, dog owner, friend, worker, musician, 
etc.) One W a) to get to this point may be to ask:. ."If you were writing 
a play about your life, what parts would you need?" -Give some examples ' 
of your own roles if kids appear confused (teacher , car owner, swimmer, 
etc.) ' ' ■ 

. ■ The purpose^of this exercise 1s to help students understand what a role 
Is •This-.should serve as a brief Introduction to the remainder of the lesson 
i?c* C ?h 0 - e f relat1v ,ely open-ended. Some questions that may help the students 
list thenr roles are: Who do you 1 1ve with? What do you do each day? 
What are your favorite things to do? What roles do you play in school, 
after school, at night? etc.. 

The next part of this exercise 1s to help the students 'see thav their 
roles are partly determined by their gender. 



C Ask: Are there any of these roles th^t you might cross off your list 
if you were of the opposite sex? Take a minute to crossoff the roles 
..you wouldn't be if you were of the opposite sex. 

D. Poll : Go around the room asking each student if they crossed off any, 
which ones and why_. Try to get one reason from each student. 

E . "This may 1 ead to some discussion ab^t st"S^ 

lf ~ 4 f d " f ' rr7 t* you may wa nt to help . them" thYhk" a bout where sterSbtvpes"' 
come 
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( Activity 3; Roles We- Play cont.) 



LES$Q " ; Sex>. Roles 



E ; (cont.) 

Some ideas: 



From what ou^p parents do and say (their examples)" 

Frqnr friends ■ 

From books and T.V. 

From teachers * 

By watching other peoples 1 behavior 

From, relatives , 

From rel igion. 



Actiyjt, ^; Gender Fill-in; "Shim" Stories 

introduction. Explain that. you will be reading aloud some series without 
names. You want the kids to figure out if. the story is about- a male or a femal e, 
'•'rite "shim" on the bcsrd and show how it is a combination of she and him. 
Read each 'story aloud (see below). After each story, stop a*nd ask students to 
vote whether ; "shim" Is male or female". Record their responses on the board. 
Jhis is just a vote, .not a discussion. 



• Story_il: ''Shim" wasjjrear^oid^ friends in 
thejajTdbox^They'werT^ui and roa ds and running their toy cars. . . 
and trucks over them. One of the kids grabbed "shim's" truck and left, the 
sandbox, "shim" ran over and grabbed the truck" out of the frjerfd's hand.* is'^ 
"shim", a boy or ^ girl? How do you know? „ _ . ; , 



J 
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(Activity 4: Gender Fill -in; "Shim" Stories -- cont.) ' 

• i \ ■ ." . • . • 

■ ' . o ■ ■ 

' »- t i 

Story_#2: "Shim" 1$ 10 years old. "Shim" is very involved in painting 

a picture during art class. One of "shim's" frineds comes' over and tells "shim", 

a secret. The secret is that the friend's dog died last- night and the friend ' 

.. ." y . * • \ . / 
1s very sad today. "Shim" puts an arm around the friend's shoulder and says," 

"I'd feel badly too." Is "shim" a boy or "a girl? How do you (enow? ' / 



Story #3: " sMm ^ 15 years old. "Shim" has been interested In the same 
person fir a few months. "Shim" decides to ask that person for a date. "Shim" 
is nervous'that the person will . turn the date down. Is "shim" Vboy or a 
jj}' , • ■ girl? How did you decide? _ - \ 

■ ,-. Story M: "Shim"'ls 20 years old. "Shim" has been going steadily with the 
same person -for ^a year . "Shim" feels ready for intercourse and arranges so'me 
-birth Control. On the next date, "shim"- talks the date into haying Intercourse. 
Is "shim" a boy or a girl? How do you know? 

I . ' .. .. ■ ; :•• .• ..: % " \\ : r , 

B . When air four stdrfes are completed , go around the room asking 'each student 
.to give a reason for their votes. \ Try to. record the reasons In a list 
• form, for example: "Boys don 't-tell secrets", "girls don't play -with 
^-trucks", etc. t — r~~r - \jU . - 



Ncrfes'-fbr Teacher* 



LESSON: 



Sex Roles 



(Activity 4 : , Gender n Fin -in; "Shim" Stories cont.) 

C. When students make broad generalizations, ask if anyone else can think 
of an exception to that rule, or you can ask: Because many people • . 
act a certain way, does it mean it is the right way? 

"V v. .' . % ^/ . : ; ' • V ';■ 

0. Conclude by .stating that all of the students are right .because for ' 
any*of these stories, M sh1m" could haye been male or female. 



■ i 



a person acts. 1 n soci ety , Sex 
of behavior for iwTes and 



Activity 5: Sex Role Stereotypes - Listing 

Teacher Introduction : A role 1s the -way 

Sa e ies eanS A W sex rn^^"/? iS ? h ° T d 0T Denav1 <> r for «^ti and V < 

^ K they consider 

now males as a. group^ and females as a group behave. A stereotv-ieVefprQ tn 
^peopje -on aeTierjn., . to ; each Individual .";-F|r example" y [ 

a • Football players are stupid . . , .. j 

b. Women are lousy drivers. - j i v; 

c. Teenagers are troublemakers. 



Ask students if they 'can think of any st 
and think about males as a group, or females as 



toreptypes. - things people say J ' : 



a group. 



LESSON: Sex RbTels 



Ac tivity 6: Masculine or Feminine:, or Both - . -f' 

A: Distribute students Worksheet 1 ; ' , --/.v V 

B. Rea (^.directions'; then phrases aloud . * £. ■ : ' ' '•- 

C . Cqm'pare student answers by going around the room and poking/ students. \ 
Tabulate responses . , v.- ' V . .•••']■ >\ 

0. Note; the s^ents^ 

: re-dnrv.t the lesson i Try to vote and :dtfcusi th^^|wel|;>;i3^| 
,' Cr/ ! ' t0 tabulate the students ' responses 1s : >.;' 7 J [^U'^^'/.:- * 



2. 




'J: '-' t'S 



Activity 7: R6l e PW , --J^ ■ : : ; /-" ;; v :ff% X:-\.-Kr' ^ jy; ^SS&^^^S^'^ 
suggestions or use these: . ?A- \ : .' ^-Vf '. v.-/ f?'* ;: - '%^-V^ ; 'l® 
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LESSON : Sex Roles 



Activity 8: "My Dog is a Plumber " 
Read this aloud to the group; 



My Dog is a Plumber ' 

by Dan Greenburg 

My dog is a plumber, he must be a boy. 

Although I must tell you his favorite toy 

Is a little play stove with pans and with pots 

Which he really must Hke, 'cause he plays with it lots, 

So perhaps he's a girl, which kind of makes sense, 

Since. he can't throw a ball and he can't climb a "fence. 

But neither can Dad, and I know he's a man, 

And Mom 1s a woman, and she drives a van. 

Mayb^the problem is in trying to tell 

Just , what someone is by what he does well. 



\ 



—Reprinted with permission 
from the Ms. Foundation. 

Taken from Free to be Me 



Activity 9: Collage 

This activity requires a large chunk of time, but has proven to be 
popular and successful; 

It has the potential for raising a lot of controversial tereotypinq 

Be prepared to facilitate an emotional discussion and allow plenty of time 

to follow this activity through to its conclusion (allow a minimum of 30-40 
minutes). 
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A. Divide students into same-sex groups. 

B. Direct them- to cut. out pictures' that represent the American Male 
Cfor the girls' group), and the American Female (for the boys'). ~. 
Students can make individual or group collages. ' . " 

C. Post the collages 

0. First, students make, lists of stereotypes shown on the other group's 
" collages . Second, each grouj, responds to the other's collage, 

requiring people, to state their reasons for cutting out the pictures 
they did. 



Activity 10; Cultural Differences 

cultural survey. activity can be extended into a larger crpss^ 

1 . Hopi Indians; of Arizona trace their names and blood lines through 
the mother. A family member is anyone related to the mother. 
Fathers are respected but the woman is the basis for the family. 
These people desire girl babies. 



2. The Munduqumor trib e are a war-like people. Boys are raised by their 
mothers, girls by their fathers. Both .sexes are raised in exactly 



the same way and have similar personalities 



® .... 



... 



In Ball, men and women look and act' differently from what we Americans 
expect. Most men are not muscular and women look quite boyish. All 
of the people enjoy singing and playing and heavy work gets done in 
large groups, so no one person has to work too hard. 



Activity 11; CLass jyaluation 

Evaluate the Class (see Program Manual). 



.Masculine or Feminine. . .or Both? 



Directions.: Look at- each of the behaviors listed below. Next to each 
phrase, write an M if yo u think it is male behavior, and F if.. you think 
it is female behavior, and M/F if you think it is both male and female 
behavior. 



1. 

2, 
3. 

4. 
5. 
6. 
7. 
8. 
9. - 
10. 
11 . 
12. 
13. 
14. 
15 



Crying 



Drinking beer 
Studying 



Taking care of children 
Swearing . . 
Feel ing shy ' 



Playing sports-_ 

Cooking . . 

Caring about people's feelings 
Asking someone for a date 

Being a government leader 

Wanting 'to have sex/ 
Supporting a family " 
Fighting 

Worrying about how to dress 




A. .. 




S3 



o» 

1:RLC 
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owl SgguatHy 





o 2, 



Homosexual ity 



To expose students to alternative views to the 
stereotypical ones regarding homos exual.ity. 
-To provide students the opportunity to reflect on 
their own values, feelings. and behavior regarding 
homosexual ity. 



ERIC 




included: 
other. 



1 . Question Box 

2. Labelling 

3.1 TeaciifitL-P^esentation - What does 
Homosexual mean? 

. 

*. Gay or Straight .Can you tell by looking? 
5; Historical Perspective _ 

6. Myth or Fact 

7. Class 1 Evaluation 



Labelling 

Teacher Presentation Jjiformaiion 
.Myth or Fact 




. * Juestion^Box; Pictures for Activity #4 

Diamond, Liz,- The LelHiTTPl^m^ 1, PP> 10 ^ TT ° r 
Alyson, Sasha, id. Young7^iy~and Pmud 
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n««ni a ?J° SeXUall -V S a " dlff ? cult ^sue to think,talk and teach about for most 
people-in our society, for this reason, it Is very important that all staff do 
some group work to clarify -tlisir feelings about homosexuality - whether or not 
they are teaching sex education. Not only is it necessary to Dractice talkina ah™t 

te'S-I^wiSfl^' of life and love ' : but t0 ^ 

Adolescence 

Adolescence is a time when teenagers- begin experiencing sexual feelinqs 
onthese feelings ^ both intens1t y a .nd focus. Some"are beginning to act 

in* «/5L real 1 , ty * < ? f ~ these se ? ual Ganges combined with the fact that at least 
948 Lt lgBmi 1 !" D S 9a ^ baS6 ^ studies-by- Dr. Alfred Kinsey, of the ' 
J«!%2?dI!? S S y P ° rtS ' and Dr - Paul eebha.rdt —both of the Institute 
for Sex. Research] means we can assume that we are deal ing with quite a substantial 
number, of gay students (and-even more who are experiencing homosexual feel-inqs) 
and 11 S ? t 5 at 1 thes6 students will be experiencing soml ?evel of d mfort 

and shame for these feelings in-r^sponse to the stigma directed at gay people in 
?pL «H/! y \ I 1 S I m P°^ tant to counteract this trend of- homophobia (irrational ' 

and nrn^2fn^?n? ° f ^ ay r° P ] e) ' by opehly bussing issues of homosexual ity, . 
and providing information based on facts rather than fear. 

. Iitservice and Information . 

'~ As P r ,? v1 ? us iy mentioned , it is important for all staff to take part in 

!cInr V1 J e J raining .v h ^ h deals w1th issues of homosexuality. The Adolescent' 
Issues staff is available as consultants a.nd has extensive resources 
available for people who work in this area. ~;/ ^ 

...... • . . « 

nn hn m ™,! S ?^ eCOm ?u nd M S ^ aki ? g w1th gay P e °P le and fading updated information 
on homosexuality. The National Gay Task Force is an excellent resource for 
information and services in your community: 

. National Gay Task Force -' . 1 

_______ 80 Fifth Ave., Suite 1601 

~ New York, NY 10011 

212-741-5800 . - . . " ' "" " 

, ha ^ry often, children and adults .call' each other "gay".a7'a way to put each 
other- down Any person or thing that is not "cool" is deemed "gay" or "fag" ~ 
We. think that it is important to respond to this as seriously as you would to any 
rffi ia ^ho P Fe J udl ^al.,slander We have -found it helpful to talk to chidren who 
call others gay about one of the following • • 



■x 



"for fe^ckers 



--What that term means to them • • - . 
-What .raised that association. for theni 
-How does it make the other person' feel .' . ' 
; -What are their own feelings about gay people *' 

-Why they think that .gay people are^'on or discriminated against. 

proven^; e?» 1 ^ ^T^^^s^, ^ ^ ^ : 

CderiJnVaS&t^ JehaXtd^ionfe" jkVT^ S ^adults, *nd that 
tools for change'. ... ' and .questioning old behaviors can be very powerful 



,but alsTp% one's personal values, 

on gay people both- pol It caf °lnc t ^ ^82 ^^V"-™* attacks 
sexual preference has become an Issue of civil Mgnts! ' - . . 1 SSUe ° f 0ne ' S 

aboutl'Jre juices" 5 Pe^Sle •sln^v^d.l'i >" ' S in the context of (talking, 

homosexuality are "oftenused as re^on tJZn™* mi sund r standl * n 9 s about' . 9 
We think that It is essential fnr T£rl J° T ? a 3f peopl6 tnei> c * v11 ^ghts . 
in order to. create a context for .h.^no Lof- stude "t s *° address these issues . 
and to reflect more c earlTon lr ac on s ab ° Ut h ° m0se * ual 



Activity 1 : Question Bny 

Answer questions in the anonymous, question ••box." 

A ■ . . " » - ' * 



Activity 2 : Labelling 



Ask students 


to think of some 


insulting names people call each other. 


List them on 


the blackboard. 


p or example: 


broad 


wop 


frog 


nigger • 


fairy: 


homo 


chink 


queer . 


fatso 


lezzie 


spic 


gay 



C. Class Discussion . 

.■ 1. Why_do people -insult and ^ke fun of people who are different from 
them? Some idea's are: 

a. Fear of the unknown (unfamiliar) = bad. 

b. Stereotypes perpetuated by the media ,. ■* 

c. , Religions and families , and myths/values -.passed! down • 

d. The need to feel better than others; the needier a scapegoat.' 
Explore other reasons with your" students . 



Activity 3V Teacher Presentation 
. Use these questions to present information 
Ask students : 

1 . What does the word "gay" mean to you? 

2. Why do people use the word "gay" as an 
Answer: We- believe that "gay" is used 
feel uncomfortable with gay people and 

•:. ■ ■> taught to make fun of things that 'make' 



as. a structure for discussion. 

* - 

* 

Insult? ' ... . 

as an insult because we are taught to 
our own. homosexual feelings, and have been 
us uncomfortable, \ 



Activity 3: Teacher Presentation (cont.,) 

3. What does "homosexual" mean? 

Answer: ."Homosexual" is a word, used to describe feelings or behavior. It 
■ is also used to describe people who have strong feelings of love, closeness, 
• .and/or. sexual attraction toward people of their same sex. A homosexual - - '• 
. man is called gay or homosexual. A homosexual woman is a lesbian. . •. 

4. . Why are some people homosexual and othersvhet^rosexual Z • ' * 

., ■ '■ .V.. • - ' ■ v. ■ •«.. ■ ■ ': 

; Answer: No one. knows exactly what forces result in a person being homosexual , 

$ but most. gay people slowly come to realize .that they, are more sexually \ 

...and emotionally attracted .'to people of the same sex.' About. 10% of. the 

population of the U.S. is homosexual . " 

5. what about teenagers and homosexual ity? 

Many teenagers are-taught to worry about homosexuality; If they have 
felt warm feelings for someone of their^_same sex they worry that they're 
homosexual. Adolescents- who have had a sexual experience with someone 
of their same sex worry that they are. not normal- Actually, many youths have 
had sexual feelings and- experiences with friendsHvho are the -same sex-.. • 
This is common . 

: / . ... • . ■ v • ' ~ ' 

Most people have love feelings for close friends who are the same sex. \ 
M any people have sexual thoughts and dreams about peopl e of the same sex . 



Homosexual feelings affecttonal, emotional ,' or sexual attraction to 
persons, of one's : own ja^er - are not a matter of choice! Heterosexual 



feelings and one's basic sexual orientation^which is established in early 

Jar 




childhood , are a not a matter of choice 



.Chofctf , however , does , enter into the question of what one does in response 
to one's feelings or basic orientation. One can decYde whether and how * 
.to act on them and how to integrate them into- the context of one's life.* 

*Csee n ab f o r Je ^TjjfclSsI)? 0 " 8 ^ J™™™"™*- National Gay Task Force 



X 



1 



Activity 4:' Gay or Str/lqht. . .Can You TelV by Lookind ? V 

A. -Collect artfl cut out pictures of people in non-stereotypical roles 
- (male nurse, female trucker, male dancer, female referee', etc.) 
, B. f?aste them onto cardboard. Number them. •. 
C • Tell students they will be expected toYabel each picture as to Wither 

the person Is gay' or straight. ' . " ' ' — 

D.° This can be done orally, with the group voting, on each picture by a raise of 
hands, OR each student can haJe'a private tally sheet (see student sheet). 




Activity 4: GaAror Straight , ..Can You Tell by Looking ? (cont . ) 



5. The most important aspect of this exercise Ts for students to support 



their.yote with a specific reasofT 




■ Activity 5; Historical Perspective 

'•' A. 

aspect of homosexuality in history. 



Read the following. aloud and/or assfgnVach student to 9 find out about' 



I5?!m2 I y ? 5 ld - There have b ^n homosexuals since day one Some 

?n fl2l5- ?nnn l00ked d ° Wn T iU 0thers nave "«pted tt. For example 
in Greece, 2000 years ago, homosexuality was seen as the finest w ? 

man could have. .Shakespeare wrote some of his best poems to a man » Man v 
authors have written .books and plays" about homosexuality! ' " * Y 

Alexander the Great is a famous gay man and one of the most powerful men ' 
of^his time. David Kopay is a famous football player who is gay There 



Activity 6: Myth or' Fact t 

A. Hand out student worksheet 

B. Head aloud each sentence. 
C Go over sheet as a group. 
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LESSON: Homo s exO^l; ty 



Activity 6; 'Myth "or Fact (coht .')'■ 



Activity 7: Class Evaluation 
Evaluate the class. 



**Collect' anonymous questipns** 



d © Adoloscont issues Projort lqn? 
ERIC • : > . * •/' 



GAY OR STRAIGHT... 
CAN YOU TELL?? 




TALLY SHEET 



Picture #1 



Say 



Straight 



Picture #2 



Picture #3 



Picture #4 



P1cture.J5 



Picture #6 



|il#fc-©7^^ escen ^ I -ss ; ues^ 

•'•7 %r-r--^-r' - ■-- p M r - 



^acts and Myths?' Homosexuality 



Directions: A Myth is FALSE 

A Fact, is TRUE 
Please circle T (True), or F (False) for each sentence 




1 . Homosexuals are never friends with people of 



the 



opposite sex, 



2. Yp U can always tell'if a person is gay by the ways 
they look and/or act. 

3. There is no clear set of reasons for why people are 
- either homosexual or heterosexual. 

4. Homosexuality has been a part of many cultures 
throughout history. 



5. Some famous people are homosexual 



6.' All gay meV don't like s to play sports. 



7. Homosexuality is when someone has mosFof •their : romantic__. J F 
and sexual feelings for people of the same sex. \ 
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T F 



T F 



T F 



T F 



T F 
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Facts and Myths; Homosexuality (cont.) 



8. If a man is a nurse, he must be gay. 



T "F 



9. If someone is a lesbian, she doesn't want to have babies. * T F 



lp. There is a good chance that about 1 out of every 12 
people is gay. 



T . F 



11. If you have loving or sexual feelings for someone of the T F 
same sex, then you are definitely gay. 



12. A bisexual.is a person who has sexual relations with 
both males and females. 



T F 



13. If someone is gay, it is because there is something 
wrong with them. 



T F 



-T4i ^H^m^genized-mil-k^comes"fro7r^^ayTbws~. — 



T F 
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lesson: 




Are You Ready for Sex? 

1. Students will consider some reasons for and 
alternatives to being sexuaffy active. 



2. Students will understa^the role of choite in the 
decision to become sexually active. 




/ 
/ 



materials'. 



1 . Question Box 

2., Brainstorm i 

3. Class Poll 

4. Brainstorm 

5. Film (optional ) 

6. Case Studies 

7. Role Play 

8. Class Discussion Questions 

9. Evaluate Class 



• 1 








.1 


Yl 


Id 




a 




• Brainstorm 



other. 



Case Studies 
Role Play 

Question Box 
Films 




Bell , Ruth 



Changing Bodies, Changing Lives , pp. 84-93 
— •yj, «ar jr. Learning About Sex , pp . 73-77 
McCoy, Wibhlesman. I he reena"ge~Body Book , pp 153-157 



I^oi^^r Teach ers 



.Are You Ready for Sex? 



^ Thl " s V 1es f? n marks the beginning of the portion of the curriculum dealing 
■Elm sexual act 1vi ty There are bound to be many students in your group who 
have never been sexual y active and who are either fearful or Zmlntirested in 
getting involved sexually. "Be sure to emphasize the "normalcy" of not being 
a sexually active teenager and remind students that 50% of teenagers are not 
"xually active; rather we. tend to hear -about those who are, either because 
they talk, or because: the sexual ac.tivTty- results ,in pregnancy, disease 
or ot*er consequences that can be counted. ~ 

There are two films that have worked well to address the issues 
related to making decisions about sex.. Again, it is necessary to preview - 
any film you may choose. "Are You Ready for Sex?" shows teenage couples 
involved in interactions which require a decision about whether to get * - 
involved sexually - some of the couples do, others. don't. The dramatizations 
are ( followed by a teenage discussion group. The other film, "Decisions About 
Sex Presents a series of vignettes of teenagers explaining why they decided 
; to be sexually active or inactive. Each/vignette pinpoints one or two of 
the prevalent reasons teenagers try .intercourse . The. vignettes can be used 
separately or the whole film can be shown. There are other audio-visuals 
dealing witfvthe issue of readiness for sexual activity ,. but these .are films ■ 
(more active) as opposed to filmstrips (less active),. Please see the Resource 
List preceding the curriculum for a further listing of useful materials.. 

Two questions that can help students evaluate whether they or others' are 
ready for sex are: 

1. Will I feel better for, being sexually active? 

2. Will the other person feelgood about the experience? • 
Introduce these questions early in the lesson. 



' . ,; The activities of the lesson can be done in any order, with or without 
the use of audio-visuals. You will probably need two or three group meetings 
to cover this issue adequately. H 'T 



Activity 1 : Question Box 

Answer questions i n the box. 



Mrfeg -for Teachers 



LESSON : Are You Reac| y for Sex ? 



Activity 2: ^Brainstorm , ' — 

Brainstorm the question: What are some ways people show they "like 
each other? ' '- *. , • ' 

Some 'responses might include: 
—doing each other favors 
—holding hands ' 1 
--standing' up for eacti other 

--going places together ■ . ■•'•"*' ~ '• 

—hugging and kissing - ' \ 

—giving gifts, etc . 



Activity 3: Class Poll 

Ask students to vote on this question: How many of you thin* sex is 
a way to show loving feelings for someone else? "•*"..' 

Remind students that the word "sex" doesn 't mean only intercourse, but 
petting and kissing as well.* They may need a definition for "petting". 



Teacher Introduction- We have talked about how relationships chanoe as : - : 
the individual changes': Sometimes when people really like efch othe? f lot thSv 

?ris S a X Secisi:n: n9S 1^^,^ 



seviJflo lllVtl ^yyiV explore some of the reasons teenagers decide to be 
sexually active. It is important to remember that about one half of all 
teenagers don't get Involved with sex- it <c t 'tJT u 1 I - 1 >•• 



A/arfes -far Teach frs 



Activity 4: Brainstorm 

; There are many questions that can be brainstormed . Below are some of them: 
...... Wh9t are some °f the reasons for teenagers deciding to be sexual Tyactiye? \, 

• B. -What- are some of the reasons, teenagers have, for not trying sex? * 
. C. What are some results of intercourse (positive and negative)? 
D. When someone says they are not ready for sex, what does that mean? " 



Some responses might include: 
A. To try it (curiosity) 
To feel grown up 

Because they love someone - it is a sign of love 

■ .' i* ■ ■ . ^ 

Because everyone else is trying, sex " 

. Because they think they're supposed to 
To get pregnant - to have a baby 

.' Because they want to . "keep" [their boyfriend or girlfriend 
Because their sexual feel ings "are very strong ~— 

BeC ^ U n e h a th wi re V° much sex ° n T V'. in the movies, in magazines 
can hardly get away from it all ._. f s , es 

• Don't know how to say no. 



you 



B. They don't feel ready- 
It's not-the right person 
_L The y might feel ba dl y a f ter wa r d s 



Weir parents said not to 

trie> might get .a bad reputation- 

f?S:gjiancy- could result 




Morfes -for Tt#ch trs 



LESSON : Are you Ready for^Sex? 



( Activity 4: Brainstorm --cont.) 

Br '(cont.) 

They could get V.D. 

It's against their religion 

They want to wait until they're married 

They don't know what to do 

C. Pregnancy (joy- or regret) 
Orgasm 

a Closer Relationship 
Guilt " r 

S.T.D. ' ^ 

Relief 

Awareness 

Excitement 

• Fear ■•■ -' . v . ~ - 



D. They don 't 1 ike the person enough 
They are "scared of nudity and bodies 



They feel too young 
They don't feel responsible enough 
It's too. close for comfort 
Ddesti 't trust the other person 



' LESSQ NiAre.-You Ready farSexr. 



Activity 5 ; Film (op tional ) 



Activity 6: Case Studies < 

A. Pass out copies of the Case Studies 

B, Read the. out loud, one at a time, or together, so' students can choose ' 
which one to do first. 

; C Students will be expected to list as rn^y strategies as they can, V 
- then choose individually or vote as a group on the best strategy in 

each Ca S e .' .. TV:.:-../..- .i :::r: :r :v;-.' ;:: : ' ~ l-.tr.-~ - ::;r:: : ::v:--. : -~ : 



/ 



Some possibilities include: * 

■ . • ' ' ' 4 ■ , ""V- • ' 

1. *Push him away everytlme he tries to touch her 

*Do it anyway, just because he wants to 
*Tell him to wait- a little longer 
*Tell him you can't because jour mother would be mad 
*Tel 1 him, "No, I 'm just not ready for" that » " 
, *S1t down and discuss the rela tio nship. Ask his r ea sons for wanting 
;to have sex. Give her reasons for not wanting to. 
*Brea>^ff the relationship. i . ^ V „ ' 

*Tell his best friend of her question ... ' -jf/"-. 



AArtjgg Teachers 



-LESSON : Are You Ready for Sex? . 



( Activity 6: Case Studies - cont.) N 

2. *Force her to get Involved with him 

% *Tell her to., forget their relationship unless she'll do it 

V . ,* try t0 conv1nce he r that he loves her and it is the way he wants to 
show her " - 

*0ffer to get some birth control and be grown-up- about it 
*Buy her an expensive gift and try to bribe" 
♦Explain his feelings to her - how confused he is 
*Sit down and discuss' the relationship, what's importnat and how to 
show affection ' ■ 



*Tel This friends to bug off and mind their own business 



3. *Lead him into it, by getting him excited 
*Use liquor to break down his resistance 
*Tell him of her physical desires - — 
*Hold off and wait to see what happens 
*Tell him now or never 
*Give. him books to read. on petting 

_.. : *G 1 ve him one month to come around 

*Find a new boyfriend 



Activity 7: Role Play 

^ .Present this situation,- and ask for volunteers to role play; 

Your younger brother or sister comes to you for advice. S/he wants to 
get involved sexually with his/her date. What do you say. 



\ 
\ 



Activity 8: Questions for More Discussinn 

~ 1 ;> Whatape so "> e ways for teens to feel good with each* other if they 
don't feel ready for sex? 

?. What are some ways for teens to deal- with showing sexual, feel ings if 
they're not ready for sex? 



3. Do most kids tell each other how they really feel? Why? Why not? 

4. Wh at makes some people do things like fool around sexually if they 



don 't really want to? 



5. How does- a person know if s/he is ready for sex? 



Mrfe -for Teachers 



LESSOff; 



Are You Ready for-^yy- 



Concluding Remarks : Making-decisions about whether or not to.be sexually 
acti.ve.1s hard for anyone-who is not married - teens, adults, gay's, and 
grandparents. The important thing to ask yourself is: 1. will I feel better 
for having sex? 2. Will the other person feel <5kay too? 

Many teenagers aren't sure whether it's okay to say no, but it seems easier 
to say that one word than to" deal with on-going unpleasant or uncomfortable. ' 
situations. Sex Is one way of showing love; it should not become.a measure of 
popularity, or a tool for getting what you want. 



Activity 9 : Class Evaluation ' ' .. ...... 

v Evaluate the class (see Program Manual). 

— ^Di-str4bu-te-homewor-lc** 



Case Studies 



Jean. really likes Chris. Everyone thinks he is great, and 
she does too. Sometimes they kiss, but now he wants to try petting, 
Jean doesn't feel ready ftor him to touch her body, and thinks he 
might be using her for sex, but she do en' t want to lose him as her 
special friend. How does Jean deal with Chris? 





Ronny has really enjoyed getting to know Robin. They have a 
lot of fun. together. He wants to try to have a sexual relationship 
with, her , but is afraid of scaring her away . He's worried she 
won '% see him anymore, but he's also sick of hearing his friends 
tease him about not "getting any". How does he deal with Robin? Is 
"she~the only- person- he -should. .deal with? 



© Adolescent Issues Project 1982 



ERIC 




J 



Case Studies (co nt . )" 



Kim and. Lee have been seeing a lot of each other. They really 
like each other, and enjoy kissing as one way to show their warm [ 
feelings. La* Jy, they've been getting more involved and are trying' 
French kissing and holding each other' very close. Kim really ' ' 
likes the way she feels when they kiss and would like to 'go -a 
little further into petting and touching' each other; So 'far, Lee 
says that they're not ready to get so involved because they might . :^ 
get carried away. Kim thinks she might like that. Lee want- : 0 . 



hold off so he and Kim can get to know each other better, e; b . 
so she'll know that; he's not using her for sex, if they do go 
further, Kim 1s starting to get impatient and is thinking 'of 
getting- to know some of the older guys, even though Lee 1s her 
favorite. How can Kim deal with-Lee? 



•lly 
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name: ~ 






— Lesson: Are You Ready for Sex? \i 

. ■ • • • . _ • , . . . 






,1. Please 11st 3 reasons for why you think some teenagers choose to - ' 
have Intercourse: 

■ A. . • 


1 A 


-J-." 


~ B. '.>.• ' " ■ '-: : y , ' •■■ : ' : . 






'• C. [':.... — : — tt —7-: / ' / 


I 




■ 2 ; : ' ; Ple > e 11st 3 mys P eoDlG can -show that "they have good feelings for 
„ someone else: ' V 






. b. ' ■■■■■ «. • ' - - 

• • • • •> ____ •. « .vv>'V* 


> ; ^; 






/ 




• Pleased 1st 3 things people need to think about before they have ' 

intercourse: * v"--... 1 
— '■■■ : - i A'. .■■ -\y V* ' ; : •• " ; .<V j" 




* 











r • / :.' • ;.. -• - ..... * 



Adolescent Pev<(opv»\mt- at4. StievMHy 




on 



• Intercourse, Fertilization and Pregnancy 




1. For students to have the chance to learn about and 
discuss intercourse in a serious and legitimate manner. 

2. Students will understand the biological processes of 
fertilization and pregnancy. 



activities 



rr }-f^ Question Box 
^2?;Vi STang Term Exercise 

Class Poll - "Things to Think About" 

4. ' Brainstorm - "Results of Intercourse/' 

5. Sexual Intercourse Booklet 

6. Fertilization and Pregnancy.- film or filmstrip 

7. Class Evaluation 



materials', 

included: 



Things to Think About 

■ 

Sexual Intercourse Booklet 
Question Box 

y Film or Filmstrip on Fertilization and Pregnancy 



other 
references*. 

Bell, Ruth. Changinq-Bodies, Changing Live s, pp.. 101-104 
Comfort , A . & J. The Facts of Love , pp. 66-68 , 77-86 
Johnson, E. & C. Love and Sex and Growing Up . pp. 15-32. 

- . Love and sex in Plain Language , pp. 25-43. 

Nflsson, Lennart. a Child is Born. v ■/ 



Mrfeg -for Teachers 



Intercourse, Fertiliza- 
LESSON: . tion and Pregnancy 



Activity 1, : QuestioivBox 

"•" • * • ■ 

Answer questions in the box, 



remember the purpose of the anonymous question box. 
Urge them to use it especially if they still feel they aren't getting 
questions answered in class or at home. getting 



Introduction : • . 

fn llSlT ^ een d^'^^ing the question of why and how teenagers decide 
to become sexually active Remember that some adolescents decide not 
tneX Svlor "feW- de ^ that, kissing and pet ^ g are J „ 

SSiIL^S I 0 *-' Th6n there are some adolescents who decide to get 
nWnl;! th 1 3 terC0U «f- T ° da y we will - learn some things about 9 . 
intercourse, and one of its consequences. . .pregnancy. / * . 



Activity 2 : Slang Term Exercise 

A„ Look "intercourse" up in the dictionary. 

1 . Write -the 2 definitions on the board. Add the word "sexual" 
so it preceeds "intercourse". 

B. Ask students for -street terms that mean "sexual Intercourse", sjCe 
terms might be: humping, balling,, fucking, screwing v going a.lfthe 
Way, getting it; fourth base, etc. * 

C. Clarification Statement ^ V. 

.People use the term "intercourse" very freely to mean many different 
types of sexual activity. In *h& class we will be using only one 

, mean1n9 for intercourse: when a man's penis goes into a woman's . 

.' .'vagina. . 



Mrfeg -tor Teachers 



Intercourse, 
LESSON :Fertn ization and 
Ppgg na ticy 



Activity 3: CLass Poll - "Things to Think About " 

„> " ' ■ ■ , 

A. Distribute Student Worksheet 

B. Read introduction and directions aloud 

C. Discuss student responses. 

Students may be interested in their peers responses to this 
exerci s e but may feel uncomfortable sha ring thei r own . Ask them to vote 
on which were most and least important, or tabulate responses to all of 
the questions. Students should be expected to give a reason for their, 
ratings . 



Activity 4: Brainstorm.; "Results of Intercourse " 

A. Brainstorm exercise. 

' Some responses may include: pregnancy, orgasm, increased emotional 
involvement, STDs, guilt, happiness, fulfillment, confusion, etc.. 

B. Circle "pregnancy" on the board. 



Activity 5: Sexual In tercourse -Booklet 

• ■laio.'-in «!■■ ■ , , a 

• Intercourse is a difficult topic for both students and teachers Few 
,A,us have discussed intercourse JriJ grou p setting , seriously and 'without 
embarrassment . Be sure to read through th¥ small bookl et on intejcourse 
before using it with the students, so that the vocabulary and content 
are not. a surprise. The teachers modelling will greatly affect thl 
group. s response to the material. If treated seriously, ?he students 
dr^e lively to respond in .a mature manner, though there is bound to be * 

HTJ lnTl?\ « U 3 e '?J anatomy diagrams to poinloTbody parts, 

especially to remind students where the clitoris is located. 

The student booklet is printed on 8" x 11 " sheets. You may want to cut 
them into smaller sheets and staple them, into a booklet format. ■ 

' A. Introduce the booklet and its purpose - allow students to doodle 

if it helps them feel more comfortable. 
- B. Distribute' booklets. 

C. Begin reading aloud, unless students are willing to do 1t. 

D. Stop on page 3 and define "orgasm" 

1. Write orgasm on the board. ■ 

2. Ask students if they know what it means 

3. Look it up in the dictionary. 

4. Ask students for street terms for "orgasm". Some might 
- . . include: come, get off, shoot, s.hake . 

Continue reading. . - 

Do. sequencing review exercise. at the end. 



■ Intercourse, Fertilization and 

~¥> LESSON: Pregnancy 



\ . _ _ . 

Activity 6: Fertilization and Pregnancy - A. FfIniI~B7~Pictures- 

A. .There are a number of quality films and f'ilmstrips available that 

I- - present and review the" processes of fertilization, pregnancy and 

birth. Some of them are more scientific and technical than others, 
some more graphic than others - Whichever audio-visual you choose, 
be sure to preview it. Some show live birth scenes which you will 
want to warn the group, about; others review anatomy and puberty 

~r~ : ' " ■ before discussing- intercourse and pregnancy. It is always hel pful ; - 

to st °P at various points and review/restate what thf film has 
shown. 'Be willing to rewind to spots students find especially 

• - ' interesting. . ... \ ' 

Some recommended audio-visuals are: "Human Growth III''; .". r.-.-.. ■ 
[■'■■■.' "Understanding Human Reproduction" (Part II) 

B - Many publication have drawings and/or photographs of embryonic 
and fetal development. If you were unable to get a film or film- 
strip that shows this, it is important to. find books or magazines 
. • with pictures. " 

.The selection ranges from tcute cartoon depictions (in Where Did 
I Come From? by Peter May! e) , to more realistic drawings in books 
by many authors (Eric Johnson, Stephanie Waxman) to the famous 
Nilsson photos of fetal development found in two of his books '•" 
.. (A C hild is Born , How Was I Born? ) LjW.Magazine has an educational 

print called "Life Before Birth" that is descriptive and fascinating.- 

.'•'1 .«"..'•' • • ' • . • ' • ' " . •' '• 

•-. Activity 7: Class Evaluation . . • : . , ; ' 

|:&'.'' < Evaluate the. class ; ••' • ... ' 

S . *Di str 1 bu te Homework* ' 

X,. ~ — ~ *• *Collect anonymous questions* 



"Things.. to Think About" 
Introduction ; Most, people think that the decision to have sexual 

-~Z\- 1 ' ntercourse 1s a very serious one. Listed below are some 

of. the things peopl e think about before deciding how far 
to go with their partner. BotTgiy^d~straight people, 
have these concerns . 



Directions : 



JSli which thin 95 are most important to think ^bout ' 
before deciding to have seVual; intercourse. ' Put a number 1 
next to the question you think 1s most important , 2 next 
to the second most important, on until 8. 



J 



Who will be responsible for birth control? 
How much do I love this person? "T 
Should I be married first? 



What will people think ofjie if 
they find' out? 

How can I make sure I won't get an : 
S . T . D . -(sexiia 11 y tra n sm 1 tted . d 1 s ea s e ),? 

How does my family feel about 
intercourse before marriage? .' 

' Will I know what to do. to make my partner feel good? 
Will I feel *adly afterwards? 
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SEXUAL INTERCOURSE 




Intercourse : a man's erect penis goes Into the 
.woman's vagina. 

First, when both partners In the heterosexual ' 
{male and female) couple want to have intercourse, - ~ 
they usually hug and kiss and touch .each other In order 
to get In the mood, This causes their bodies to get 
excited and their feelings for each other to be more 
loving. . Many couples enjoy this part of the sexual sharing 
4s much or more than the actual act of Intercourse. ~~ • 



Next, one of the partners usually reaches down and 
guides the penis into 'the vagina. A woman is ready 
for intercourse when the penis can slide into her , 
vagina easily. A man is ready when he has an erection. 

% , When the penis is inside, the couple moves their 
bodies in a way that feels good to both partners.. ' 
Usually the penis moves in and out of the vagina, ■ 
and the man's body rubs against the woman's cliWfs. 




227 



. ';• Sometimes the couple has orgasms. Sometimes 
•neither partner has an orgasm, Usually one or both: 
of the partners' will have an orgasm, but not at the 
slmTtlme; A1.1 of these. are common .ways to experience 
sexual intercourse, ' 




Sometimes intercourse Is not a good time for 
one .or both of the partners, Then the couple tries 
to figure out what is wrong, Sometimes the problem 
Is due to their feelings for each other, Maybe they 
are not sure if they really are ready- for getting 
so Involved with sex, Other times the partners . 
arentt -sure" how to make each; other feel good with 
their bodies. When one or both of the partners 
aren't enjoying sexual -intercourse it is important ' 
that they talk to each other about what the .problem ' 
might be. 



.What happens during sexual intercourse? 
.'. . L When a man has an orgasm, he ejaculates 
• seiiien-whidi has ailiions-bl Spebj-ltt'tt. 

; - 2 * The semen spurts into the woman's vagina 
• ! and the sperm swim up into the uterus and 
Fallopian tubes. 

3. If there is an egg in the tubes, the • 
sperm will try to entgr the egg. 

4. A sperm inside an egg is the beginning 
of a new life— that is how a pregnancy is started, 



Fertilization requires a sperm and an egg.' 
•, A human sperm looks like this: 

The head contains information 

about what -the- baby will look 1 

like. The tail helps the 

sperm swim. 7 

• In a drop of water. this big 
. fit 120,000,000 sperm.. 




you could. 



look.;../ , ■ ' . 

This is what "happens when an egg Is 



Now turn the page to see what happens next. : Millied by a sperm, in the Fallopian tuL 




1 

a. Sperm surround 
■ egg. J 




! b. One sperm, fertilizes 

c. Egg splits into 
2 cells.. . 



I If a couple does not want to risk pregnancy, 
If -'they need to use bitth control or v not have 



REVIEW 



^''I x''.^) 1 '.. - ' \ ,•• v ' •»! \' - <• ,° , ' 

I- It. is important, tojreraember.that if the 
& . ••' ff, s Penis.is :: anywhere; near the woman' s vagina , 
v ;then ^ 
. can.pt pregnant even if the penis is not Inside 



g /the vagina. 




>-"»;;•>.'••• ^••'.•'•'.'"Cif "' 

s^?>; ; :.-;:>,;^i.i.: 

fvd^<j;n;:w\*;-"-;-\.v fc 1 .;.:: 

. j- ..... 




:i,i-.- v .'— 









. ^2 

■ ■ ••. ,r ... '.i*': i» 



:^^-^f .^--- r , , -V -;.V' : ; : 



j^ERJCyg > -^- , , , . y[ •• ,^.v^^ •. , •;o r ^"^^:j^ , -vj 



HomeWorK 
"name; 



T. List two changes that happen to a woman's body. when she is pregnant. 

a. . . ' ; ■ , ; ' ■■ ■ ■ -•- " 

V 

b. ■ — - ■ . ,; ... 

2. Put these 1n order please, number them from 1 to 5. 
J. A sperm enters an egg. . 



A baby is born; 



A man and woman decide to have intercourse. 



The egg buries itself in the wall of the uterus. 



A" man's sperm enters the woman's vagina and Fallopian tubes 



3. List 3 things parents have to do when they have children to take care of. 

A. ' 



erJc 
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t 

, Birth Control Methods 



g oals 



To increase students 1 awareness -of available 
contraceptive devices and how they work. 




0 V. Question Box. 

-2... Review , : 

3. Brainstorm 

4. Birth Control Methods 
. a . Worksheet 

fa. Hands-On (Devices ) 

5. Myths and Facts 

6. Class Evaluation \ 



materials *, 

included: 



■■"Methods' of Birth Control" 
-Myth or Fact 



Ott\ftrt Question Box Pictures of Devices 

Sample Contraceptives ( - 




Bell, R. , et al . Changing Bodies, Changing Lives , pp. 159-189. 
Kempton, W. An Easy Guide to Loving Carefully . 
McCoy, Wibbelsman.. Th'e Teenage Body Book , pp. 170-185. 
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AfcTS£ ifer l^jichfrS ^ . : . . LESS0N:B1rth Control Method s ! 

". Activity 5; Myth or Fact 

A. Distribute worksheet ~ ' ■ ... - 

: ' . B. Read aloud phrases to group 

C. Discuss and compare responses 



Activity 6; Class Evaluation 
Evaluate the class. 



v. > 



**D1str1bute. homework** 

**Col lect anonymous questions** 



Adojescentvlssuesj Projec 



All methods : 

1 . Cost money * 

2. Should be used carefully 

3. T Need both male and female cooperation to work well. 




Method : 
Condom and Foa m 

_How_:_ — — — • 



Cbndonf: stops 
\s perm from . ; 
entering vagina 

Foam : kills sperm 
made in vagina 



Positive (good) 
1. Safe 

No: side effects 



2. 

3. 

4. 



Easy to get - don't 
need to see a doctor 

Both male and female 
-can share the respon- 
sibility . 



Negative (bad) 

" \ : " • . • 

1. Both male and female 
must do their part 

2. Need. to use both for^ 
best ^protection 

•'■ \ / . *" ** ■ 

3. Need tp keep buying 
■;■ more (expensive) 

4. A little messy- 



Method 



Positive (good) 



Negative^ bad) 



Pill 
How : 

Stops the egg 
from leaving 
the ovary. 




1 . Easy j 
-2.— Not-messy v " ~ 2 

3 . Works well 

4. Sometimes protects 3 
against some kinds 

of cancer 

5. Very regular periods : 4, 



Only woman 



Must be responsible 
and take pill every 
single day 

Need to see a doctor 
to get the . - ^ 
prescription • 

Side effects ^swell ing 
.headaches , weight gain 



; Diaphragm and jelly - 
How : - 

Diaphragm : stops 
sperm from entering 
uterus T 

■ Jelly : kills sperm 



~2. 



Works : ,]. 

No side effects 




^cMTtsAcepn^A 

Mo 



1 . Only woman 

2. Messy 

3. Have to use more 
je11jr_each time of 
intercourse 

4. Need to get fitted : 
— by a doctor : 

5. Need both -jelly and 
diaphragm 

6. Diaphragm stays inside 
6-8 hours. 



Methods of Birth -Control (cont.) 



Method 

I.U.Q. - - ■ - 

How : stops fertil- 
~Tzed egg from 

attaching to . 

uterus 



Positive (good) 

1 . Easy 

2. . Clean 

3. ' Don't have to think 

about it much 

4. One-time cost 



Negative (bad) 



1 . 
2. 
3. 



Only woman 

Side effects 

Need to feel inside 
vagina to check it 

Need to see a doctor 
to get an I.U.D. _ 



Rhythm 

How : intercourse 
only on days 
when there is no 

egg in the . • . '■ 

fallopian tube 



MAT 

M T W TH fir S Sm 
' 2. -2>4 5 
£> T & Q (0 f| |2 



1. 


Cheap ' 


1 . 


Doesn't work well 


2. 


Easy, "natural" 


2. 


Have to be very 


3. 


Clean 




careful for it to 
work 


4. 


Both people involved 


3. 


Often results in 


-■-5. 


No side effects 




pregnancy! 



Abstinence (not having 1, 
intercourse) 

2, 

How: No possibility ■>. 

of pregnancy V 

^ ■ ■ ■ • • , 



No risk of pregnancy 1 
Clean, healthy 




o "i 
ERIC 
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May want to have 
intercourse 0 



Methods of Birth Control (cont.) 



Method 



Positive (good) 



Negative (bad) 



Sterilization 




1 . Permanent . 

2. Don't have to think 
about birth control 
or pregnancy v 

3. Clean 



2. 



Permanent -can't 
change your mind 

Side effects? (new 
procedure) 



-Abortion 




NOT birth control 



Expensive ($200) 
Sad 

Big decision 
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Myths and Facts . 
Methods of Birth Control 

A My_th is a story; it is usually False . 

t .......... ^ . 

A fact is True ; ' .. 

Mark False (F) or True (T ) next. to each sentence. 



- 1 . You need to see a doctor to get most forms of birth control . 

2. Gay people use a lot of birth control. \. 

J 3 . Birth control pill s only work if the woman takes one every day 

- 4. Condoms can be used more than once. 

5. Lesbians usually choose to use the pill. 



6. A diaphragm can be taken out of the woman right after 
intercourse r 

1 • CoridQms and foam together work very well to stop pregnancy. 

8. Most teenagers choose. abstinence (not having intercourse) 
as their favorite method. 

9 « ~ If y° u use birth contpol , sex won't be any fun. 
10. The rhythm method is a popular way to dance. 
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name: 




Here Is s problem. Please trV to help this "couple answer their question, 





Larry are 16 years old. They 
ien dating for the whole school 
Both of them think they are ready 
itercourse, j.ut want to make sure 
there Ys no . pregnai/' / 



ey need to think about? 



List 3 things they need to do to make sure there is no pregnancy. 



'; ; '•;:..':*. • < J, ' ' '^V-^V/, 



v'-v'V' -V:.'.' ''■'.-:■:<:.-■%.'.:' 



Activity 1 : Anonymous Question Box 
Answer'questions 1n box .\" 



Activity 2: f Review, 

Put birth control Tn a context by verbally reviewing fertilization, pregnancy", 
birth, responsibilities and decisions involved in pregnancy and parenting. ;>?• 



Activity 3: Brainstorm- "Birth Control: What's Available?" >•' 

.•;' v -< ■.\ , '-. , v. '• .; : . •■ .."■■[ ■ :■ t ........ 

: Before beginning, ask stud^ 11st all the birth control methods they 

h can think o f. Add "not hay 1 ng 1ntercourse"'if they don't think of it. The ■■. 
v methpds ; ;are: I condom.ajid foam, birth control pills jelly, ;; 

• • 1 ^ -P • » suppositori es, rhythm , steri 1 Ization^ % ' f \ 



lESSOM-:B.tc.th„Contr-o-l-Methods- 



Activity 3: Brainstorm (cont.) *. 

If two people want to have Intercourse they must decide if they want to risk * ' 
pregnancy. If they don't, there are many ways to stop the egg and sperm from' • 
meeting. Today we will learn about some different methods of birth control 
Controlling birth means stopping the sperm, from meeting the egg 'or stopping an 
egg^from developing into a baby. Remind students that the most effective means of 
controlling birth is to refrain from having intercourse.' 



Activity 4: Birth Control Methods 

\ This lesson is much more effective if the students can see and handle the 
birth control devices. Most family planning clinics will sell or lend a full 
packet of available contraceptives. If you are unable to find a packet 
purchase the over-the-counter methods and use booklets, .posters, or photos 'to , * 
supplement. •. r • ■ •* 

If you are able to locate and use a hands-on packet, help students-to prepare" 7 * 
to act in an appropriate manner.- Some students will not want to touch the 
devices, others may treat- them as playthings. Review classroom rules, re-state your 
expectations for the group, role-model ease with the contraceptives and be 
consistent . 

This lesson will probably require two.class periods. 

• • * • ,' • 4". ' , 

A. Pass out student sheet "Methods, of girth Control V. As you show each device 
"and tell .and show the group about its use, the students can- follow on 
their sheets . > • * 

B, Be sure to show the placement of each device, on the large anatomy charts. 



Activity. 4; Birth Control Methods (cont.) 

• • ' \ :. ; - V 

- u Note: There are 3 things that all devices have in common: 

a, They cost money. A 

• ■ * . , • • • \ • 

b. They must be used carefully. 

c - It is both the-man 1 s and the woman's responsibility together to 
make sure they are being careful . . 

C. Hands-on. Show how each device works and hold it up to the large 
anatomy diagram to show placement. Next/ pass each method around for 

; the stude nts to-handle and see . *Trv to have pictures of each method as 
well . As you discuss, each device place' its picture" in front of the 
group.' . : . 



; - ' * ■ '' " ■ ' **■ ■• : V 




For your information : 
■ A:. Condom . Who knows some other words for condom? Some might include 
rubber, sheath, goatskin, etc. The condom is a thin piece of rubber 
rolled onto the man's erect penis. At the end 1s a little* pocket for the : 
sperm to collect 1n. The man must roll the condom -on before intercourse 
When the couple has finished he must hold the condom onto his penis as 
he pulls out; so it does not fall off . Condoms can only be used once, ^'M 
and should be thrown away after use. . . ' • ■'"■'/A 



2. Foam. Contraceptive foam kills sperm. It is squirted Into the woman's 
vagina just before Intercourse, by using a plastic tube that is filled 
w1th foam - Show Placement of foam at cervix on large diagram of woman 's 
reproductive system. 



Foam and condom together are a- very safe method of birth control. Both 
-can be bought at many drugstores. Foam alone or a condom alone' are better 
than nothing but for a couple to be sure, BOTH. should be used. 

f^ '" A 3 - -Suppositories. The Encare Oval 1s the most well-known brand. Suppositorie 
f are placed Inside the woman's vagina up by her cervix by either the woman 

or man. The heat inside the vagina causes them to melt Into a foamy-type 
liquid that will kill sperm. Again, it Is best to use a condom along with ; 
p;C^;';A;'.-:-;. suppositories, as the liquid usually runs out before or during intercourse. 
:>,.^ *s not known how effective this method 1s. 



\ 

y 

V 



':■/;) '•■; 4 - P*H" control ' pll 1 s . The. next three types of birth control can only be 
gotten by asking a doctor for them. /All of them are used by women. 

Birth control pills. These pills must be taken every, day for them to work 

% ■.' ; ' - ' ' • • ■ ' . 

By missing a pill or two a woman could become pregnant . They work by 

changing a woman's hormones . Who remembers what * hormone is?-. 

With a chs^a ln hormones, no egg pops out of the ovary once a month . No 
( ";-; - egg means^p pregnancy. A woman must take the pills for a month, before ••. 




LESSON: Birth. Control Methods 



Activity 4. For Your Information (cont.) 
the eggs/stop popping out, and i 
side e*fects include: nausea . weight gain, headaches 



the eggs/stop popping out, and it is safe to have intercourse. Possible 



:5< Diaphragm and jelly . The diaphragm is a rubber cup that is filled with 
jelly and put inside the woman's vagina before intercourse. The jelly 
kills sperm. To use the diaphragm without tue jell - makes no sense, 
because sperm are so small , they swim around the edges of the. cup. 
Show how the jelly is spread in the diaphragm and, on woman's diagram, 
show. how it is inserted and where it sits against the cervix." this is 
.'an €xcelTentTfor"m"d"f~b"ir'th control IF it is used carefully. Often ," 
• / the man helps the woman put the diaphragm in, as part of their T'ove- . 
"making. \ \ ':■ 



First > a doctor must fit the right size diaphragm to the woman. Second, 
there must be enough jelly 1n the diaphragm to kill- the sperm. Every 
time_a--et)u-ple'has intercourse, more jelly must be 'added. Third, the 
diaphragm .is left inside the woman for 6-8 hours: to make sure all 
the sperm is killed. Then the cup is washed out with soap and water 
and put in a case until the next time. 

6 - I-U-D- Intra Uterine Device. This is a piece of plastic that a doctor 
inserts into. the woman's uterus. 

Na one is sure how it works, but we do know that the plastic changes " ■ 
the chemicals in the uterus so that a fertilized egg is unable to attach 
to the walls of the uterus to grow. A 
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LESSON: Birth Control Methods-! 

Activity 4. For Your Information (cont.) J 

The I.U.Dj. causes problems for some women but for others It Works just 

. /fine.' • ... • .'• 

[' The wo . man must check her cervix (show on diagram) to make sure the I.U.D. . v 7 

is still in place. She feels for the tiny strings hanging down through ' '"''SI 
the cervix. - ' 

.- . Show insertion of I.U.D. on female diagram. 

: : ~ 7 - ^/"thrn method. Some people think they can tell when a_woman is SAFE - 

•••j that means, that there is no egg in her fallopian tubes. The problem with 
th1s method 1s that nobody's body works like a clock so 1t is almost 
I*: - ;'; impossible to tell when there is and when there isn't an egg there. The 

rhythm method does not work very well, but for people who don't believe 
in birth control it ts the only way of trying to control pregnancy aside S-J*k 
from abstinence or sterilization. 

• /. . " •■ ■ 

8. Abstinence. . Abstaining from something means not doing 1t. If there is no '' 
intercourse, there will be no pregnancy. Many teenagers choose this type • 

of birth control because 1t is easy, safe and cheap. ^ 

9. Sterilization. Mho knows what this word means? When someone is sterile 

it means that they cannot produce sperm of eggs. 

* • *" . ■ ■ ■ ■ " 

^W^k '"' ' . '. ' '• ' '"- " ••'#-'..:••>:? 

yyc^ ., feSA <-•''. !"1 248 . • . '„;••' 
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LESSON:Birth Control Methods 



Activity 4, For Your Information (cont.) 

When a man and woman decide that they do not want any more children at all, 
they may choose to have an' operation. 

In the man, the tubes that carry the sperm from the testes to the penis 
are cut and tied, so. no sperm ever comes out of the penis. This operation 
lasts the rest of a life.' 



IjLUom^^ so the egg has nowhere 

to meet with the sperm. This is a decision that lasts forever. Generally, 
only older, married people choose to use this form •<?.? Mvth control. Some 
gay people also. make this decision. 



10 t ' ABORTION IS NOT A FORM .OF BIRTH CONTROL. Abortion is a way of 

ren0V _ 1ng a fertilized from the mother's uterus. When people have inter- 
course and do not use birth control, it is easy to get pregnant. Often 
the boy and girl, or man and woman do not want to have a child. Sometimes 
they make the decision to have ajn abortion. Then the woman goes to a doctor 
and the fertilized egg is socked out of her uteru? with a little vacuum 
type tool . It does not hurt much, but it costs $200 and many couples feel 
sad about deciding to have an abortion. Some couples decfde to continue 
the pregnancy and have the baby, then -put it up for adoption. Others 
choose to keep the child and to raise it. And we all know what a big - 

-r .. responsibility that is. " 



Adolescent DevdopWN^\^ ow4 Sefc^t tty 



lesson 




B.1rth Control - Decision Making 

To introduce students to the role. of family planning centers 
2. To provide students with a forum in which to' assess the 
decisions inherent in the choices surrounding 
birth control 




1 . 
2. 



Question Box 

Rev.iew - Methods oKContrabeptfon and 
Where to Get Them 



3. Family Planning Centers 

- a . phone exercise 

b. role play 

c. guest speaker 



materials v 



4.. 
5. 
.6. 
7. 



Agree/Disagree '■ 
Case Studies/5-Steps 
Personal Choice 
Class Evaluation 



mcludec 



other. 




Agree/Disagree 
Case Studies/5 Steps 

Personal Choice 



Question Box 
Phone 

Guest Speaker 



Bell , R.,» et al . Changing Bodies, Changing Lives , pp. 159-165 
tfcCoy , Wi bbelsmanT The Teenage Body Book, dpT~?03-21 0 , ' 21 5-242 



<5 - 

ERIC 
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Mrfeg -for Teachers 



Birth Control - 
LESSON:Decision-Making 



* The two. goals for this lesson complement each other. Awareness of the ™1p 

de is?nn k s °In U f nf U P J""^ cente ^ will- a ugment_the dlicuHldSlboSt th ? ' ' " 
decisions involved with the.use of contraceptives. _ - 

• It is. important to emphasize two issues in this lesson. The first-is-the— -- " 
Jh S rou a °h f ,o?" fi ent1a ;; ty + a I a famil * P lanni "9 center. HeltitudeS pr t ce 

tS b« 9 5i? -? a P - la ^i:^l mS f r1 P s :°r discussions, a visit to-a clinic. Make sure 

^7thp e rfPr5^ 18 that °f responsibility; taking an active role 

in the decisions-that accompany sexual_activity and the use or non/use of 

^EEE'C 1 :"" StUdentS mUSt be encou ™3 e d t° remember and explore the fact that 
actions have consequences and -they are responsible for their behavior 

in thW?lm11^^ Birth Control : Why it Doesn't Work" iVlisted 

in xne film listing. It will enhance any lesson on contraception. 



/ 



Activity 1 ; Question Box 

Answer questions in question box 



Activity 2: Review Birth Control Methods ' 

A. Ask students to name the birth control methods they learned about. List 

. • these. ., . "~ 

B. Play hangman with some of the method terms (condom, diaphragm, etc.) 



•Z&r Teachers 



' Birth Control - 
LESSON Dec 1 s 1 o n -Ma k 1 ng 



Act 1vlty-2-;- Review BirtiTcontrol Wethotfs ^cont .) 



C Ask students to. 11st the three places teenagers can get birth control 

1 . Doctor 

2. Pharmacy (over-the-counter) 

3. Family Planning Centers 



Activity 3: Family' Planning Centers 

A. Phone exercise - Students will find the local clinic phone numbers in the 
• phone book. They will call the center and ask for Information about how 
to get contraceptives. 

Students can break up Into small groups, develop their own questions and 
call as a group, or the large group can make a list of questions, then 
designate - " i caller. Answers to the questions can be shared with the group 

This. exercise will familiarize the students with the services of a -family 
planning clinic, make them aware of their existence and help them get over 
some of. their timidity with asking difficult questions. 




Birth Control - 
LESSON : Deci sion-Mak1 ng 



^Activity 3: Family Planning Centers (cont.) 

1 ■ 

B. Role Play. The students. can act out a hypothetical \v1 sit to a clinic, 
'The roles" might include a receptionist, a family planning counselor.a" 
. heterosexual couple. (Remind students that gay couples don't need 
birth control .) 



Students who don't enjoy acting canJ^p_the-playerT^effne their roles, 
their^aj^^j^^ answers. • M 

, Again, the idea 1s to practice something that Is difficult to do In a 
safe and supportive atmosphere. " \ V • 

C. Guest Speaker, You may want to invite a family planning counsellor to spea.k 
with- the group. Most clinics offer, speakers to student groups who will 
review the role of the clinic in a teenager 's life. -'\ 



Activity 4: Agree/Disagree 

<*,,Hl^f~^?i e V S des ^9ned to stimulate thought and discussion among siudents?' 
Students will fae expected to state their reasons for marking "agree" or\ "disagree". 

A. Read each sentence aloud. ,. 

B. . Students mark their answer. 
C Tally the votes. for each- sentence, then .ask students to explain their votes 
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The three case studies can be role-played, discussed or examined from 
the perspective of the 5-Steps to Make a Decision. Help the group to consider 
and list various options to each case. .' . 



Activity: 6: Personal Choice ' 

This activity may be ..difficult/for the group. Nonetheless it is important for 
;-; them to be introspective about ' thi S< issue. If the students don't want to think 
.bout themselves, ask them, instead, to imagine themselves counseling a friend.;. , 



How would they help a friend decide? 

. . ; . ' \ • ■ 



Activity 7; Evaluate'^ the class . 

Evaluate the class . (See Program Manual ) 

♦♦Distribute Homework** 



Agree/Disagree 



1 . 



The man- is the "one who should take care of getting and using the 
birth control . 

Agree - Disagree _.WHY? 



2. The government should pay for birth control for ever y on< 
Agree- Disagree WHY? 



3. Kids under 18 should be able to get birth control without their 
parents knowing. 
Agree Disagree 



WHY? 



4. Birth-control information should be taught in all school; 
Agree Disagree WHY? 



5. People don't need birth control , because they should only have intercourse 
when they want a child. 
Agree 



Disagree _ WHY? 
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CASE STUDIES 



Birth Control - Decision Making 



Jack and; Sandy have been going out together. Sandy has a lot of sexual 
feelings and would Hke to have sexual . intercourse with Jack. Jack 1s 
unsure of what to do. His friends talk about sex a lot, but not how to 
do It. He 1s very nervous, but doesn't want to tell anyone. He cares 
a lot, about Sandy and doesn't, want to risk a pregnancy. What should 
.he do? ' *: '• 



2. -Annette and Randy 1 1 ke each other a 1 q£ . /They have been kissing and - 
petting and -have decided that they /C are enough about- each other to have 
Intercourse. List the steps they need to go through so there 1s no [ 
unwanted pregnancy. What might one of their conversations 'sound like?- 



V 



,3. Linda sees a lot of different guys ;and likes -having Intercourse with two 
or three of them. None of them want to use condoms because they say 1t 
cuts down on the good feeling-. What, choices does Linda have-? What do 
you think she should do? Role play a conversation she might have with _ 

: ^ one of the boys."^^^^^^ ^ i ^ ; ; . ■ • ' ••; 



; *doles^en£a^ 

■- Q n 



Personal Choice 



s | . Make believe you're choosing a method. of birth, control 

What 2 things are MOST important to you (only two) - think hard." 
You Ve making an important choice. ' 



s 



How mucli th,e birth "confrol costs- 

: ■:- " . S ■ 



Making sure the egg and. sperm"don 't meet (no pregnancy) 



That vour parents don't fitid out. 



_ Being caraful of &:ir health; what are the side effects? 



How easy , it. iTto use. 



_ Being able to "buy it at a drugstore, without seeing a doctor 
_ Using something your partner ,1 ikes too.. 



Ma k f ng sure i t does n ' t go a ga 1 n s t you r religion. 
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• ,. ' ' ' • ■ * * 

Homework 
name: 

' Please list 3 things you^ant to learn about V.D. (venereal disease). 
Thank you. . •' ' " 

' , ■ . • 

.\ •■" •• ' . ■ ' ) . 

■1. . ■> ' ._ , ' . - ■ 

~ ! : \ " ~ ; ; ; ; ~ 

■ t) 

* ■ . • • • * ■*■*. ' ,.'»■ 

• 2, ; • ; ■ . ■ ■ ■ . 

- • .. ■ i ..*.-. 







Sexually Transmitted Disease (S.T.D./V.D. ) ,' " i- 



1. For students to gain factual knowledge about sexually 
transmitted diseases. 

2. To increase understanding about the role of t*he 
individual in breaking the disease chain. 




1 . Question Box 

2. Booklets 

3. True/False Exercise 

4. Pilm/Filmstrip 

5. Role Plays 

6. Class Evaluation 



materials: 

included: 




Booklets 
True/False 

Role Plays -J 
Question Box 



Film/Films trip 

BeT>; Ruth, et. a] . Changing Bodies. Chann-inn I i»« DD ?16-2n 

tic 0 *' ^k'i" $TP ' S a T [! d H ° W *° Avoid'rU" (pL phl et" ' 
McCoy, Wibbelsman. The Teenage Body Book , pp. 161-169. 



Try to emphasize three things during this lesson.: 

I.- S.T.D.'s are c -a/ ; ? epidemic among teens; we must be personally responsibl 
about reversing this trend. 

2v : S.T.D. 's can be prevented and cured (except for-' the herpes virus). 

3. Without proper medical attention an infected person will be " 

responsible for other people's illnesses. ' 



Activity 1 : Question Box 
> v .. .; AnsWer. questions in the question box , 



\ Activity 2 : S.T.D . Book! et 

Although the "booklet" has been printed on large sheets , we would urge you 
to cutit to size, stapelit, and pass booklets to the group. 

Students can take turns reading the booklet; aloud. Be sure to stop the 
reading in order to review, clarify or discuss important points . • 
. Ask ? students to say the names of each disease out .loud. 



A/olsg iftr Teachers 



LESSON: ST. D.'s 



Activity 3: True or False-? 1 / 

■ ■ ' /. / 

Use this exercise as a review after reading the booklet or at the end of 

the lesson after the film or filmstrip. 



Answer Key 

1. False (it's common across/all classes, races and a/ges) 

2. False (it is still in the body 

3. True 



4. False (it could be a bacteria or infection that/ *s not 
an S.T.D.) . /■- / .. 

5. True 

6. True 

'7. False (no V.D. goes afay without a doctor's care) 

8. False (it is an epidemic) 

9 . True 

10. -True 

•1 1 . True 

12. False 



I'; 



Activity 4; Film o r Filmstrip 

-The filmstrip, "Sexually Transmitted Disease." is highly recommended for 



tr'$H s lesson. See the A/V listings for information on ordering. It is available 
< to bor r ow from the Adolescent Issues Project. 



9 
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LESSON: S.T.D, »s 



■Activity 4 : Film or Filmstrip (corit.) 

Most of the films and fllmstrlps available on this topic provide 
information on the diseases and their preventions/cures. Try to *ind one 
to augment the other activities in the Wesson. 



V 



Activity 5: Role Plavs . 

On^f ^most-dif^lt concepts of this lesson is that people must ' 
-communicate about S.T.D. 's to avoid aggravating theirs, or risk serious illness ' 
of others. The Allowing situations are presented to give students the 
opportunity to practice talking with others about S.T.D. 's. Try to get to each situation 
and urge every student tp.be involved. They will need as r.uch practice as there 
is time. v . 

Some possibilities include: 

1. Telling a doctor about suspected S.T.D. 

2. Calling a clinic to get Information. x 

3. Telling a partner about having an S.TCD. J 

4. Convincing a friend, to go -to a V.D.' Clinic when s/he «is^»flt to; 

5. Hearing from a partner that s/he has an S.T.D. and you might 'be infected.' 



Activity 6: Class Evaluation 



Evaluate the class. 



. : Venereal, Disease/Sexual ly Transmittsd Disease ■■ 
What jg- 1t? Where did it comejroni ? 

N ... 

You may have heard of M. Well , that stands 
for Venereal Disease. 

:: ; Venereal Disease Is now called Sexually Trans- 
mitted Disease, because it is an illness passed. through 
sexual contact, and refers to, mors than four kinds of ' 
diseases; • 

It is a very old type of 'disease. Columbus . 
died jm an S.T.D. and many kings in Europe went 
mad: from syphilis (one type of S.T.D. ) 

.' • • . ' . • * . "' 

NOW: more than 500,000 teenagers [\ million) 

1 

get an S.T.D. every year. This much disease 
is called an epidemic (ep-1-dem,1c) 
which means lots of people have 
it and it is hard to control the " 
disease from spreading. 




In the last 75 years, SYPHILIS has killed 
ate 100 nillidn people all over the world. 
S.T.D.'s ar^e VERY SERIOUS diseases.. . 

How does a person get an S.T.D,? 
S.T.D. germs are usually passed from one body 
opening to another (mouth, penis, vagina, anus]. 
Germs love dark, warm, damp places, so they 
tend to L'a aid grow In the 
body openings. This .is one 
reason to keep the body very 
clean. It is harder for 
germs to grow in a' clean place. 

Since S.T.D.'s are sexual . 
diseases, and sex is a normal 
• part of most people's lives, 
■ many; people catch them-. ' 




Facts about S.T.D.'s ' 
•'; $.T;D.'s are the 2nd most catching disease 
in tjie U.S. (the cold Is the first), 

People who have-sex with more than one person 
are more likely to oet 

:: S.T.D.'s are passed between blth heterosexuals 
and homosexuals. 

CONDOMS help stop the spread of S.W.'s. ' 
SYMPTOMS and SIGNS of S.T.O. . ■ • 



•It is harder to see the signs of S.T.D.'s. in women 
because their reproductive organs are inside the - 

V 

body. ' : •• 



3 COW S.T.D.' 



1. gonorrhea 
U syphilis 
3. herpes ; 




SID's 



y. fiONORRHEA (gah-noh-ree-ah) \ • 
Slang; the clap, drip, the whites 

Boys get a dri£ from the penis, with a burning 
feeling when he urinates (pees). But he may have 
gonorrhea 1 with no^igns at all. 

Girls often show no; signs of gonorrhea, but' 
sometimes there is the same burning feelings; Many 
girls and women who get gonorrhea "don't know they 
have it! 

If. the gonorrhea isn't cured.., 
it could hurt a man's sperm and •'. 
a woman's eggs., It could make 
someone sterile (unable to have 
children). 

If a. pregnant woman has 
gonorrhea, her baby's, eyes might 
get hurt when it comes. out 
through the vagina, 
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2 J S Y PHIL IS (sl-phH-us) 

^ling^-siffTthe-pox--—- • _ 

* • . 

3 Stages of the Disease : 

Stage 1 . A sore, called a chancre (shank-er) shows up.., 

' -on the penis, vagina or mouth.. Then the 

sore goes away, but the disease is still , 
inside the body! .. 

Stage 2, 1-6 months later,. .a rash on the body, 
■ palms of the hands, soles of the feet. 
■' Sometimes there are more sores. These signs .. 
go away too. The disease stays. 
Stage 3. During the next 25 years. ..syphilis will ' 
••- hurt the heart, Wna¥ other organs . , 
Some people die from syphilis! s 

A pregnant woman can pass syphilis to her unborn, child, 
The child will, probably die. 
V Both gonorrhea and syphilis are easily cured 
If an infected person gets to the doctor earljf, The 



4he~doctor^wlU-aivUtLeiLa^sj!e Lor: two of 
pe"iciljjn , Penicillin cures these diseases.. 

-nil-, *. 

3, HERPES (her-pees) • 

Sores that look like small blisters, show up 
around the mouth, 'vagina, penis, or anus. 

Aga -I,' if the blisters are inside the woman's 
vagina, she and her partner will not know she has 
herpes. 

. : Herpes sores can be very painful. 



The sores will go away but the disease stays 
inside the body fF the rest of a person's life . 




V , 1 • ; Venereal Warts - wartlike bumps' on the inside ■ 
JjnjjJtsjdej^ as f or other S.T.D. 's. 

If the warts are not removed .they will infect other 
people, and create problem's. 

" ' . " •, t 

I Yeast Infections - these infections usually show 

up in the woman, but can be passed between men and 
'women, One symptom is a strong-smell 1ng , thick, white 
fluid that comes out of the vagina. These infections 
can be cured with medicine. 

. 3, Trichomoniasis (Trich) - like all the other 
infections, this one is. usually passed through sexual 
contact, Both males and females can get it. Its 
^s^ymptoms are itching or tickling around the vagina or 
penis and s.ometimes a drip from the penis or vagina. 



t Pubic lice (crabs) ■ these little animals as big 
as a pinhead live on people's bodies, especially 
in hair. They are passed through contact wTfh~sRTn7 
clothing.or furniture where the crabs are living, fl 
person can tell if they have crabs by intense . 
itching where they have them. The' trabs ca'h be 
killed easily by using a cream called. Kwell, A 
doctor will give you a prescription for the cream. 

The, Biggest-Problem ■ ; 

c 

People feel embarrassed about sexual. diseases. 
We have been taught that sex is bad, so we don't 
like-to tell anyone when something is^wrohg "down, 
there". The biggest problem with S.T.D. 's .in our 

...^""^JA-ffi 9 1 P e °Pl e - d ofi' t go ' to; a'doctFr when 
something is wrong. .This way the symptoms go away ' 
in a few weeks or a month but the. disease will be 



passed. to. the next partner. It is very important that 
illnesses be treated by. a doctor; the embarrassment will 
go away, but the disease won't! ';■ - - 
, Also, people are, ashamed. to tell their sexual 

ouij partner so they can get cured they will keep passing^ 
or back to us. 
^Every large city has a FREE clinic where people can. 
e checked for S.T.D.'s, .. Takei minute now'to . 
loo/Uf/the clinic in your phone book. 




REMEMBER ; (please) . . . 

t 

1 . Any soreness or redness around the. vagina or f 
penis Is a reason iio see a doctor. Itching and: 

■ doping and usually signs that something is .. 
wrong. ' 

2, IJsiny^^ 

■the diseases from passing .between people. Con- 
doms and foam together PROTECT against both V.D. 
and pregnancy. ■ ' * . ' . 
. 3, Don't have sex with .ajiyoje who might have an • 
S.T.D. Many young people have S.T.D.'s. Keeping 
clean and. healthy is important.' 

4. 6t> TO A DOCTOR as soon as you think you might 
have an S.T.D. Doctors' can help cure the ; 
disease .(except for 

5. Make sure that your partner sees a doctor also. ' 

' : * . '■ 

Otherwise, the S.T.D. will keep spreading to 

■ niore and more people. . 



6. For more information CALL: " •• 
. 800-272-2577. > It's free to call. 



i 



T rue or False 

■ " T 



1. S.T.D.'s are spread mostly by, 
prostitutes. 

2. Syphilis 1s cured when the sore 
goes away, 

3; There 1s nc cure for herpes. 

4. Any problem 1n the vagina or penis 1s 
, an S.T.D. 

5. Corldoms help stop the spread of V.D., 

6. An S.T.D. can stay 1n the body for 
a long time. 

7. V.D. goes away 1f It is left alone. 

8. Hardly anyone gets S.T.D. 's anymore. 

9. Teenagers can get free care 1f they 
think they have an S.T.D. 

10. Syphilis, gonorrhea and herpes are 

ver^ serious Illnesses. 
11 .>„ Keeping the genital area very clean 

helps prevent sexual diseases. 
12. Itching or* redness around the vagina , 
. penis, or. anus 1s nothing to worry 

about. 



T 
T 

T 
T 

T 
T 
T 
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Birth and Parenting 



lesson : 

'^Ofll^S ' Students will seeJblrth as a dynamic process':" 

• : 2..- f6r -Students "to be aware of some of the va retries of 

' . •' ' -parenting that need consideration when making a 
: decision about whether or not 'to : have. a child . 



1. Question Box ' : j'.- 1 

2, Film :.i 2 : $£zT:Z: '-~ r -J~~~~ , ' [.'. 

3 .'■ v Guest Spec* kir : (ppr1 bftal j; :">. 7 . N: ^ 
4v : Brains tbrm ? D£c1 ki^ r ^bout Parenti ng 
"5; £-Steps to Make -a Decision :•• 

6. Parenting: Hands-on v. 

* 4/ ■ ■■ ■ ... , • •■ . • , • . : 

• Class^Evalyatibn. < v ' 



5-Steps -to (Ma Ice a Decision : 



b§ieP - S^ 0 * Box ^ ' - :"• ;> .: Eggs . ^ ' 
■aa^ jvto.- > :-aKi,iw • .. ,; Markers'^. 

: Gue^i Speaker ; : ■ v \ Yarn - ; '> 



.. jilllilfiiii 

— — ■ — g " 



JohnsonyxEj, qnd :C K- tpve a Vi<fr Se x' and Growl ng Up, pp. 23-27 : 
Kelly ^6; learning vT^Bop Sex ^ ePP, 145-1 52 . ■ ; ^ > '/ 
McCoy y Wf bfai esman , The Teenage 'Body Book . pp . 1 85 . 189 . 1 98-200 ;i 
^fo^ftfe 1 for * ^Plorlng'the Parenthood Choice An Activities Guide for ' 

' •Iducators'*.>: V' 
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B|rth arid Parenting 
\ LESSON: 


t, Activity!: Question Box 

* * 


\ 
\ 

V* 

' \ 


.Answer questions in the box. 





Activity 2f Film 

.' Jr J/{° f1 " d J a f 11m that shows a live birth scene. f Though many Adults shy away 
from showing students such graphic material, most adolescents are curious about 
thls verr natural and Important part of our exlstences/l with appropriate teacher 

»?^S£ !"h52h , J« ,t1v1t ^ t0 - the P 0 " 1 ?- 11 ^ of student discomfort ,\ the experience 
of seeing a birth film can be very special and fulfilling for the group. , . 

* iu"5 h1 l d f 1rth !!i 1 f' a sr »ort portrayal of one couple's preparation for and delivery 
of their baby. It Is a warm and sensitive presentation highlighting- the active '■' 
participation of the father. You may find other films locally that you will choose 
to show, but be certain to preview, as 1 many of them are unnecessarily technical . 

"Teenage Father" 1s not a birth film. It 1s the "true" story of a teenage couple 
grappling with an unplanned pregnancy. It 1s filmed, 1 in documentary fashion and 
explores some of the very difficult choices and issues the couple must face This 
f_11m..Jis- an excellent discussion-starter ! • ls 



Both of. .these films are listed- m the Aud1 0 -V1sual section preceding the 
curriculum. I • 3 i 



; Be1ow P^ase find some suggestions for discussion topics and__quest1onsrtha"t~ 

could follow .e^aoh of the . suggested" films"."" ! 
1. "Childbirth".' ' - - - \ r 

—Do you think the husband 1r< the film was typical? Why? Why not? 
—What are some other ways this couple could have had their baby? (at home, 

with a. midwife, Cesarean, with drugs, not natural) j 
—What is a natural childbirth? !. 
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A/orfe TWchers 



LESSOR: Birth r nd Par enti ng 



Activity .2: Film fcont.) f 

=2. "Teenage Father" . " . - 

. -What were some of the attitudes about birth control shown in the film? 
—What choices did "John and. Kim have? 
. ; : -What were some of the feelings John and Kim had abou. the baby? 

—What do you think will happen to Kim, John and the baby? ( 
—List some of the -sys that a baby changes peoples' lives. 



Activity 3: GuestSpeaker , •' "\ 

You may want to ask a couple or. two to come in and talk about their 
pregnancy and birth experiences. Try. to find people whose experiences have 
differed (hospital,, at-home, midwife) . Students love first-hand accounts 
'; , A valuable, activity, would require' that students develop questions 'before the 
guests ' visit. />' J'-_..vl-'.... 4 . ' " 



■ Activity 4: Brainstorm; Decisions About Parenting . • '••'v •.*'•'> 

- A - . What _are. ten things people need to think about when they are "deciding whether- 

;.:.Vy-' \ \or not tojiave a baby?,., /v ; ; ' 



-for Teachers ; LEssoN: 8irth 



B. List student responses on board. List as many Issues as the -group. 'can think 
of, but at least ten. The list will include; financial' considerations 
(shelter, food, clothlngflnedlcal), emotional readiness, time avail-, 
ability, parent relationships, etc. 



Activity 5: 5-Steps to Make a Decision 

"•7 A - Distribute 5-Steps sheet, unless students have copies' in their folders ' 
from previous lessons. 

B. Class divides into two same-sex groups. The girls take "he perspective 
of an unemployed high school graduate girl who married her high school 
boyfriend. The boys are the husband who is a wait^ at a restaurant , 
They arejeciding whether to try. to get pregnant. " The students shouTd use 
the 5-steps to explore the consequences to each side of the question. 

C. The groups share their decision from each perspective and the rationale 
for that decision. - : 



A/ofe #r Teachers 



LESSON:Birth and Pare** 



Activity 6: Parenting - Hands-On 
A. Teacher introduction 

This experiment in parenting was Sons in a high school. We learned of it -' 
- °?*h V? ' A home economics- class did the experiemnt for a whole week 
24 hours e " S ' experiment was Sow with empty -eggshells for only 

First, the .inside of each egg needs to be blown out, so only~the empty 
shell remains. Make sure to have a few extras on hand. The students 
actively participate in blowing out the eggs . 

..; The egg is meant to represent an. infant. The idea is to care for an infant 
for a ful 24 hours, as if itwere your baby. This includes not leaving 
the egg alone at aril, not crushing it, not leaving it in a drawer, etc. 

• When presenting it to students, explain the "learn by doing" oh ilosophy. 
Help them understand the importance of symbols; the egg symbolizes an 

The purpose is to give students^and teachers a taste of the responsibilities 
inherent. in. having a baby. It is important for staff to participate in 
such a demanding exercise. -- ■ ■ 

You and your group will have to determine the follow-up to this experiment 
It C S S u 5°. get together 24 Swurs later and share our experiences. If 
. the baby, is no longer in itencL, the "parent" will be expected' to • 
explain what happened, stai- deluded. 



B. Pass but eggs 

C. If a student refuses to do "the experiment, ask these questions: 
Why? 

What is hard abouVdotng it? : ; 

What does it mean tfeat you don't want to do it? (The idea is that a student 
who can't do it is pr>>fea-bly not ready to be a parent.) 

D. Al 1 ow time for student's to name "it" , draw on "it" , make it a bed , give; •• : ; 

it a personal ity (with yarn hair, etc.) . You wi 11 need markers , yam^- - 

glue, glitter , and other supplies 



A/oifeg -for Teachers 



LESSON: Birth and Parenting 



r 



Activity 6: Parenting. - Hands-On (con't.) _ — " 

' E. Final reminder might be": All students 'a7d teachers are expected to treat 
the egg as they would an infant/a ^aby. All students and teachers are 
' expected *° be at the meeting the next day with, their baby. All students 
and teachers are expected to share one aspect of their experience with 
the others. Remind the students that their parents) can help; after all , 
it's old hat to them, and peobTe with babies usually rely on others to 
help them out. 



Activity 7: Class Evaluation 



Evaluate the class. 




lesson ; 

Pools:, 



Lifestyl es 



1. To gain awareness of . the variety of lifestyle 
choices , \ 



2. To practice-taking others — perspectives, 



activities 



materials-, 

included 
~~ otJien ^ 




i 

2! 
3. 
4. 
5. 



Question Box \ 

' \ 

Brainstorm -- Lifestyles • * V 

• ••• '. . - ■ : • \ 

Families — Comparison Exercise (Discussion) \ 
Lifestyle Choice— Stories 
bife Line 

c Why Get Married?. 
Interview an Elder 

Class Evaluation * 



Brainstorm 
Famll les 



Lifestyle Choice Stories 
Why Get M arried? 



Question Box 
Pictures of families 



People 'to Interview 



er^c , , ^/ . » .... a^o 



Notes -for Teachers 



LESSON: Lifestyles 



\ 

• Activity 1 : Question Box *. 
Answer anonymous questions. 



Activity 2: Bra -t nstorm: Lifestyles 

A. Ask students: What is a lifestyle? Answer: the way people choose 
to-live tiieir lives. 

This lesson will focus only on different types of living a rrangements , 
not ttfe characteristics of various lifestyles. 
•- / B. 1 . Urge students to name all the styles for living they have seen or 
heard about. 

2., List these on the board. Responses may include: 

a . 1 iving alone 

b. getting married ^ 

\ c - nuclear family (2 parents and children]) . 

\, d - unmarried couple (gay and straight) 

e. with friends (cooperative and non-cooperative) ~~ . 

f. extended family . ~ — * ■ 



A/ofe -for Teachers, 



LESSON: Lifestyles 



Activity 3: Families — Comparison Exercise 

' » . i 

The group will reflect on the lifestyle' of living within a family by 
comparing TV. families with those in their neighborhoods. The questions below 
can guide the discussion. Some pictures of "typical" families may help make the 
discussion more concrete. - K 



V •. ... • . . • ' '. 

JL_JI ak . e two columns on the board. Label one "T.V.", the other 

"Neighborhood". 

< 2 - What ki nds-of-famil res_ are^seen on T.V . '(nucl ear , extended ,-sing 5 ! e 

parent) ? ' . . 

3. What races and ethnicities are the families? . - 

' • 4. What is the income level • of these families? 
• jr- 5. List some of the typical problems faced by T.V. . famil ies 

6. Do all the families have children? 

7. What other lifestyles are shown on T.V. shows? (same-sex living together, 
unmarried hetero/homosexual living together, etc.). 

Now ask the same questions about families In the students 1 • neighborhoods . 
Compare the two lists, helping students tb^ reflect on what is considered "normal" 
in our society. Help them think about how their attitudes toward families and 
lifestyles have been Impacted in T.V. /movies. 



Activity 4:: Lifestyle Choice Stories 

; These stories describe 6 different people and their situations. The 
purpose of .the activity, is to present various influences on peoples' choices of 
living arrangements, so- that students can reflect on how/why, peopl e choose to 
live the ways they do. 
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Mrfe -fa- Teachers 



LESSON: Lifestyles 



Activity 4: Lifestyle Choice Stories — ebnt. 

A. ;s out case sheets. Students can work individually. or in pairs . 

B. Read directions aloud.' Help students to be thoughtful and careful 
in their choices . t? 

C When all students have finished, a$k each child or pair to read - 
aloud one case, their choice and state the reason for their choice. 

D. Discuss each selection especially if there is disagreement within 
the group. Help students to take the perspectives of each character 



Activity 5; Life Line 1 - 

A. Draw a Life Line on the blackboard. For example: 

Years O lf! 

\ °- 5 " ' '5-16/ 17-25 26-35 • 36-60 60-80 



B, Under each phase V students to list the- types of lifestyles that 
• mi9ht be typic^/or each age group. Ask them to list as many as 
they can thfnR of . . 



Notes -for Teachers 



LESSON lifestyles 



Act ivity 6: : Why Get Married ? 

■ A. "Pass* our the Studertt Worksheet. * 

B. Fead each phrase aloud. 

C. - List; the reasons on the board ' .' . • * 

D. Tally the responses for each reason. 

E. Help students discuss marriage, Us pros and cons, and allow them 
to share personal viewpoints. 



\ 

Activity 7; Interview an Elder 

One valuable way to get at this Information would be to "interview some 
elderly people about the lifestyles they have experienced. 
- Students can be assigned to, interview one elder' they know for homework 

or , west elders can ''come to your site for a group Interview.* 

Help students find out what the 'influences were each time a lifestyle 
change occurred. 



Directions 



* * 



LIFESTYLE CHOICES 
After reading about each person, choose the living style 
you think will work out for them. Make sure to have 
a reason for your .choice. 

* * ******* * * */* ★ * ; * . 

n .:• ■/■'.■■■! 

/ -. v 



1. Tina is 18. She and her mother live in 
a onfr. bedroom/apartment. Tina works at 
a bakery after school . Her boyfriend, who 
- she's been dating for a year, "has a good 
{ job. She and her mother get along "okay, but 
she is deciding how to live. Please help her 
make a choice! - .'\\.' > 
- 1M-.-.1. -...: alone . \ * . / ■■. 

- • .' 'm ' '\ ■ . :. '- * v: 

_____ move in with girlfriends 

_i _ live Vtth jier boyfriend 

J ; • ' stay with her mother 

'V _____ get married '•."*. '*• " ■' 





2. Chris and- his wife were married for 

30 years. He taught at the town high ' • 

school.. His children live in the same 

state , but he does n ' t see than too often. 

V Last year, Chris" wife died, and; he retired 

from hi s° job because ha ? 65 . iHel p. v - 

Chris; make a choice -about, how to live ' 
alone >.\.V \; 

jn houses for older people ' V -f ... 



with his - 
chndrpn^iad 
*their families 



wl th : <i ; f riericj or two 



Lifestyle choices (cont.) 



3. Greg has been .working at the same gas station 
. for five years. Last month he became one of the 
bosses. He's been able to save a lot of money 
by living at home. Greg is gay. Help Greg 
choose a way to live. 

stay with his family 

. live with a lover 



live w)th a group of adults 





4. Gil 's parents died when he was a little 
boy. He has been living with his aunt, 
uncle, and two cousins for ten years; Now 
his aunt and uncle are thinking of getting 
a divorce and Gil has some choices about ., ' 
where to Hve. Help him. make this difficult 
choice. •.=•'••• 

stay: where he is ' 

■ ■ ; 2 live in a foster home v ;..•/.'/•' 
• move in with othe> relatives 
live in a group home with Tots 
of other kids - 
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Lifestyle Choice?; (mnt } 



5. Ever since Robin finished Wgh school , he h^ . Worked at, two .*>bs ?' 
a few years, he -has been living in an apartment 'with a few frlendc 
is 25 and has been unemployed- f 0 r..3* months. How will Robin choos^ 

• Wjtjh his same friends 

_ >alone ' 

; with his family 

j; With a lrwpirv 
with a group of adults. . 




For I 

Robin', 
to live? 



6. Joan and her nosbard have one child. They both work foll-tlne; Joan 
Is a bos -driver. She'and.her.husband are getting a d Woe. One of the 
problems they have 1s that.Joan -Is an acholic.' Where should ihe 

; : • " • --£5 lth her Parents or other relatives - // i ' " • ':].'&. ';■■?> 

: . - . w1t M group of adult friends, -f." ; y £ '. r ;.' : ' ^.;'Z\..<^' ' ; 

' ' ' • • alone . ;: V ...■! v v"^ ■^q'Yj$ : ^\J-''$Z 

• _ • ■ - ? with a new ltiver ? ^ - ? - k-v . • - ; ■;>?'<: •^/-k^'U;;: 



Adolescent Pevsiopmiivt cwJj Sexual tty 





Student Post-Assessment and Course Evaluation 

To complete post-test and course evaluation / 

in order to evaluate student learning and interest 




1 . Question Box ' 

2'.. .Sex Education Post-Assessment 

3.. Course Evaluation (written) 

4. For Your Information... 

5. Course Evaluation (verbal) 



6, More Questions . .- 



materials-, 

included: 
other. 

references; 



Assessment 
Evaluation 



For Your Information. 
Question Box 
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A/frfes -for Teachers 



LESSON: Post-Assessment 



Activity 1 : Question Box 

Answer anonymous questions 



Activity 2; Post-Assessment ' " 

A. Pass out assessments * 

B; Read each question aloud to students 

C. Collect assessments, OR 

D. "Go over the assessments in class, with students correcting their 
own or others 1 . ' : 

E. Use these assessments as a comparison with: the pre-test to help 
" determine student learning. .•".<■' 

F. Answer key (see flext page) 



Activity 3 : Course Ev aluation (written) 

. A. Add- your own questions if you want, to know other /different things 

B. Pass out evaluations. 

C. Read it aloud to students. * , 

0. Collect evaluations to inform planning for future courses . •■/. 



f Ql&S T^^erS " " - ; ' USS0 Student Assessment and 

— ' .■ .■ ' ; ^r- , • ■ — rn„v»e Q n V7rvi?h ^ 



. - Answer Kev (to Assessment) • ... 

1. b. uterus »'.••" 

2. c. store arid release eggs 

3. b. penis 

4. c. sperm r '~'- - 

5 \ c \ a time of changing from a child to a teenager 

6. b. menstruation 

7. a. sperm. and an egg meet 

8. c. 9 months ® 

9. b. having sex with someone who has the disease 



\ 



-s. 



True or False 



1. T 7. T 

2. T \ 8 . F 

3. T 9. T 

4- F io. T 

5- T 11. F 

6- T 12. T 



13. T 

14. F 

15. T 

16. T 

17. T 

18. F 



>:', Problem-Sol ving 

" The assessment measure contains some questions that are designed to 
measure facets of interpersonal skills. As these. skills are 
more basic and more complicated than learning "facts" they are also* 
more difficult to measure. Thus, the assessments are m^ant to ' 
provide very rough guides at best to tne studen t s . conceptions of 
how to handle different situations-: " . 
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Activity 4.; For Your Information .. . 

■ A. WrUe_up_and pass_out a sheet that lists local agencies that can help 
with sexually-related questions 'and concerns. A sample listing for 
the Boston area is included inthis lesson. ; 
B... Go over it 'with students. • . *. 



Activity 5: Course Evaluation (verbal ) 

Use the same structure/method, for evaluating the module as you would for 
evaVuating individual lessons . - 77_ _ . ~ ~. 



Activity 6: More Questions 

. Answer and/or collect' unanswered questions 
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Adolescent development and. sexuality, 
post- assessment- 



'• . ' . ••• ' ' • 'i 

■ ■ * 

Erections: This is NOT a test. It is only to find out what 
we. need to teach this year. For many of the questions there is 
f||E-THAN^ 

are right. . Don't forget: circle as many answers as you think 
answer the question; Have fun. Take your time.... 



Name: 



- • . : ' ;'■ • Date: . ■ ■ ■-■ : ■ • 

ADOLESCENT ISSUES PROJECT (c) 19 82 ~ ~~ ~~ r .- _ „ 

Field Test Copy 



SEX EDUCATION ASSESSMENT 

PI ease.- circle the answer you choose. 

1. Have you ever had a Sex Ed. class . before? 

• YES NO' 



2. Do you ever talk with people about sex? 
YES NO 



3. With, whom? c 

Brothers/sisters Friends Parents Teachers 

Counselor Therapist 



4. How do you feel about talking about sex? -. 

scared ~ good" embarrassed "okay" — — — g^- 

* ■ ■ ~i' 

.4' - 

5. What does the word ADOLESCENCE mean ..to you? 
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. SEX . EDUCAT ' ON.. ASSESSMENT/? : -. . . : . . ."L7_ Zl:'::l_ ..... '^.L ll^ 1. ..„• \ ,. 

,1. A baby grows . in a woman's: . •*'• , ' 

a. .fallopian tubes b. uterus o. stomach • •/ 

2. The .ovaries' job is to: 

a. make sperm bV make babies c. store and release eggs 



.to' 



3. A man's "sex organ is called a: 

8. sperm b. penis c t erection 



4. Tor a baby to begin, a man's must meet with a woman's egg. 

" a. testicles b. urine c. sperm ' " " ' " 

5. Puberty is: 

a. hair on your hody b. having a baby c. a-time of changing from a 

• ' . . ■ child to a,.teenaqer 



6. Another word for having a period is:- 

a. birth control • b. menstruation c. vagina 

7. Fertilization happens when: 

a. sperm and an egg meet b. baby comes out c . a boy and girl kiss 

' • f : ■• ■: ' ' • •' : ' . ' 

8. How long does it take for a baby to grow inside the mother? - ' - 
a. : . 12 months b. 6 months c. 9 months 

s ■ " ' . 

9. Sexually transmitted diseases (.VD) are passed between peoplVby: 

: c! mLl^ti on''. b ' haV1 * n9 SeXUal COnt ¥ wi th someone who has the disease 
10. Do you think. adolescents make good parents? YES N 0 Why? 

ERIC — ; _ \ J o<*\_ - : ' 



tuUCATiON ASSESSMENT/ 3 



7 TRUE cr FALSE 



1 *. . In order . for a baby to start, you need a sperm and an egg. . .J ■.]■■ f 
2. A girl can get pregnant the. first time she has intercourse: ... .f F 
3.. Contraceptive foam kills sperm . .............. . .j p 



4. Boys know more than girls about Sfi*« . T F 

5. A homosexual is someone who has most of ' thei r. sexual relations 

with people, of the same sex . . . . . -. . .-: . . . .. 1 F 



6. Syphilis and gonorrhea can be. cured with penicillin. 



.T . F 



7. Many people have sexual feelings toward people of the. same sex 

(girls for girls, boys for boys). . / . . . . ..." . . . .7 p 



8. Raising a ch.ild is cheap and easy to do. ............ .7 



F 



a. Birth control is available for both men and women. . . .' . . '. ... .f . F 



1Q. Many teenagers have intercourse before marriage. . . .... . .t F 

11. Eyeryone's Ndy. changes at the same age. . . .'. ... . . . . . .j F 

.12. A boy can be a virgin. ....... ... .... j p 

13. There are many different kinds of birth control . . . . . . . . . .j p 

14. - Most adults know everything about sex. .............. j p 

15. Boys never use birth 7 control ............. T F 

16. Most teenagers grow pubic hair . . • . . . ■ T c . 

17. Condoms help stop-the spread of V.D. . . y." , . / . . * j p 
1.8.. You will not get an S.T.D. as long as.you keep clean . . . .• .t. f 



r — «• 



E DUCAT i ON 



- , -PROBLEM-SOLVING: What is your opinion ? ' 

A friend has the symptoms of an S.T.D. (sexually transmitted disease) 
What would you tell them to do first? 



a. take aspirin . 

b. forget about it, wait to get better 

c. call a health clinic " & 

d. get more information,. 



2. Your brother or sister wants to have, intercourse. What would you tell 
him/her is the most important question they have to ask themselves? 

a. Do they love the person? 

b. What kind of birth control should they use? 

c. Will they feel badly afterwards? 

d. How do you have intercourse? 



3. Circle the 3 most important reasons why you think teenagers try intercourse? 
a. to feel, good 

h. . to get pregnant and have a .baby 

c. to make their parents mad 

d. because their friends have tried it 

e. to see what it's like 

f . to act grown up 

g. so they don' ;tT'lbse~the7pe"rsWT^ " _ '~~ 




"•SEX EDUCATION ASSESSMENT/5 •%"...'• : J 

4. Susan and Jay have been friends for a 1 on 9 tjme. Lately- Jay has' been 
acting as if he would like Susan to be his girlfriend. Susan, is not " 
sure how she feels about Jay, but is not ready to 'be romantic or 
sexual with him; 

■■ • •• ■' " ' 

'. What do you think Jay could do to find out how Susan is feeling? List 
some things he could do: ' * 



b. 
c. 
d. 
e. 



What do you think Susan could do to let Jay know she is not ready to go 
further?^. List some things she could do: ' 



c. 
d, 
e. 



5., For the past two years your parents wanted you lobe home by 9: OOgp.m.' You 
would like to stay out until 11:00 p.m. Which of the foliowi-ng would be 
good ways to deal with the rpoblem? (Circle 1 or more of the letters.,) 

a. Stay out until 11 :00 p.m. 

b. Suggest a compromise of coming in at 10:00 p.W i • 

c. : Talk to your parent (s) about why you think you should be allowed to 

stay out later. . ■" . ".' . . f . 

d . Come in at 9:00 p.m. a nd wai t for your parents to change the i r minds .. 



SLX :R:C,T!ON ASSESSMENT/6 



6... George and " Joy have been dating for a few months . George likes Joy 
: • alot, but wants to be able to see other girls also. He's pretty sure 
that Joy wouldn't go for that. What is a good way /or George to handle 
this situation? >' 



0 



Why would that be a good idea? 



7. Mary goes for a check-up and findsout from the doctor that she has an - 
S.T.D. Her doctor says that in order toi stop the disease from spreading, 
she should. tell her former boyfriend; Lenny, so he bah. be taken care of. 
Mary is not sure if she wants to because it was a'long time ago. Besides, 
Lenny broke up with her-for. another ginl^^at should Mary do? 

*■ Have a friend call Lenny for .her. 

__ b. Not worry because boys always know when they get an S.T.D. ' 
__ — c. Find out who Lenny i<T going out with now and tell her. 



d. Not tell him because. he's the one Who gave it to her * so he 
deserves it. - . 

e. Ask the doctor, to call for her. . * . 



. Sex Education • 
Course Evaluation 

Name pi ease," if you wish 



Please "let- us know what you think. We wil l use your ideas when planning ' , s '~ 
other courses. Thanks. 



I. PI ease. put a check s/ . next to the"*' topics you know more about now than you 
did in the beginning -of the year , - / v 

j_ male reproductive system. 
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^ female reproductive system 



_ how peoples' bodies change and grow 

■ " »■ 

_ menstruation • 
_ choosing a friend -V 
_ dating 

_ making decisions about sex 

i. 

_ homosexual i ty e 
_ fertil ization > * 

v ' • • r 

pregnancy 



birth 



V 



'v ■ 



299 



Sex Education — Course Evaluation (cont.) 



responsibilities of being a parent 



birth control methods (condom'; foam, pills, etc.) 
making decisions about birth control 
V.D./S.T.D.'s 

Other: *' 



II. Now go back, and circle the topic you learned the MOST about 



III. If you were teaching this course,- what would you do? 



show movies 



have guest speakers 1 
'showThmstrips 

do role-plays 
.read booklets 
do myth and fact sheets 



_ have class, discussions 



IV. 06 you think that sex education wllf helj you make better decisions -in' 



your own 1 ife? 



: Yes 



No 
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Sex Education— Course Evaluation (cont.) 



V. If yes, check whathas heloed. ~ 

role-plays 

doing worksheets 

learning facts 

^ ^ from teachers 

___ from other students 

movies and filmstrips 

homework 



^'•j_7f No > what jwouia help/you moreT 

more role-plays-* 

' more facts 
. reading 

». ■ 

___J_ tal king. 

more homeowrk 
- more movies 



VII. Do you lik e having co-ed (boys aruLairJls.)-c.U^PcJ 

. '. \ '■ Yes ;,, No 



Sex Education — Course Evaluation (cont.) 



VIII. Do you feel like you know enough to teach your friends about sexuality? 

' . Yes .. No . 



What topics? 



-IX-. —Do- you- 1 ike- ha v ing two teachers? 

Yes , No 



X. Do you think all teenagers should have a sex education course? 



Yes No 



Whyi 
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